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Executive SImmary
Context

Research shows that all aspects of communicative dawelat in the preschool years (0-5)
influence language learning and consequently acadamgess (Law et al, 2017). Literacy
skills, mental health and employability are all affddn the long-term (Law, Rush, Shoon,
and Parsons, 2009). The development of speech, langumageommunication skills is
heavily influenced by the quality of input from aaréRowe 2012), and the home learning
environment (Melhuish and Gardiner 2017, Foundatiears Trust et al. 2018, Blandon,
2006).

In 2016, Norwich was ranked 323rd out of 324 districts withie $ocial mobility index (Social
Mobility Commission 2016) which compared the chancedsatleaild eligible for free school
meals (FSM) will do well at school and get a good job. pperrtihent for Education set up
the Norwich Opportunity Areadrive forward improvements. The first priority of the
Norwich Opportunity Area (NOA) was to improve earlgdpdanguage, listening and
communication (Department for Education 2017a).

Community Gmmunication Champions Researchers
Four Canmunity Communication Researchers from the
Champions (QCG) postswere established by University of East Anglia
the NOA (2019-2020), to pilot a rangeof were commissioned to:

approachesin four target neighbourhoods
over aperiod of eighteen months. The CCCs
role was to:

{ Alnce the impact of
the CCC roles

{ phv. E+S v §Z
of different activities or
approaches against value

X reach out to families who would
benefit most from their inpty
X help raise awareness of the

Ju%JES v }( Z]o E v for money

language and communication { pv E+5 v "~Az

development; AYEIlIe_ v E ]
X }EP v]e Z A% E] v - awareness of effective

coaching and support to families strategies

within the four target

neighbourhoods in Norwich;

x identify and encourage families to
attend a group Home Learning
Programme (HLP);

x link up with local resources to
stimulate language development ir
early years.
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This evaluation documents and considers . # 1
10 initiatives 3 4.1
which engage®d 74 families, /i\ L) 'i /i 'i‘
203 workersand
105 social media users

It reviews how these initiatives removed potentialrlgas of engagement and supped
families in improving their interactions with childiartheir home learning environment.

Methodology

Theresearch considers both qualitative and quantitathaéa from participants including the
Community Communication Champip8aff from NOA schools and settings, parents and
the NOAPIiority One Project Manager

During the project and evaluation timescale, resears: attended events organised by the
CCG; met and collected evidence from participants; stddiurrent pertinent literature;
analysed the qualitative and quantitative data.

A number of factors limited the scope and capacithisfevaluation, including the relatively
short duration of the project and the evolving natafethe CCC role. In March 2020, as the
project entered its third out of four phases, Englareht into national lockdown due to the
COVID-19 pandemic. The report acknowledges changesdhaimade to the project
delivery during that time

Leaming from Literature

Zlo E v[e 0 VPU P : ZPuUP% Z]OSE V[e *% ZU o VPu P v }uup\
skills development requires quality interactionsyirparentsm their home learning
environment.

Emotional factors; influence on learning and languageiaition:Practitioners need to
understand the bidirectional links between emotiocapacities and communication skills;
recognising the influence they have on the global @gveént and learning of young
children.

Disadvantaged families: hard to reach or how to re®aéhts may need
support in how to interact with children; professiaaiay need help in
how to reach parents.

Improving the home learning environmedParents may face capability,
opportunity and/or motivation barriers; practitiorseneed to identify, understand and look at
ways to overcome them.
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Impad of
specific
initiatives

Case studies of these
initiatives are
presented

throughout the
report.

Time taken to
develop the range
and content of the
initiatives meant that
not all were in place
and working effective
within a suitable
time-scale.
Furthermore, some
were only just getting
underway as the CCC
contracts were
coming to an end.

The short term
nature of the project
meant that sustained
change and progress
for children and
families over time
could not be
monitored in this
evaluation.

Investment in terms
of funding, skills
training for the CCCs,
CCC workload
allocation and time
spent with parents or
professionals was
variable across the
initiatives. Numerous
factors outside of
these investment
variables also
contributed to the
outcomes.

Large scale Continued Professional Develops@€QCs supported
193 participants with a professional development conference using
3% of budget funds. Participants felt inspired to change or dgvel
their practice in both their direct work with children and the way
they worked with families.

Cascading training A two and half day training programme

delivered to 10 Home-Start Norfolk volunteers enabled strategies
and support to be delivered via home visits. Discussions atial ini
assesments were made with a further 65 workers from different local
groups to begin this training. Other local organisationd groups

have also been identified for future training.

Schools and Community Settings ofténcentives developed

towards the end of the project successfully engaged 15 sclaoals
settings in the target areas, overcoming profressional barriers t
engagement. Schools and settings will be reporting on their owa ca
studies of supporting parents.

Dropins- Libraries and schools were used to make introductions
with parents3% of contacts CCCs made with families came from
library drop-ins; 6% of contacts came from school drop-ins.

Home learning programme (HLP88 families were supported

through group based sessions, which resulted in improved

]Jvs & S]}ve v }}e8 §Z Z]Jo & v[* o Bz P
SZ Jv ope]iv }( Z"% E]JVvP } & }A @ <} PES ]
the HLP drew on the largest proportion of the budget (18%) outside

of the CCCs salaries.

Oneto-one work with familieg Tailored and universal messages
were delivered facde-face, via email or over the phone. The
proportion of CCC workload dedicated to otmeene initiatives
increased from 22% before Covid-19 to a total of 47% duhieg
national lockdown.

Community events led by the CE€S8tory-walks, Story-sack
workshops and Lunches in the Library were organised at aageer
of £9 per participant, enabling ongoing support to known fasias
well as introductions to new families.

Community/volunteer group suppadreached parents in a safe
venue, delivering universal messages through play based activities
identifying parents who need further support and upskilling kefsd

Social media CCCs reached 964 people over 28 days with content
from its main Facebook page, at its peak, but struggled to engage
families to utilise the closed group facilities.

Online information materialt CCCs were developing content, in the
(Jvo %Z « * }(SZ % E}i SU S} ( Jwis}v8Z }oo
Wo C A EC C[ %&E}i 38X
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Emergent themes

Researchers identified six important themes from th@,dahich support understandirgg
what works in overcoming the potential barriers for fasito engage with support initiatives:

Building relationships was at the heart
of the project and the key to success in
each initiative

A focus on wider relationship building
and informal parent-parent peer

support was important

Empowering families

Some of the CCC work with local support
groups was valuable in the context of
*U%0 %o }ES|VP % E vSe[ vV o (JE-S
parents to be in the best possible
position to support their child.

Where they were most effective, CCCs
built up a good knowledge of these
particular communities, understood the
needs of those who lived there and the
resources that they could be employ.

Style of event and CCCsvere responsive to changing
location priorities, responsibilities and
circumstances. They were also mindful of
the pressures, barriers and difficulties
families faced; responding with
Effectively reaching familig sensitivity and patience.

Sessions and events nestto feel safe
and supportive for parents to engage.

Skills for family and communit

Confidence, empathydaptability and a
reflective nature are interpersonal skills
that benefit early years practitioners
working within the community.

Barriers to working most effectively and
making maximum impact included the
temporary nature of the CCC role, a lack
of training in some knowledge areas, and
the short-term nature of the project.
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Recommendations

Researchers recommend that local policy makers @matkgic directors place the following
principle-based recommendations at the heart of playn moving forward in this area:

e 1. A balanced strategic approach

{To ensure sustained and meaningful change, a fixe@gitaapproach
would be beneficial. Time and focus are crucial etesnef this.

s 2. Train local partners

{ Parent ambassadors and cascading of training to corntyngnoups working
with families in the local geographical area is a-etisttive and far-
reaching approach that ensures added value impact.

=y 3. Empower families

{ Transferring knowledge, responsibility and capacifgnalies offers most
scope for longer-term legacy in the community.

s 4. Effectively reach families

{ A focus on building trustworthy relationships isctalifor developing a
strong platform to extend parents' support for thetildren's learning.
Regularity of contact and a ‘presence’ in the commueitiier physically or
virtually, is key.

s O. INVeSt in existing services and use existing resources

{Itis vital to make best use of partnership possdsl including wider best
practice in the local area and the wealth of researthat already exist in
the public domain.

= 6. FOCUs 0N emotional readiness in parents and carers

{Supporting parents' capacity, opportunity and motomatmust sit alongside
the primary focus of developing children's communicaskills.

Gonclusion

Researchers found that CCCs built relationships withi¢arand professionals, both within
and beyond their target wards. They improved intecantiwith children and community
work with familiesthrough universal and targeted initiativésy, understanding and
addresing potential barriers for parents and profession@l8& worked with others to reach
and engage families; adapting their strategies to thexlseof the parents and tlrechildren.

Key priorities for decision makers, as detailethénrecommendationdie in investing in local
expertise, resources and training, as well as idémgifyvho will champion this cause at all
levels going forward.
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Part 1. Introduction

1:1 The national focus

The most fundamental life skill for children is theitgtib communicate. It
directly impacts on their ability to learn, to déye friendships and on their life
chances. As a nation, we have yet to grasp the sigmi@azfrthis and as a result,
hundreds of thousands of children and their familiessaffering needle$sX _
(Bercow 2018 p4).

In 2008, John Bercow MP published a report on poovisir children with speech, language
and communication needs (SLCN), with forty recommendatiat brought SLCN, and
indeed all SLC development in children, into theonatifocus. Considerable good came from
the review, such as the development and legacy offtitee Communication TrugtZ $
t } CE | wjebsite of evidence-based interventions, the 201tiaNal Year of Communication
that raised awareness of need, and more widely, ibkrision of language and
communication as one of the three prime areas inEaely Years Foundation Stage
(Department for Education, 2012). Yet the narrativepafech, language and communication
provision and support across England over the éasbt so years has continued to be one of
shifting foci and changing landscapes. Positive stepaifds have been offset by less
positive moves, such as the removal of speakingistetiihg as a standalone area in the
2014 National Curriculum, upheaval in local senacessubstantial cuts in funding to
Zlo & v[* VSE +U E *posS]vP yS0Q}EHI G+ v EWPVI{K : v 'E}seU
Communication Champion for Children 2a1Diiis Z JE $Z Z €& }JAW d v z E-
review, to gain an understanding of what had been gainddast since the original review.
Ten Years On (Bercow 2018) concluded that services lfirechéind young people with SLCN
remained in crisis, with services inaccessile]$]vP 0]+3+ §}} o}vPU wdZZ]PZ A &
o | }( <p]3C E}ee 8Z JuvSEEX+e3]oo *SE}VPOC A]

Over time, concern about rising SLCN was strengtheneaatigyating evidence of the
*]PVv](] v 3Z 8 <}] o0 ] A vs P ol(-* }ANZFxnEFielfl2010
E %}ESU ZdZ &}uv 3]}v z EW WEBUA vFIMR P%RBIEE Z]poG&E. U [
explored the nature and extent of poverty in the Wid &s effects on children. It proposed
§Z 8§ Z]Jo E v[eo]( ZvVv ¢ E SWIE% B 0}%u V¥ v $Zof (]E*3 (]4
life and, furthermore, that the most effective and coffeetive way to support families is in
those crucial early years. In summarising the effetitehome learning environment on

Z]lo & v[e o]( Z v <U &] o v}S]-USZtZujpckapHactSren }

Zlo & v[* A 0}%u v3X A EA] ® WP BJ}VP %S&E ®Se v plo JvP }
*SE VPSZeX_ ~&] Astdudssdn et dho(RGL6)radded to this, specificahlighting
the significance that social disadvantage cahisisS0C Z ¢ }v P % ]Jv Z]o E v[* }P\
language development

Understanding of the links between early childhood fiscémd life chances continued to
grow over subsequent years, so it is unsurprising tteDepartment of Education (DfE)
took heed. Within the context of the mounting body of i@sé on the critical nature of
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speech, language and communicatiorA 0}%u v3 8§} Z]Jo €& v[* }A & oo o]( Z
as the impact of social disadvantage to this, théonat social mobility plan of 2017 was

0O uv Z U Ju]JvP 8} ep%%}ES Z]oSE&® VvZ GZuVE® Updsiogo}S vS] o>
§Z AYE P % ]v §Zwas @eoified asGhéwn o fir§t Z u ]35]{DFBE,[2017b).

Within that is the recognition of the challenge of actiy@lymoting approaches for parents

tosu%o % }ES SZ |E Zahguélge dévelopmenCin the home environment.

This challenge has continued to remain high profilgjquéarly as an area of scrutiny in the

1116 Z2>]( Z v + v<u]EC[X ddft (Educatiop SefectIEo¥tmittee, 2019)

records evidence fromwide range of experts identifying the quality of the hdesning
VAJE}vu v8 ~,> ¢« v % E v3 0 VPZPou®m & [« @413 D (}E[X

dZ "~} ] o D} ]o]SC }uu]e-]dyelcaméd & ocad oh improving the home

learning environment through various projects. Howeit@lso Z]|PZo]PZS $Z SU ~SZ o
}( Zpv E ¢ }( Z]Jo E v[e VSE °*}{¢ Zfx & ohaPddt helpedin

the challenge to support the hardest to reach pasemtd families. The report clearly shows

the consistent difference in attainment of children wdwor do not receive free school

meals at school, supporting the argument that itigdcen from the poorest families who

need most support in raising their development.

1:2 The local response

In October2016,the government developed the Opportunity Area progranas part of a

wider plan to increase social mobility. Norwich wastified as one of twelve local authority

district areas that would receive additional fundibgtiveen 2017 and 203®ecause of the

social, economic and cultural challenges facedaratka (Department for Education 2017d).

These twelve areas were identified as in most needpd@tiacross a wide range of issues,

and addressing deep-rooted issues to enable bateechances for children and young

peoplew s | C % ES }( $3Z 3E § PCX 'JA 6o\ o3[(WEZ HIKEA] Z
Opportunity Area (NOA) has an independent partnersbgrd, bringing local and national

leaders and stakeholders together, to oversee thekvaaross four priority areas

(Department for Education 2017a).

E}EA] Z[* 0} 0 K %o %payleiship pbgraoEmissioned a local consultation and
gathered data from partners and from parents in Norwidt fed into a list of the local

% E]}E]S] *X E}YEA] Z[s WE]IE]IET iE}Viie * %V 0% & NMPOINFP U 0]
and communication (Department for Education 2017a8.ddia had shown that children
living in Norwich, particularly those in receipt cf=Echool Meals, are amongst the lowest
scoring of all local authority districts in Englandiieir Communication and Language Early
Learning goal at the age of 5 years old (Social MoBiitgmission 2017). Local partners
confirmed that pupils too often have poor communicatisocial and emotional skills at
school entry and that there is more to do to engageepts. The data from parents identified
§Z $ 3Z C Alpo A o }u Al }v ZYA B3 @ %@ EgsagezandE
communication skills, andahthey would like support in seeking help and the raleoute
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for speech therapy. Alongside that, parents repodddck of speech and language support
groups across the area.

WE]}E]SC i[esSto@Gprech, Bnhguage, listening and communicatidnas by 2021,
to improve the proportion of children achieving a gé®ek| of development such that
Norwich moves to the top half for all local authoditstricts in England.

To achieve that, two major programmes were developethéyWNOA to support early speech,
language and communication development (Priority Narwich:

1) TheCanmunication Champions Network is a training programme and network for
Early Years specialists across Norwich schoolsyiesraaed other early years
settings. The Continuing Professional Development (€@BI)vered by the
Communication TrusThe training aims to equip staff to address early dpeec
and language needs, and to cascade training to #llistdnat setting to offer a
universal approach. Those settings signed up to thgramme can also access
half-termly network meetings, led by four local scheetling Communication
Champion Hubs.

2)  TheCanmunity Canmunication Champions project was set up to complement the
in-e Z}}o % E}A]*]}vU }(( E]VP % &M | pAUEBRCESVR|EP $Z |E
development to ensure that when children start schibely are able to access
learning quickly.

1:3 The Community Gmmunication Champions project

This evaluation focuses on the workB} EA] Z[+ }uupv]S3C }uupv] 3]}v Z u%o]]
(CCCs), between July 2019 and May 2826am of four CCCs were employed directly by

Norfolk County Council to work with families who haveld elgied 05 in four socially

disadvantaged wards of Norwich. The aim was to pilatgeraf strategies to identify

children in need of early speech, language or comeation support and to engage

parents/carers in understanding and establishingityuigteractions with their children in

their home environments

The programme was established in January 2@ir@e CCCs were in post by spring 2019,
with the fourth commencing in July 2019. All came witange of prior experiences, and all
Ju%o § SZ }uupv] S]}v dEuS[e IwuSTE V] vl TS b %o

Whilst all CCCs started this project with a background dimgpwithin Education, not all had
prior experience of working to any great extent with fasifrom a similar target
demographic. The CCCs received training on communicatiaching and working safely
with children, which was the main focus of the projectd@sumented in Appendix.1)
Additional training to cover other responsibilitigihin the project, such as marketing, event
planning or managing social mediasmot provided.
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The original concept for the role of the CCCs was for themork outside of existing
structures, piloting a range of innovative and creatipproaches, to engage those parents
who were least likely to access or to positively engatiesupport. Whilst the key aims of
the CCCs have remained fixed, their wider role and apprbas aimed to be fluid and
responsive to needs as they arise. From the dtair role has always included, yet was not
confined to:

X  Reaching out to families who would benefit most from thmgiut, and/or those

least likely to engage with support, to help raise anass of the importance of
Z]l]o (E v[e *%  Zadd oomiynidation development and to provide

coaching and support to families.

x  ldentifying, encouraging and accompanying families tomdteegroup Home
Learning Programme (HLP) in their local area

x  Developing a resource incentive to encourage fantdiedtend the HLP (The
Springboard bogx

X KEP v]e]JvP Z £% E] v [ Al3Z]v § GRIEVP MEZQwEZ}} -

resources and support to stimulate language develognmeearly years.
X  Encouraging parents to act as ambassadors to frigndgamilies.
X  Creating a sharing platform on social media.

Beyond these original proposals, CCCs have also:

Organised conferences for the Communication Champidamgone

Networked and linked up with community and volunteerkers and groups.
Developed offers for schools and settings to engage thatlptoject.

Develogd and deliveed an offer to cascade Communication Champion training
to setting leaders, community and volunteer workers.

Organised online communication champion training déonate delivery.

X  Developed materialsfordad ol v Wo C[ % &}i §

X X X X

X

An overview of the original proposal for the CCC prajedithe developments of these
through each phase is placed in Appendix 1.

The CCCs have worked alongside the Communication Chanvpimpsovide a universal
approach to speech, language and communication stipptitin schools, nurseries and early
years settings. Within the variety of initiatives, the QGIEsncluded delivery of this
universal approach whilst also identifying and suppgrtihose who require targeted

support. Specialist support for SCLN was not part aktiné of the CCCs.

For the purpose of this evaluation the timescaletlier project has been split into four
phases.
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Eighteen month project timescale

Phase 1
Spring/ summer
2019

Approx. January
2019 t August 2019

(Project set- up Jan
2019
3 CCCs recruited

Phase 2
Autumn/Winter
2019

Approx. September
2019 t Dec 2019

(First phase of data
collection and
interim report

Phase 3
Spring 2020

Approx. January
2020 t March2020

(Covidi9 affects
project delivery.
National lockdown

Phase 4
Summer 2020

Approx. Marcht
May 2020

( May2020CCCs
informed of end to
their contracts and

March delivered) 23" March 2020) project cessation in
1 recruited July) August 2020
confirmed)

Figure 1. CCC project timescale

1:4 Target families

For the purposes of thiSE % }ESU SZ § Eue Z( udre useftorefet % a@y vSe[U
and all caregivers for ¢ise children who needed or were given support.

dz }E]P]v o & ul]s (}& §Z e Jv ®ldve AlSAVvR [ESWE} p 3 o]l o
VP P A]S8Z *u% % }ESX_ tZ]oes §Z & b BAris€En €l faiiied s]}v $2Z

their work was intendedto have dru%. $ }v ~Z €& §} & Z_ v I}E ~ ]+ A v§

families predominantly. The four wards in Norwich in wthehCCCs worked, were identified

by the Norwich County Council based on their dateheridvels of deprivation. These were

derived from an analysis of a range of statistical datass aspects such as income,

education, employment, health, living environmemigl @rime. According to Norfolk Insight

ward reports (Norfolk County Council, 2020), for exantipbeaverage percentage of children

living in low-income households in Norfolk is culseh%%. Within the target four wards for

the CCC project, the percentage of children livingwraih@ome households is considerably

higher and in one case double the Norfolk averageand one it is 28%; in ward two it is

19%; in ward three it is 30% and in ward four it %26

It must be noted, however, that there is little datn the initialCCQlocumentationto
establish the more specific detail of this remitdadrom the allocation of their work to
wards of social deprivation. There are challengesa@fat the terminology, and therefore
the clarity of the scope of interventions. A morealletd discussion of the nature of
*U%o %o} ES]VP Z ]+ A v3 P [ (Rajtod] « ]+ Jv oup 1v
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Part 2. About this evaluation

2:1 What doesthis evaluation am to do?

The wider evaluation aim, as initially agreed by alhpes in the project, was to evaluate the
success of the range of approaches and interventietigedted by the CCC project. This was
broken down into the following specific outcomes for &valuation report:

i) evidence the impact of the CCC roles;

i) understand the impact of different interventions agawedue for money
(to include understanding the value of social medisvoeks and peer
ambassadors for parents);

i) pv Ee3 v "AZ 5§ A}EIlIe_ v E ]+ ASE § P P(SY(UuSPLE}IA
*% ZU o VPpu P v luupv] 3]}v vE-. AX]SZVBE &}
Nle AVEP _ % E vieX

The nature of the CCC project was very changeable ench#de some elements of the above
criteria difficult to navigate effectively. At the tirmewriting the final evaluation report, it was
evident that the development of peer ambassadors maidbeen pursued to any extent that could
be evaluated. It is not, therefore, an element o§ttimal evaluation.

The target audience for the evaluation report includagners of theNOA enabling stakeholders

to identify the impact of specific interventiog<E Z]v]3] §]A [ « A Z A &n@Bo §Z
use this understanding to plan for continued sustai@activity. The hope is that in the short term,
deeper shared understanding of how to support famdied the barriers and challenges they face

in accessing initiatives will be strengthened. Furthermioréhe long term, successful initiatives for
addressing deficits in early years speech, language@anthunication in similar contexts can be
shared more widely across Norfolk and beyond.

2:2 Limitations of this evaluation
A number of factors limited the scope and capacityisfproject evaluation:

x  All initiatives or strategies that have been pilobgdthe CCCs have been done so over a
relatively short periodThis has limited our capacity to evaluate the lorigam impact
of the project. Thus, the focus of this report remainghe short-term outcomes and
the potentiallonger-term impact of strategies and approaches.

x  Allinitiatives and strategies have been piloteshmall specific geographical locations.
Whilst the results may be transferable, it must beeddhat some approaches will be
location and family specific and less successful osfea

x  The nature of the CCC role was always evolving, witharegldptations being made to
the foci and range of initiatives being used. Somedaspeere necessarily fluid, yet
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others were complex to negotiate for the purposes of g#valuation. This made the
nature of data collection challenging at times.

X Access to wider participants was fraught with ethiodl tame limitations (see Part 3
below). Thus, a large proportion of data was providetheyCCCs themselves, and
included the use of reflective notes. Whilst the gaitingiof data for this evaluation was
given workload allocation, according to the originappsal (see Appendix 1), it was
complicated by fluctuating emphases as the projecgmssed, and therefore
provision of this data was inconsistent at times.

X During the data collection period for this evaluatiBngland was put in lockdown due
to the COVID-19 pandemic. This had wide-ranging coesegs for the immediate
delivery of the project, as well as the final and npdiase of data collection. (For
further detall, see Part 3 below)

x  Gaining specific data for impact case studies of thdavichildren and families was also
problematic (see Ethical Considerations, Part 3 be&spgcially when factoring in
difficulties arising from the COVID-19 pandemic. Caskestwithin this report
therefore arise in the majority from CCC reflective s@bed quantitative data sets, and
we note that the parent and partner voice is legglent amongst the data and
subsequent analysis.

X As data collection occurred prior to the end of @€C project, statistical information
regarding costs incurred or numbers of parents ociitianers involved was correct at
the time of writing, but may not reflect the total nunriseor costs at the end of the
CCC project in August 2020.

2:3 Gommissbning of Exaluation

The School of Education and Lifelong Learning, at the Uty\arEast Anglia, was commissioned
by the Norwich Opportunity Areato § < Z &]35] evalua® thes Nprwich Opportunity Area
Community Communication Champion project and talpce this report.

The research and evaluation was undertaken by:

Eleanor Milligan, Lecturer in Education, School ofdiducand Lifelong Learning, University of
East Anglia

Teresa Smith, Lecturer in Education, School of Educatobhifelong Learning, University of East
Anglia

Helen Trelford, Lecturer in Education, School of Edurcatid Lifelong Learning, University of East
Anglia
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Part 3. BEvduation methodology

3:1 Methodology

This report uses a mixed methods approach, consgi&ath qualitative and quantitative data. In
using this approach, the evaluation intends to expamd strengthen the conclusions by exploring
different perspectives, illustrating outcomes and caipig complex personal viewpoint data from
participants to enhance understanding about what atpetthe project have and have not
worked.

The methodology included:

Approach Project timescale Objectives
Phase 1 Spring/summer 201]
Phase 2 Autumn/winter 2019
Phase 3 Spring 2020,

Phase 4 Summer 2020

1. Inception Phase 1 Establish role of researchers and rationale,
meeting and objectives and outcomes for the evaluation
project setup

2. Research All phases Understand the evaluation tools and existing
literature evidence, their strengths and weaknesses, g

how they might be used in this evaluation.
3. Evaluator visits | Phase 2 and Phase 3| Develop understanding of settings.

to HLPcourses Gain parental feedback

Drop in Engage in reflective discussion with CCC

4. CCC reflective | All phases Develop understanding of process, rationale

notes and logics as well as CCCs reflections on
strengths, challenges and potential.

5. Semi-structured| Phases 2 and 3 Gain deeper understanding and detail of

interviews specific projects or areas of work.

6. Gather Phases 1-3 Statistical data evidencing the range of

guantitative data initiatives undertaken.

from CCC team

7. Questionnaires | Phase 3 Feedback from professionals who have work

with the CCCs or attended the Conference.
Feedback from parents attending CCC sessi

8. Interim Phase 2 Report on interventions in place at that time.
(formative) report Offer recommendations to feed into further
production project improvement/development

9. Critical Friend | All phases Offer ongoing support and challenge to CCC
10. Analysis and | Phases 2 and 4 Analyse the datasets and prepare the final
report writing report.

Figure 2: Evaluation Methods
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Providers of data for this research included the Comip«ommunication Champions
themselves, Communication Champions from NOA schulsedtings, as well as the Priority One
Project Manager for the NOA. They also held the gapekeele for providing access and data on
families and partners linked with their work.

As the evaluation proceeded, a few changes were natteetmethodology to reflect the needs of
the services and the level of access to partnerspragkct participants

In March 2020, as the project entered Phase 3, Bdgieent into national lockdown due to the
COVID-19 pandemic, bringing about swift changes to thie @idhe CCC project and some minor
changes and limitations to the data collection ajygfofor this report (for example, interviews
were conducted online instead of face to face)

Whilst the main aims of the evaluation remained thmeait was agreed that adapted ways of
working with families during COVID-19, were considereglaet to some aspects of this report
and would therefore be included where appropriate tosto

3:2 Bhical considerations

Data collection methods were chosen to reflect thetéd time of the CCCs, and specific
consideration was given to the needs of the familiesthe age of the children involved in the
project The process and methods used in this evaluationradht® UEA ethics guidelines. All
names used for project partners and participanthis report are pseudonyms.

From the earliest stages of the evaluation projextearchers were mindful that the findings of the
report might hold direct consequences for the ongoiig pf the CCCs and that the report might
influence decisions made about the sustainabiléy por the target areas moving forwards.
Professionalism and impartiality were therefore of imi@oce. Furthermore, during the final data
collection period (phase 4), the CCCs were informeldeoéssation of their contracts, and the
evaluators remained mindful of the emotional impdwttthis would have had on the CCCs and
their continued undertaking of the role.

There are small sets of limited parental feedbachk @stich as evaluation forms from the HLP and
comments about the Springboard box) and a small feedtatelset collected directly by
researchers from two of the four groups of parents attegdhre second cycle of the HLP. The
direct views of parent and child participants wereydanited beyond these for a number of ethics
related reasons:

X The collection of parental feedback from the HLP wablara be replicated with the
remaining two groups of parents, as the presence of teearecher was felt to be
potentially too overwhelming for the families participat It was also felt that other
means of conducting effective research with the paesmtt child participants of the
project would take a disproportionate amount of eaion resource, and would
yield no further valid data than that able to be gadteelsewhere.
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X The very young age of the children who participatedemptioject, meant that they
were unable to understand and communicate their pptons of the impact of the
provision.
X Collecting parental feedback on the HLP involved teefianstructured, informal
and conversational-style interviewsth parents in the HLP setting. The use of more
formal interview techniques had the potentialto P $]A oC Ju% & }v (uJo] [
routines, emotional wellbeing and behaviour, and tiwas discounted as an
appropriate method. This was particularly importamhbte as the families
% ES3] ]% S]vP A E ZZ & 3} E EAZ] wo EGCZ Pu%do Ak ( u]o
situations, difficulties and/or barriers. The Covidet&down would have also
brought additional pressures and stresses for thoselitzs.
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Part 4. Leaming fromthe literature

This section identifies some of the existing knowledgecandeptual ideas in the areas of
CluvP Z]lo & ydommianicattbn and language development and communit
working. We locate this project in relation to otherghe field and identify information that
may be relevant to this evaluation going forward.

41 Zlo®/[covALP AQ% V3

There is a large body of research detailing the impapbor language skills on educational
progress and attainment. Hernandez (2011) for example shbee vocabulary at age 3,
drives language and reading skills at age 9-10, whimig$yrpredicts high school graduation.
Law et al. (2017) drew together much of this researcidoovghat all aspects of
communicative development in the preschool yearS)(8ffect language learning and
consequently academic success.

It therefore also follows, and has been shown, that childveo start school with poor
language skills not only struggle with literacy skittsugh to adulthood, but that this impacts
on their mental health and employability (Law, Rush, 5had Parsons 2009).

Building on this, it has been established that theettspment of language skills and growth in

Zlo [+ A} po EC % E]},@E dépemder@End] mBrety dr} $he quantity of input,
but more importantly the quality of that input frorhe carers around them taking turns in
conversation and meaningfully interacting with them (Ak#&d. al 2015, Rowe 2012
Zimmerman et al., 2009, Weisleder & Fernald 2013).

The importance and impact, therefore, of the homené&sy environment, of parent child

Jvd & 8]}ve v % E v3 0 ]vd G +$|w SAG®EPZ3E P (}EuU 3]A C
VVv}Ss HV E*S S (}E ]S % E}OUE VV(ivehRPwguaye and socio-

emotional development (Melhuish and Gardiner 20D8jnidation Years Trust et al. 2018,

Blandon 2006).

4:2 BEmotional factors: influence on learning

dZ o]Jvl 3A v Z]o & v[* u}3]}we}(V333AEM® BN GIRP ] Jv E ]
recognised. Authors of earlier studies, suchasers (1994), inth&Z A % E&] vS] o n S]}v
project, and Pascal and Bertram (199%0} SZ § Z]o [+ u}3]}v o Al@® ]JvP ]
when judging their potential to be an effective learraarg this notion has continued to

strengthen in more recent years. Dowling (2014) proposéds, VVv}S (HVv S]}v %o E}% EO
we are unhappy, upset or angry. Our behaviour anditignare heavily influenced by our

( o]JvPeX_ ~ }AO]VPU 11idU % die*X
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Indeed, the Early Years Foundation Stage (EYFS) Framelmglamd (Department for
Education, 2017c) notably includes both PersonalalSmud Emotional development and
Communication and Language development as two of tlee thrime areas. The significance
of childr v[e % E<+}v oU «} ] o v u}3]}Vvé EAM DA% UwWS} |32
characteristics of effective learning which emphasise d¢toldren learn, and the document
ZA"} 1 o v ul}3]lv o *% 3+ }DepattmehtdouChiddrer, Schools and
Families, 2008) highlights emotional development &sadrthe three building blocks for
future success in life. Such high status within the eadysycurriculum affirms the centrality
of personal, social and emotional development tothler areas of learning. This emotional
development is complex and rapid in young childrenwlidg (2014) highlights the

SE u v }Jue A 0}%u v3 }( Z]o E VI[&E %M %o FJvY }¢ (v oOJ]vPe HE]VF
early years. Whilst most basic emotions are in digade age of two, it is clear that the
process of emotional development begins long befbemt(Dowling, 2014) so the possible
influence of this on early language development is mtapb to note.

Of particular import to early yearsand pfeZ}}0 %0 % E} Z -E} v 23}dJ z}uvP
also writes:

Nursery/school-readiness depends upon much more #aly literacy and
numeracyt in particular, social competencies, self-regulasiiits, practical or
Z ]oC o]A]JvP[ *l]Joos E op %A}Sfisrlevdyears]ad E v[e
nursery leading to school - and so need to be imdud an intervention which
seeks to improve nursery/school readiness. Intetigas therefore need to

}Jve] @& v}S }voC Z}A 3} p]lo u%Iu%]G @ JVPe u%Bo d€} Z}A
to (}*8 E %}*]3]A 8313y + 8} o EVPvRYoung32015,A Z o
p.10)

4:3 BEmotional factors: influence on language development

The ability to communicate is an essential life fekiléll children and young
people in the twenty-first century. It is at the carfeall social interaction. With
effective communication skills, children can engagethndge. Without them,
children will struggle to learn, achieve, make frieawld interact with the world
around them. (Bercow, 2008, p.3)

Mostcouu}voCU S§Z & « & Z }v op = PpZS¥ (|ES|we&]w E v
communication and language appears to put them &tais*o}A u 3]}v o 33 Jvu v3U }
behavioural problems, of emotional and psychologig&tulties, of poorer employmeén

% E}e% 3SeU }( Z 00 VP * 3} u v3 0UZ %0GIBXU ~ AE0JAAUL UJE A]
poor social competence and social withdrawal (Denhtaaih ,€1990; Rescorla, Ross and

McClure, 200). The All Party Parliamentary Group on Speech and Lge@Quii poS] [ TiiT

report also discusses longér-GEu v P §]A Ju% 3SU & o $]vPuv]Z]®}» o A o
ability to literacy, school performance and emplopt@rospects, as well as emotional

wellbeing and behaviour. The All Party Parliamentesypson Speech and Language

Difficulties[2013 report also discusses longer<Eu v P §]A Ju% 3U & o §]vP Z]
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communication ability to literacy, school performarand employment prospects, as well as
emotional wellbeing and behaviour.

Yet further research explores the bidirectional linksveen emotions and communication.

o}}u v |A]18Z ~i6008 %o E}%}s FZ[3 8ZVPE B }(A 0F%u v3 ]e
*SE}VPOC Jv(ou Vv C S$Z Z]ow[SZu¥sS{}suosSq3vs Y PE S VvAE] S(
excitement might impair language development, espgdfaihey are prolonged. Language
development seems to be more advanced when a chddybad attention control and more
positive emotions (Dixon and Smith, 2000) and Crosg)20@phasises that emotional and

Z AJJHE o ]((] po8] » "u 88 E o NPU P}S]}A O0}%uUu VS E
Jvd E3A]lv X Juupv] 3]}V % E} o ude v]pl%C]& ¥y & SU u v P
Z AJJHEU o Ev v SZ]VvIX_ ~ E}eeU 1110U % X0

There has also been more specific research intarike between emotional difficulties and
SLCN. A DfE Better Communication Research Programme (BCRIR) 28i@r{Dockrell et
al.) refers to the substantial research evidence ttméltloen with SLCN are more likely than
other children to develop behavioural, emotionatlaocial difficulties (BESD). It points out,
however, that the relationship between SLCN and BEESihex and any links must be
considered alongside other complex issues such & seprivation and family dynamics. It
emphasises the need to distinguish between differemdkiof SLCN and between different
kinds of BESD and to consider the many other fadtatdrifluence both language and
behaviour.

When considering the way forward in terms of provisiorSjoecial Educational Needs and

Disability, the All Party Parliamentary report (20dl80 highlights thaf % E}A]+]1}v (}E %o p %o ]
with SLCN should reflect their likely need for supfmodevelop peer relationships and

prosocial skills and their increased risk of ematignoblems, v ~SZ S u}v]S}E]VvP }( Sz
%o % ]0e *Z}po @E (0 8§ 3Z ¢ }u Jvvy <35 dpou(ABEP pu P

Parliamentary Group, 2013, p.®)E v3 }+8 v /I €& [« 1116 & A] A uU%Z ]+
powerful role of emotionsondo & v[e }PV]3]A u *8 EC v Z]BZo]PZ§ §Z
benefits of early emotion-centred prevention programgtevent future academic

difficulties. Goswami (2015) also more recently empbddise need to teach children about

regulating emotions from an early age. A salient rfotesiwant children to benefit from

their full academic potential.

Despite such complexities around emotions and langubgeesearch indicates that the
approaches that practitioners take to support aaldin developing language and

}uupv] S]}v elJooe vV}S ]* v¥ VP®} (EPY%Z Z]o E v[e u}s]}h
capacities alongside.

4:4 Disadvantaged families: hard to reach or how to reach?

The work of the CCCs was intended to engage families eeritpavho are least likely to
access or to positively engageX dZ}e ( u]Jo] « & <}u SJu « E}(EEEZ_ S} = ",
JE A~ ] AVSEP X ,JAA EU 3Z E (ol vQ E Z}y= AZE 3}
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engage with services or professionals, and there arg/rolallenges that they may face, so
this term is problematic if not unpicked and a mldtiered understanding arrived at.

Disadvantage can broadly be defined as a range ofristances or difficulties that impinge
negatively on life chances. It may encompass econpoverty and low income, but a more
complex conceptualisation of the term might also idelsocial isolation, relative deprivation

v EE] & S} % ES] 1% S]vPF HooZ Ju G JvSE€X "§AEe §( uJo] -
chaotic lifestyles, those who lack confidence and/ateustanding of how to engage, or
those who feel intimidated by a service due to noegative previous experiences. Some
families may have practical barriers, such as ditsalpoor health or English not as their first
language.

Furthermore, the negative connotations of thetemZ & S} @&ake & one to be used

with cautionX C[s & « E Z ]ul$éngaph parédn}s whoare 00 e NZ E S}
E z_ + &E] ]S * "%}S vS] wdE% e} iE ] W v BDAPRBIGLO _ ~
p.37). As an alternative, Day suggests that we refrdld (E}u Z2Z G} ZZEA $Z[

&E |, ZHifting from the deficit view of parents to the mgrm@-active approach required by

the institution.The Foundation Years Trust et. al (2018) echo thisysemtisuggestingAll

parents are interested in their children doing wilf they often lack confidence and

IviAo P }us Z}A (Foudatiése Xears Trust et. al 2018, p.3)

In this evaluation, we acknowledge that there are Hrseope statistics that identify a higher
% E A o v }(dtadvev3vPZ ( u]o] e«dndEhis«gxplains the rationale for
targeting the four wards as they CCC project did. Yeisweneed to note that SLCN cannot
be exclusively linked to social disadvantage. Imdwamt interview for the Early Years Online
Summit, Gross (2023 ole  }uS-righ, 8rde-% }}E ( u]Jo] [ v SZ «<u *S]}ve E ]
about different family approaches in a technologiediiyen world. The Provider Influence
on the Early Home Learning Environment (EHLE) report éHah2011)also draws upon

Al v 8Z % (u]JoCJviu Vv % @ vd o @ (SPME+ }v Z]Jo & v][
achievement than parental involvement in home léagnand the authors of the Effective
Provisionof Pre* Z}}o p 8]}V ~ WW ¢ «3pu C }v op]WiPEZ |3 %o} ESVES
8Z v AZ} % & vie E _ ~"Co0A 33X 0 1118U % X6

4:5 Improving the home learning environment

There is considerable evidence for the influence df loéd home environment and the
<u 0]SC }( SZ % & vSl Z]o E [o 5]Pueldidsodio-einotiondl] o
}usS }u eMelhuish and Gardiner 2018 p71.)

In their Study of Early Education and Development, lWkhhand Gardiner (2018) establish
very clear links between the verbal development ontes of children and the factors that
§ Gulv 8Z <<u o]83C }( 8Z Z}u & ~Ev]vW WA]JEIwu A o }( % E
%*C Z}0o}P] 0 ]*SE U Z}pue Z}0S|YEU Edenjgnas {GEdftemtion
and warmth with the parent/child relationship. Studsegh as these raise the focus on
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supporting parents developing key skills and recoghesterrelated nature of the family
dynamics on the developmental outcomes of the child.

Building on thisthe Department for Education (2018) identified wayat flamilies can be
supported in improving their home learning environinand explores the main barriers to
this. Under the broaer categories of parental capability, motivation anganpunity, those
working in the sector need to be aware of potentiarieas existing for parents through
factors such as:

Potential barriers faced by parents
Caability Opportunity Motivation
Awareness Time Networks of support | Recognition of responsibility
Knowledge Living areas Cultural expectations| Previous or current role models
Embarrassmen| Access Priorities Influence of social media
Skills Resources | Belief in capability Prior/current experiences within
education
Health Recognition of importance

Figure 3Potential barriers for parents

Arnold (2017)eZ}Ae SZE}UPZ Z & ZW E vie[ /VAJeAu ERIMHHEZ |E
project how these barriers impact on engagement dmdugh case studies, the origins of

these barriers. Arnold shows that through recognitind anderstanding of the barriers

parents face, educators can seek to adapt their asgdion and approaches to

accommodate the needs of a wider range of families.
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Part 5: Impad of specific initiatives

In this section, we analyse the quantitative datsi$er specific initiatives. Qualitative insights
are used alongside to further illustrate the data anavge valid narratives from
participants.

5:1 The range of initiatives

The CCC team and its manager recognised the need fog@ odapproaches. This aligns

Al§Z d ]88 v WE} P E[* ~1i1i6s AE]SWRSU}AZ |%Z EA% 0 [WPSE §
parents are not a homogenous group and that what worlehtage some, will not

necessarily work for all others. Therefore, thererieed for a spread of initiatives to support

the whole community. Tait and Prodger (2017) also lotikeatlifferences in the staff

strengths and points out; that whilst some may havengjties working onde-one, others

may have more confidence in leading group activitiegxXample. This is something that the

CCC team clearly identified after phase 1, and whiclteesa the re-organisation of the

staff team responsibilities and areas of work

Whilst the original proposal and objectives fae @CC project (see Appendix 1) centad
working directly with parents, the initiatives actyddll in to two separate areas:

1. Initiatives to support professionals/volunteers who kvawith parents or families;
2. Initiatives to support parents and families with thahildren.

Parenting, family life education, support or prevenfiwagrammes are often designed for a
universal, selective or indicated audience, refigcdifferences in the approach of each
intervention, and*S uu]vP I §} '}&E )wjpolegyddd levels of preventioAs
efforts and approaches become more intensive, thién@ssociated with higher costs,
resources, time and effort. More recently, the Eartgrivention Foundation has adopted
these categories within their evaluative work, arghhghts that early intervention works
best when targeted, on a selective or indicated bdssalign our discussions, we will
categorise the initiatives used by the CCCs in this way

x Universal: an approach offered to all families, focused largelgrenention of SLCN
and focused on positive parenting practices

x Selective approaches that are targeted towards groups of fampiestitioners
working with families, with higher-than-average risk dtichn developing SLCN

x Indicated: approaches offered to individual families/practiticevorking with
families, where SLCN have already been identified by othe
professionals/practitioners or the CCCs themselves.
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Initiative Initiative type Initiative level
4:1 Conference Professional offer Selective
CPD

Large group

4:2 Cascaded training

Professional offer

CPD

Group based

CCC project promotion
Target family recruitment

Selective and indicated

4:3 Schools and Professional offer Selective
settings offer Incentivised financially
Self-administered
CCC project promotion
Target family recruitment
4:4 Drop in Parent and Child Selective

CCC project promotion
Child screening (Library only
Target family recruitment

4:5 Home Learning

Group based

Indicated (by screening of child

Programme Live modelling language development and

(HLP) Parent and Child assessing parental needs)
CCC project promotion

4:6 Oneto-one Parent or parent and child | Indicated

Media based or face to face
Individually delivered
Self-administered

4:7 Community event

Parent and child

Group based

Live modelling

CCC project promotion
Target family recruitment

Selective (Story-walk, Get Me O
The Four Walls group, Lunch in
the Library)

Indicated (Story sack workshop)

4.8 Community group
attendance

CCC project promotion
Target family recruitment

Selective

4:9 Social media Parent Universal
Media based
Self-administered
CCC project promotion
4:10 Online Media Based Universal
Information materials | Parent

Self-administered

Figure 4: Categories of CCC initiatives
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The predominance of targeted initiatives reflects thgotive for the CCCs to work in their
target geographical areas. HowevasFigure 4 demonstrates, some initiatives were planned
to be accessed universally, thanks to the medidigota on which they have been sited.

Ofthe range of initiatives that were developed and dddpn the target wards, recruitment
for the Home Learning Programme (HLP) across all four haddssen focus from each of
the CCCs and specific targets were given for the nunfilparents who should be recruited
for this initiative. In contrast, other initiativagere distinctly more localised, were not given
specific target numbers for recruitment and provedrenpopular or more productive
according to the local facilities, the particulaesgths of the CCC leading the event or
engagement with partners in those areas. As youedlfr®om Figure 5 below Story-walks,
for example, only occurred in one ward, led by one CCC.

5:2 Engagement with initiatives

There were also differing levels of engagement that the 6&Dwith families through thes
initiatives. Thirty-seven families attended the Luimctne Library events, however none of
these families had ongoing contact or support from@@Cs, whereas families attending the
HLPhad at least 6 occasions to meet up with and gaapart from the CCCs.

Overview of number of families worked with by CCCs by

ward
40
35
30
25
20
15
10
| I} [
0 ol DI e Bl atand I
Ward 1 Ward 2 Ward3 Ward 4
EHLP cycles 1-3 B Lunch in the Library event m Story Walk
One-to-one H Library drop in m School drop in or event
m Community event W Story Sack workshop m Telephone support
® Email support m Lockdown telephone suppom Lockdown email support

Figure 5: Number of parents/families engaged with QiGaiives by geographical area

29| Page



CCCs weralsoable to reach out to larger groups through initiatiiest tengaged people
across and beyond the specified wards, to includerotfards in the Norwich Opportunity

Area.

Proportion of work across wards and NOA

m Families from the four target wards in the
NOA

m Families across other the wards in the
NOA

m Practitioner and volunteer training acros:
NOA

Figure 6: Proportions QCGvork with families, practitioners and volunteers by geaigcal
area

Whilst the focus was to work with families within the fanget wards, it is clear that the
reach and impact of the CCCs work went well beyond Ahtdttird of the people they had
contact with, were practitioners working within Earlyrgezettings who directly support and
work with a multitude of families across Norwich.

Division of CCC work with target area
families

B One-to One Initiatives prior to
Covid-19

m Home Learning Programme

m Drop-ins

CCC led events/initiatives

B Additional one-to-one post Covid-
19 lockdown

Figure 7Division of work undertaken by CCCs with 374 families four target wards.
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Within the four target NOA wards, CCCs had engagéthmilies. Prior to Covid-19, only a
guarter of the families engaged by CCCs were receivintpemee support. Unsurprisingly,

due to Covid-19 restrictions, the bulk of CCC workfaditfilies wasZ }vA &3S [ je-3} }v
one work by telephone or by email. Lockdown restmsti@ading to cancelation of the third
and fourth cycle of theélLR drop-ins at schools and libresiand other CCC-led events has

had a particularly heavy impact on the outcome ¢ tfata.

5:3 Breakdown of costs

CCC Project spen

Other Conference | unch in
Events 3% the Library

Schools and
4 settings offer

i e

Outreach
5%

CCC salarie

Pre project 42%

research and
evaluation
12%

Home Learning
Programme
14%

Resources
17%

Figure8: Breakdown of CCC project spend (up to May 2020)

Whilst the Springboard box and Home Learning Programme @& $ben represented
separately within this cost graph, it should be noteat they form part of the same initiative
and it was the same parents that benefitted from th&rhis is significant as they represent
18% of the total cost, the largest proportion outsafehe CCC salaries, whilst the numbers
of families supported through this initiative reprethjust over a fifth of the total. In
addition to this, a large proportion of the resourdeglget waslsoused to purchase toys
and materials to facilitate the HLP group sessions.

Other initiatives do not feature, as they did natunadditional costs other than CCC time.
Interestingly, the Conference res@ats only 3% of budget spend and yet was the largest
event organised by the CCC team and provided the taggmsgp of participants with
professional development.
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Further analysis, in particular looking at costgmaticipant, would be significant in
determining value for money, however, this needs tetesidered, as identified earlier,
alongside the time spent thi participantsand/or potential reach. We will therefore discuss
relative value for money and a closer breakdown ofin&bion and analysis for the specific
initiatives below.

5:4 Large sale Continued Professional Development
Why use this initiative?

i is almost impossible to overstate the premiurattehould be placed on
training and deploying the necessary workforce. Fioenafpists to specialist
teachers, to SENCOs, to classroom assistants, weheegdht people in the
right place to offer the right service. Professionalsd#® be trained themselves
and to train others with the resources required fotlbpurposes. (Bercow 2008
p66)

In her review of Early Education and childcare figgtions, Nutbrown (2012) called for a
clearer focus on thprofessional qualifications and status of staff in eanlijdhood care and
education. Nutbrown stated that for all those who warlséttings supporting children,
continuing professional developmerts an essentialo @\&itbrown, 2012, p7). The review
reiterated the importance of all those working in #egly years sector having the training to
build knowledge and skills to work both with the aleitdand their families. There were clear
messages that professional development should beistems across all early years settings,
and particularly highlighted:

AN§Z Ju%}ES v }( oo 3Z}e AZ} AR Al3YP Do RE P pv
A 0}%u vidX dZ A] v (JE 3E}VP %P} EE0)G G REP PZ
A 0}%u vs ] }A EMNubrowr,2P12, p19)

The review went further to state that practitioners ndechave opportunities to learn about
theoretical and pedagogical approaches and thatsthigild be given in tandem with
practical application suggestions and time for reitect

Horden~Tiiie @E A }v Epd Eanl vdflechep@nl the tensions in the landscape of
professional development that have occurred oveetand highlighed the difficulties that
Early Years settings have faced in recognising thetnewdintain quality training for staff
whilst simultaneously receiving decreased funding for agplcts of their work

This is echoed by the work of Lanaak{2014, who identify variability in educators or
setting leaders training as a barrier to qualityrimstion of early literacy skills in pre-school
children across the United States. In their reviewrahge of professional development
programmes, they identify that those who engaged in prajessidevelopment evidenced
the significant impact that improved practice hgv Z]o & v[e }uS }u X

tZ v §Z]* ]* }u% o A]S58Z 8Z (]v JVBUR(E}Y ¥3]P ~ViicdGe]e }( §Z
English early}C  @prkforce, which includes an increased reliance oraungtaff, a decline
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in the number of providers with highly qualified stafflancreasing turnover of staff, there is
a clear need to prioritise high quality professia®telopment for all early years education
and care providers.

What happened at this initiative?

A conference for NOA Communication Champions

Number of CCCs involved: 4 Number of participants 193 tidbutaday

Costs (additional to the time of the CCCs): £906%t per participant: £46.94

Twoconferences were planned during the period of thigqmt. The first in July 2019 and
the second in July 202Unfortunately, despite extensive planning and bookimg second
conference was cancelled due to Covid-19.

For the first conference, invitations were sent to rpgmately 180 Early Years Foundation
Stage settings/professionals across the Norwich Oppeytanea, including schools and
settings with Communication Champions, Pre-school etidgs who had not at that point
directly engaged with the Communication Champion pr@adtother stakeholders such as
the working group and NOA representatives.

At the first conference, held in Phase 1, highly repl&ghote speakers Elizabeth Jarman

and Mark Burns delivered inputtmoo o P § ¢ }v Z }uupv] S]}v &EBev 0C " %o
> @Ev]vP /u%whist BEAl gnd regional leaders provided updatethe Norwich

Opportunity Area context, initiatives and developmsefsee conference agenda, Appendix

2). Participants &d the opportunity to attend three workshops from aesgion of five

delivered by local partners across a range of Spéeaciguage and Communication themes.
Exhibitors had been invited to provide opportunitiesdelegates to find out more about

local support services and agencies, as well aserstaif early years resources.

193 individuals attended the conference, 56% of tramapleted the evaluation of the
conference § §Z v }( §Z C v (19 Ju% o BEAVCZIu® CS[ifi
reflecting on their practice since the conference.

The conference cost £9,601, which equated to just ufi@per participant. As the Norwich
Opportunity Area, funded this event on this occasibmjas free to delegates. It was a full
day event including lunch. Similar training oppottasiby reputable providers cost
practitioners in the region of £150 for a full day.

Analysis of impact
Evaluations at the end of the day indicated that

X  100% attendees felt the objectives for the day haenbmet by the content and
organisation

X  81%of attendees believed the Keynote speakers werartbst useful part of the
conference day

X on overage 79% of workshop attendees rated the workslaspgood or
excellent; most notably,
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X 979 }( 33 v e« }( 3Z RBIIoJA|PEA]SZ «ZC Zlmte®E v[ AYEI+Z}%
it as either excellent or good

Of those who contributed to the impact survey:

X 100% of respondents had made changes in some wéetosetting inspired by
the keynote speech on communication friendly spaces

X  75%of respondents reported that they had audited andieorganised their
settingp environment along the communication friendly ppies provided in
the talk

x Just under half of respondents had also reviewed messun their settings and
undertaken further training or reading on this aspeqgbraictice.

Following the workshop, led by the CCCs on supportingahge Learning Environment,
two- thirds of respondents commented that they hadeleped new or additional ways to
engage parents and encourage home learning.

Respondents also indicated that attending the workshofluenced their use of the Library
service resources, promotion of library service offensarents and focus and attention on
the way they build rapport with children.

Data for the impact study was limitdajt demonstrates very positive impact on practitioners
who attended the conference.

Evidence suggests that this initiative provided effeictive professional development, which
not only raised the importance of this aspect of depment in practitionef minds but also
has the strong possibility to lead to practical @ayievaluation and action in improving
practice in settings. It also provided valuable isiggof practice across the local network and
opportunity for development of community amongst praghers.

Case Sudy 1: Providing CPD and networking opportunities
Cammunication Crempions Caference

By consulting with colleagues from the local auth@asly years advisory team, CCCs were
able to plan the day in detail. They gained feedbadkisformation on how previous
conference days had been organised as well as suggefdr how to work in the
conference centre.

CCC:s liaised frequently with the centre conference coa@'s in the months and weeks
leading up to the day and worked closely with therartsure that the workshops,
E (E «Zu v3eU o} 3]}v }( AZ] |AGe[}EPw]-3X A E

Consideration for conference content, took into acdquotential professional barriers
(capability, motivation and opportunity) that delegatmay face in supporting children and
their families effectivelylCCCs recognised the importance of keynote speakers wikob romt
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only talk about relevant subject matter, but hadigh reputation in the early years
community.

One delegate reflected on the impact the keynote speead on the practice in her setting:

N Eu}E A E}(u IVPEZ VAR vE}p®d] u}EMeractive for children to
MYE vV 0 E(@EuYNe] A JveSvEaL Au3Y_

Networking was encouraged on the day, by providing spaddime between sessions for
delegates to talk and reflect with one another. Delegdtighlighted this in comments

~Y3vas great to share best practiceswith each other and as always it was useful to take time to
reflect on what isworking well and what are for improvement there are [si]. | returned to
* Z}AZ@®& A 4B @&[sd

Engaging with both children and parents was a key fddire @onference day sessions and
providing the delegates with both background informatod practical strategies was
integrated into all sessions.

Attendees commented on the impact they had notisgtte returning to their settings and
working with children and families:

NEZ 6o us E}PP UIENEZ GEES Zo@[ovRuP Ad% viX

N( oZ3/8]1 ulu vi§ &vl v Ho 3%FE@ vE BV VveXVIAZA %V v
send activitieshome for carerst} } AIZ & JEZjo /X

Ve have changed the way we overcome the barriersfor 2ZCchildren X

Potential for a further conference that was evident podCovidt9

Planning was already well underway for the second camterevith an expected delegat

attendance of 300 practitioners from across the Oppaty Area. Two highly respected

keynote speakers had been booked; Michael RosenldwgAv Z]o E v[e HSZ}EU %o}
Z]lo E v[e > p@00%antiJean Gross, an educational expert who was the

governments former Communication Champion and who hasrady national initiatives

aimed at improving children and young people's life ceanWorkshops and exhibitors had

been planned, taking on board feedback from conferewsduations

The budget for this event was in the region of £11,000. Wéharget 300 attendees, this
would have equated to £37 per head autepresened very good value for money.
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5:5 Cascading training

Why use this initiative

There are a range of professional and voluntary/comiyuvorkers who come into direct
contact with parents and families with young childrechsas health visitors, community
group leaders and Home-Start volunteers. The Commuoricatust put forward the
suggestion that such professionals should be knowlddgeskilled and confident in sharing
information about the importance of speech, language @mmunication skills, adding that
they:

nZ A Al3 0 E}o 3} %0 C v 48 GCUR] | wW(}dEWPH ] }
development, encouraging a language rich home enviemiand helping
parents whose child may be struggling with their lang@agiecommunication to

e« E 0 A V3 0} o ] The GommuiéatioE Brust 2018 para 19)

Evidence given to the Life Chances Enquiry (The Conatnomi€rust2018) highlights the
need for ongoing professional development, for thosevioling front line, universal services
to families and young children, focussed on the imgraré of speech, language and
communication as a central life skill and identifphddren whose skills are not developing
as expected for their age. They recommended that miciside regular mentoring and
coaching from colleagues with expertise in speech, layjggaad communication.

Home visiting volunteers in particular, offer suppbét is especially important for parents
developing confidence across a range of issues. The Btartescheme has been specifically
shown through research (|1} A Jet. al, 2010) to positively impact parental sense o
competence in the long term, leading to positive péireg and empowerment of parents.
This is vital work. Home-Start Norfolk Annual report (HStaet Norfolk 2019) states that of
the families referred to them, 63% parents have loliresteem, 41% needed help accessing
other services, 70% felt isolated and 77% were capitigtheir own mental health.

What happened at this initiative?

In Phase 3, the CCC team initiated the drive to offem@mication Champion training to all
local partners who work directly with families. This waas @f a focus to ensure that a legacy
was left by the CCC project for future families. It was atsmgnised that there was a
proportion of parents that the CCCs had no way of mgetirmaking contact with, due to
restrictions on them undertaking home visits. Whhstre was an instance where a CCC was
invited to attend a home visit by a health visiiGase Study }2who believed the parent
would benefit from attendance at the Home Learning Prograf@CCs could not drive this
approach as it was at the discretion of the healditasis. Furthermore, as the Case Study
highlights, the vulnerability of this parent made tproach questionable on reflection.eTh
focus for the CCCs was to support and link up with tivbsealready undertake the hue-

visits to help equip them to support the parent% ](] o0oC A]3Z 3Z ]E Z]o [+ }uu
and understand the opportunities within the CCC ptdmcparental support.
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Number of CCCs involved: 2 Number of participants 10 idbu&b days

Costs (additional to the time of the CCCs): £42@56t per participant: £42.05

The initiative was targeted at those working with eaglyryg families, whether it be in a

professional or voluntary capacity. The first informaéting gave an introduction to the CCC

§ uU $Z JE AYEI }v 8Z ,>WU SZ}E ( C 7S p%SbSFRho P (}E % E v3§
Ju%e E}A 5Z JE Jvd E 3]}ve A3 FZ40]@ Z]u [*v Judv] 3§]}vX dz
followed by two more formal training days addressingfafiewing:

X  Speech, Language and Communication in children: Defs)itigpical development,
attention and listening, understanding of language, volzal, expressive language,
speech sounds and impact on other areas of learning

x Identification and assessment of Speech, Language anch@ooation needs in
children.

X The communication environment, including the homeirmvnent; engaging parents
and involving children.

At the time of Covid-19 lockdown, one group had compldteddceto-face cascaded
training. The group consisted of ten Home-Start volunteelscal community network of
trained volunteers, who work one to one and offer regslgsport, friendship and practical
help to young families in their own homes helping tospre: family crisis or breakdowas
they go through challenging times.

Analysis of impact

Feedback from the co-ordinator indicates that tregrimg has had a positive impact on the
confidence and strategies that volunteers are using imdividual parents and families they

are working with. As Case Study 2 below exemplifiess gmebled volunteers to model

techniques and positively make a difference to theesp and language development of

C}uvP Z]Jo E v v }(( E* u} o } BZEAVE} BZ}Z[E}u}S o0 3§}
universal provision.

Case Sudy 2 Cascaded training to asmell group
Home-Sart

Without the ability to conduct home visits, CCCs recodiss there might be many
families that they were unable to reach through tlestablished methods.

One CCC also reflected on the time that she had wagedvolunteer and the needs that
present themselves for volunteers:

4 can be quite isolating working as a home visiting volunteer and these training daysare great
for allowing volunteersto feel part of the bigger % JUE} (Z |G@ v]e J}vX

After making a connection with the co-ordinators, @@Cs found that there was definitely a
need for training in this aspect of supporting famil@se recalled:
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NZ EA «33}( IviAo Pu v3(@u & , }u -Strt staff and volunteers that they were
e VP(uld+AZ E Zo®/[o+% Z v oVRUL P A «Vv}3AZ EA A}po Z} %o J%0 be,
Z 5% @ES |VEZANIE v }ISBAF WapEZ EJo®& v Z3Z (&
they (the volunteers) could do somethingt } Z 66

It was clear to CCCs after reading the Home-Start repamgEiart Norfolk 2019), that
through these volunteers the CCCs could reach a widge raf families, who face many (and
at times a combination of) the capability, motivatibar opportunity barriers.

Home-Start volunteers helped 236 families in Norfolk, &0ldren aged 0-5 and had 141
volunteers across Norfolk recording 2611 hours of heisiing support. (Home-Start 2019
Long serving volunteers had completed between 5 ankeaBs of service with the scheme.

Following the three day training led by CCCs one attefatkback:

N Uul)ENGE }Z >EvVv AZES JV%B3FZ uge AZST @& & C
could get, what help we can give them with different activitiesand settin P & C } po Ae]3X

One CCC continued to maintain contact with the cosatdr offering addition support
through links to resources online, that the volumteeould use with the families they were
supporting.

The coordinator also fed back to the CCCs that volustes been using a range of the play-
based strategies introduced to them through thisrtirag) and that one particular example

had been written up as a successful case study. Theteel had been using play activities

to support the younger Z]o [* *% Z v 0 VPpu P U AZ]Jo+3I®R]JdAJvP §Z
volunteer continued to do this via video call dgridovid-19 and reported on the progress in
language skills over the period of a few months. Thissbhpported a mum of two children,

who was suffering mentally and emotionally, in developetter interactions with her

children and confidence to help them in future.

Initially the CCC team had hoped that this traininglevaaot only help individual volunteers
supporting families, but would also lead to referfatshe HLP This outcome was fraught
with difficulties:

2he main issue was always gaing to be whether we could encourage parents who lacked
i v §RBISHEZ G v SV e oIVARIEZ &

Feedback from the Hom@tart co-ordinator confirmed the reluctance of familiesattend

group sessionsi<Z C( & WP} Jv IV Z ¥ GE&FAl® v kpe v
¥ o® @& PRH%Z A} & J5]XShe also noted thate}u }(XZ (uldAjpo v (8
WBE¥ Zo® Z Fvo <AZZ ]v[3u | P WFES X

The CCC reflected:

NAJpo d § » 3p%i} vEZ3u Al AJ¥Z, }u -Strt to familiesand take talking tipsinto
family homes t the course in its group format is not appropriate for more vulnerable families
where the parents perhaps have poor mental health and low self-esteem. They would benefit

RE S0} UZAZ & 198 &E( & JEZo E/fe % ZovALP v }juupw] v v
thiswould seem the way to reach them. _
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Between the training session in February and theadride data collection period in May, no
referrals had come from Home-Start volunteers for the Hassrning Programme. This was
both a relatively short period for volunteers to waevkh parents and potentially an
unrealistic expectation due to the range of difficulfesing these families.

Potential for future training that was evident priorGovidi9

In discussion prior to Covid-19, Home-Start co-ordisaaod CCCs envisaged a potentially
more effective approach to supporting families in adliey a group basedl® Their
conclusions and key priorities regarding the needbaif families were as follows:

x Time would be needed to build up to a family going ¢owase/group.

x The Home-Start scheme would need to initiate the iniohihns

X A member of the CCC team could be introduced and ¢omld home visit to get to
know the family.

X ldeally a few activities would take place in the haméhe course itself would be less
intimidating and they would have some relationshighlite CCC at the course when
they arrived.

x To have smaller groups at the Home Learning Progratargroup of 10 families
would probably still be too large for some parentsaize at one time

x Some families would face other barriers to attendinghih€® coursdraining
Alopvs E-« A} psmme&dEthesg families and enable the delivery oftrae
messages

CCCs had also discussed this cascaded training withucoty leaders and groups of
workers within the sector and identified many who wetenested and could see the
benefits of attending this training. CCCs have subseguengihnised for this training to
be offered online, devised and hosted by the | Canitgh(l Car2020)

X 60 people from the Early Childhood and Family Se{izlCES) team (30 from Norwich
and 30 from the South team) had undertaken the ingédi-assessment stage of the
training and have been directed to the online tnagni

x CCCs have offered to share their online training Nonfiol& with Library Staff,
Home-Start, Get BIOut of These Four Walls (GMOTFW), MAP, Early Childhood
Family Service, Early Help and Social Care

X CCCaslso identified five Parent and Toddler Groups whophnediously shown
interest and were working with Norfolk County Cou@ommunity and Partnerships
to make this training available to all Parent anddler groups countywide.

Further tracking of who actually undertakes this an@waiuation of this training would be
helpful, particularly in the light of the new approdolonline learning methods. This may
have the potential to make the course more accéssisome in the sector. It would also,
as noted by one of the CC@ave potential implications in terms of the amouhtrmney we
are spending ors (E ]y ¢wéh[that CCC time needed to conduct this traisivgstly
reduced, as are costs, such as venue hire.
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This initiative has potential to be a very cost effecand important initiative in enabling a
consistent message and level of training across thetyaf early years settings and
community facilities that support parents and farsili€he online format has potential to
enable providers from further afield or with barriergha form of transport or time to
attend a fixed-venue training format.

Given that this evaluation has come early in tHeawt of this initiative and the roles of the
CCCs is about to come to an end, we would recommenddkardination of and
assessment of impact of the online training is coreldiad order to evaluate the potential of
this approach to continue to be offered in the future.

5:6 Shools offer

Number of CCCs involved: 2 Number of eligible Schooksttarngss  Duration: N/A

Costs (additional to the time of the CCCs): £7,606t per schoat500.00

The CCC teamorked with schools and settings offering nursery prawigiithin the four
wards. The offer requested schools and settings to &llGWs to set up a drop-in space, an
information board/table to advertise their initiatis and use the referral system to inform
the CCCs of families in need of targeted support. Ther€é@@saised schools and settings as

ZP § | %a gdathrumber of parents; an avenue for recruitingpis for the Home
learning Programme as well as dnesne work.CCCwffered to help support the school to
run information events for parentmaintained contact with schools and settings and
supported their work with families further by sending anthty newsletter for sharing with
the parent body (see Appendix 3

Take up of the schools and settings offer in Phase 2ands high within Wards 1 and 2,
there was active engagement from leaders. In thesescéise linked CCC was invited to
facilitate a drop-in event at the schools on a reghésis and was invited to family focussed
events where the staff could direct parents in needupipertfor§Z JE Z]o [-
communication to the CCC. These settings were alreaéstad in the Communication
Champion Network and understood the aims of the N@zify. Other schools and settings
in Ward 3 and 4 appeared,E}u $Z [+ %o, Aard®s toFhik a working relationship
with, with only a third of settings signed up for the offethese earlier Phases.

In January 2020, the schools and setting offer wasdudbveloped to include an incentive
}&E zZ for@hpols to engage in the form of £500, with appraesdmmendations of
how the money could be spent (See schools offer Appeh)di

Fifteen schools applied, indicating how they would dgbe money and gained approval
from the CCC team. Following Covid-19, the offer was furtiiesede (see Appendiy.5he
CCC team also requested that in place of their presanthe school, all schools in receipt of
the parent engagement incentive produce a case stodpcument how the funding has
engaged and supported parents in developing their tstdading and supporting their
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children with their communication skills. Some s¢hatso updated their request in order to
support parents through lockdown.

The numbers of schools signing up for the new offer inecksignificantly, particularly in
Ward 3 and 4 where the numbers of schools engaging withiG@&€assed from five to
eleven.

Case Sudy 3: Incentivising the stools and settings offer
Ergagement with leaders

One of the CCCs reflected on the difficulties they facathking contact with schools and
setting leaders.

T he main challengewasto arrange a meeting with me to discussthe offer and then signup.
As many of the schools/ settingsin the areas were not engaging already;, it took many hours of
phone calls, emails and visitsto even get ameeting at some of the schools X

Many schools and settings appeared to face their ongfepsional barriers to engagement
with respect to capability within the staff team, opfmity and/ormotivation; for example
demands on time and competing priorities. The CCC noted

2 think with some of the schools, although | would email and try to call multiple people at the
schools, but they are just so busy that these get missed or forgotten about qsic]

CCCs persisted in their efforts in communicating to ssteoal settings, inviting them to
events they were running, in the hope of building riefahips with them.

T hHswasthe case with one school, as | had been contacting them for a while with no response
and then the deputy head teacher just happened to come to one of our Lunch in the Lbrary
sessions, so | was able to discuss thiswith him. They then signed up to the new offer and
arranged ameeting X

Within this CCE wards, it was notable that of the 11 schools antirggt who applied for
the offer, over half of them had not previously engaget thie CCCs.

The CCC reflectedt wasreally positive that so many schools/ settingsfrom my areas signed
up to the offer asthisis why we created the offer so it had the intended outcome. _

i also allowed me to create better relationships with the schools and se&gs and
arrange drop-ins to support their families as we were giving thesomething in return for
their engagement _

Within the CCC team there was clear recognition that tiveldpment of these initiatives
over time meant that some had not had as long to edhland could have been much more
productive had they been established in the ingtalges.
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AYT( 8Z]e }(( & Z S e beginrg]ofEe project) it would have given me
more time to get the schools engaged and may have made gtsly easier to engage with
schools from the stariX

The results of this updated initiative suggests tlasigtence, communication, networking
and incentives support engagement from schools anthgdeaders, overcoming the
potential barriers they were facing. However, thisléaton comes at a point where the
impact of this initiative for parents cannot be un@éen and researchers recommend that
case studies that are collected from these sch@oisanalysed for the most effective
underlying methods or principles and both the resolt the analysis and the examples are
shared across schools and settings to support tmedeveloping their practice. These may
alsoprove to be a useful addition to a presentation orkgbop for a future communication
conference.

5:7 Drop-ins
Number of CCCs involved: 4 Recurreveekly or half-termly
Costs (additional to the time of the CCCs): £0 €opaent £0

What was the purpose of the initiative?

The main purpose for this initiative was to meet p&semd families in their target wards. It
provided a neutral space for discussion and allow&es@&explain their offer to families or
sign post them to other support services, groups or rusg&ions.

What happened with the initiative?

Whilst the original proposal suggested that each CC@dezlbn different community sites
(See Appendix 1), a considered decision was maded@@Cs to be based in the Woodside
Community Hub, Norwich. Whilst this base lay outsidbeotarget wards, it was the base for
many of the County Councils Early Years services avidgat networking and office

facilities.

Drop-ins were one of the first established initiatige$ocal libraries with advertising of the
service posted on the library website and inititiflgrs were posted in the locality. CCCs
were available to talk to parents about any concehney may have with their child and in
some cases, CCCs undertook sometormie assessment tasksingthe WellComm
screening tool (a toolkit designed to help early ge@orkers identify children from six
months to six years old who might be experiencing deléiisspeech and language). Whilst
some CCQG=ompleted the screening during the drop-in session,estoand it difficult in a
public space such as the library. CCCs reporteditbptins were not well visited and not
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particularly productive for recruiting parents to thikP. Data suggested that drop-ins
created approximately a fifth of contacts with parentsing Phase 1 and 2. CCCs changed
the time that they were available at the librarigspverlap with the end of an established
parent and child groups and updated the publicity. Hareas other initiatives became
established and referrals started to be made by stshaettings and other community
workers, this initiative only brought contact withraadl proportion of parents and families
as see in Figure 9 below.

School drop-ins were established with invitation or agrent from the school leadership
following receipt of the school offer (as discussed alseee4:6) and so were not consistently
available throughout each of the four wards. Schools veltlafready engaged with the
Norwich Opportunity Area initiatives, and had Comiwation Champions within their staff,
appeared to take up the offer more quickly than othexrccording to CCC reflections. The
format for school drop-ins consisted of setting statcting or encouraging parents to
attend the drop-ins, where they believed these pasemight benefit.

In effect, although all schools and settings withinttrget wards were selected because of
their geographical location, the setting staff were takhig initiative one-step further and
Zlv'] 8]vP[ AZ} «Z}po 3§35 v X dphrentdiXnpwiedgd abdkt the
existence of the initiative but also went some wayrisuge that the parents with most need
were able to meet with the CCCs, as exemplified by Qadg Sbelow.

Analysis of impact

Parent contacts made through drop-ins

Ward 4

Ward 3 B

Ward 2

Ward 1 B

o

20 40 60 80 100 120

Total number of Parent contacts made through school drop-ins
m Total Number of parent conatcts made through Library drop ins

H Total Number of Parents contacts made by CCCs

Figure 9Number of contacts made with parents (to work directly W<} by geographical
area

Overall 3% of contacts with whom the CCCs ended up wailikengly with, came from the
Library drop-ins and 6% came from school drop-ins.
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Parental misconceptions about the library venuelierdrop-in may havbeen an issue in
reaching the widest audience. Parental comments duaigroup session led by the CCCs in
the library during the autumn term, revealed thdaege majority of carers had not visited
the library with their child before; that myths suafihaving to be silent in the library or not
being able to bring buggies in had led them to belgeitiwas not an appropriate
environment to visit with their children.

Another potential reason for the lack of engagement whth Library drop-ins may have been
the presumption that parents have undertaken th@im diagnosis and are aware that thei
child has difficulties and is not progressing sufficielititso presupposes that these parents
are happy to acknowledge these worries/concerns aatlttrey have the confidence to
approach a stranger about this

Other contacts were made through referrals from Ig@zatners suclasschools, settings,
health visitors, ECFS and community groups. A breakdais enformation was not
available to researchers.

Case Sudy 4: Making adrop-in successtil

Little Acarns Pre-school

School and setting drop-ins can offer an opportunitytierCCC to make parents aware of
what they can offer in terms of support. CCCs have beaptable to the space and facilities
that are available, but always take resources thatlelp convey information or engage
families in discussion.

The CCC explainetiset up alittle table with some leaflets and information, | also took our
Soringboard box with me to show to the parentstoo. _

There are a range of ways that these drop-ins can ésepted, but the CCCs found that
when the staff, who knew their parent cohort so well, wainée to direct them to the
sessionsthey were able to overcome the potential barriergapability and motivation and
this led to a higher degree of successful engagement.

T he attendance levels were very pleasing compared to other attendance levels at other drop-
insthat | have been to. Yoecause the setting was very proactive and had chosen specific
parentswho they thought would benefit from the drop-in. They had called all of the parents
that morning to ensure that they would come in and attend X

Drop-ins offer an initial conversations& E3]vP % }]vs (}E P 33]vP 8} IV}A §Z (
and an opportunity for the CCCs to make a private iappent with parents in a neutral

space. It can become difficult for the CCC to manageagihisaare not clear on the
purpose/remit/scope of these drop-ins.
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language and communication so this makesit difficult to answer these questions, especially
when pressed for time. _

The CCC reflected on the value of meeting up to disicingss in more detail & later point
as an approach to overcome potential barriers, sagkbmbarrassment.

N GOQUPZEZ EA V[ 435} (Ju AlZ Z(ule~3% 4n), thisactually worked
guite well because it gave me the chance to do amore in-depth 1:1 meeting at another time
with each family which sometimesfeels nicer for the family asthey feel more comfortable
opening up to me without all of the other parentsthere X

4 think some of the parentshad adifferent v] A} (¥ JEZlo[» Ad% v3§ & A Ae}(
the staff at the setting, so when amember of staff wasin the room, it made it dightly awkward
for the parentsto talk openly about their concerns X

Ultimately, the purpose of these drop-ins is to supparents and identify those who would
benefit from of the HLP. In the case of this dimp@wo parents out of the six went on to
attend the HLP.

As Case Studyabove shows, where there is good communication and coatipe working
between the school/setting and the CCC, these dropande very effective. Evidence
suggests that where the setting staff have good knowlefitfeedr parents and are able to
select and encourage those who have specific neede¢adthe drop-ins they are
productive and useful. This is a missing element ditirery drop-in set up, where the
approach is dependant more on the chance of famiiepping in, or having sought out the
CCCs of their own accord.
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5:8 Home learning programme (HLP
Why use this initiative

Parents need to be abletooff&Z Z<«u 0]SC[ }( S Ol]VvP }%0 %0} &B ho/d FE o u Z
V A% E e C>A 8 oX ~11i6° ¥ZuSoLAY & ZIPVP % Ju&E 3z Z

interest; adding variety to the words used and cotingcnew words to meaningful contexts
]lv 2 Z]Jo [+ C Blildinglbnonl{atthe child has said and expanding their
vocabulary, leads to benefits for language learningantider sense (Taumoepeau 2016).
More importantly though, supporting the parents tseulanguage boosting strategies day to

CU «Z}po U JE JVvP 8} eSp [+ EPqu®s JVvA D& ®mP & PE 3§
(Hoff 2003).

H 3]}V 0 %E}PE uu « Z A o}vP EoAe }EE v]v RBaEA(R®@ET]
Walters 1977)pelieving that learning occurs in a social contexdufh observation and/or
direct instruction.

Axford etal. (2015) report that live modelling of strategies forgudis has considerable
potential for improving parent-child interactionsth®iugh there is evidence (Axford 2015) to
show the positive impact that selective group basgéerventions has on the bonding and
warmth parents show to their child, there is onlyitéd evidence for group-based
interventions to support parent-child interactiotwsimprove language skills. However, in the
RCT by Garcia et al. (2019) findings suggested that largkigdeveloped well as a result

of a group based parenting intervention focussed on biela skills.

At the time of writing there were many evaluation&Etflan[s }SZ & S& Jv]vP }JuE-. -

available, indicating the positive impact they hiagd on staff working with children. There
A e v} %l 0]Z A op 3]}v }( 3Z Zp@Bf-Ud(O(E &E,pu (E Z E- 8§} E

What happened at this initiative?

Number of CCCs involved: 4 Number of participants: 88
Duration: 6 session of 45-60 minutes each

Costs (additional to the time of the CCCs and toysies® used in the sessions):
Provider Contract (Elklan): £35,425

Operational costs (room hire, consumables): £5542

Springboard boxes: £12,657

Total costs: £53,624 Cost per paesd9

Prior to the CCC team being in place, the NOA prddbeeservices of Elklan to plan and
support a six week Home Learning Programée. S[¢ d ol § |} was-a6dveel
parent and child speech and language skills coursigried by Elklan and delivered by local
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Elklan registered tutors with the CCCs in a supponieg €CCs received additional Elklan co-

tutor training for this role). Elklan provided the sgssion plans for content, recording sheets

for collecting observation data, parent evaluatiomfsrand small token for parents to take
AC §8Z v }(« se]}ve o EIWNP EF%[(X3Z Z3 o

Elklan is a well-established organisation with a gtreputation for its quality of training.

TZ Z> 3[+ d ol & ,}u [ }is@edtbrBHEZP Avas a relatively new addition to
the suite, designed to support parents with childteo years and older. As part of the
contract, there was a thorough process of evaluatioeach cycle by Elklan tutors, the CCCs
and the course designer at Elklan. Difficulties wenetiiiked, for both logistically managing
the sessions (i.e. having enough tutors on hand tgptete the observations in the given
time) as well as tailoring a prescribed scheme tantes of the particular parents enrolled
in these wards of Norwich. There were changes made bettheeeach of the three cycles

of this programme and the fourth cycle had to be caadell

[« JEP v]e 3§Z Mewpssion}@d procured the resources for thelal to
play and engage with during these sessions. These weided upon in agreement with
Elklan and formed the basis for the Springboard box @hsdubelow). They also planned
and organised a one off celebratory event for all prémattend at the end of the six
weeks.

In the first and last sessions of the course, tuttrserved and documented the parent and
child interactions, with the four sessions in betwpémned for delivering and practicing the
four talking tips.

Four cycles of this programme were planned for the domadf the CCC project across the
four wards: summer 2019, autumn 2019, early sprir@p20hd late spring 2020, resulting in
16 groups of parents and their children.

Cyle Parents Parents %Parents Notable incidents

registered | completed completed
1t Summer | 45 40 89% Little parental engagemen
2019 with CCC post course
2 t Autumn | 23 16 70% First session format and
2019 timing approached

differently. Higher drop ou
in early stages.

3 t Spring 29 26 89% Three session delivered
2020 face to face, subsequent
content shared by CCCs Vv
email and telephone

4 t Summer N/A N/A Cancelled due to Covi®
2020
Totals 97 82 84%

Figure 10Numbers of parents completing Home Learning Programme
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Analysis of impact

Adjustments made to the timing and nature of the fasssions, to facilitate closer
observations in cycle two led to higher rates of ptakdropout early on. This was
readjusted for cycle three, which resulted in posipaeental engagement.

Al v ] Vv38](] 8Z 8 % E Vv3*%ME SFUJEVZIEQG E%O C [ ]V %o VvV \
through the first HLP session. The majority of paremischildren were not known to each
other prior to the HLP and none of the parents had tine Elklan tutor prior to the first
session. By the final session, there was increasidgree of interaction between the
% E vSe v §Z Z]Jo E v ]V OuHSP Z]dSE (& |ndicaling }
increased levelsf familiarity, confidence, well-being and involvement

Elklan tutor observations undertaken at the firstl dastHLPsessions consistently shegvan
improved quality shift in parental interactions wilieir child, where there was a consistent
carer attending sessions. Evidence showed an increashults giving time for the child to
speak an increase in comments and decrease in questianiggving of directions and an
increase in parents adding words and extending vocabwlaen responding to a child.

Although the assigned observation sessions lent tebms to data collection for evaluation
and documentation purposes, CCCs and researchet#igldia number of issues with this:

X On the first day of welcoming (and in most case meepiagdnts and children to a new
space CCQutor time and focus is not given to supporting thansition. CCCs
confirmed,

ANSZ VA P3lpEFH} &Y - B ¥ Zo® v EAGVPZVP }AVWU }V[E
think thisis welcoming, | think it could put families off coming back Y/[u v} Sure howit is
V(] Z %®E3X

X The overt observation process in itself was seenfligeince the way parents interacted
with their child. CCCs and researchers noticed
"Z % E&® }v[S Sv IEMIu %ES (VIS & EIvP} Zrd and end up
e QP33 v I VPIF}(<H Fve pd/ u v}EpnEEZ J- AZt they would do
}Ev daXx

X dZ Z3 ol]vP 8]% e[ E Vv}3 0A CZ G *F® |PZMIEE & « §}
taken with the visuals. They were seen to be misiméteol by parents.
NZ (JESA I[3o0vPINZ « SH( PZ3Ap o30S 3 A QPG dZ Zo v
then responding but | had two instancesin cyce 3 where parents | discussed thiswith
talked about road safety and how they already did this with their child, one was a family
AlZ > ps}v A X

X Some strategies, messages or approaches do not reedprismpact of capability or
motivational barriers amongst the parent body. Enaefrom session reflections,
identify strategies such as asking parents to conaumassagé A]3Z $Z ¢&rit& ] o
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a pledggwhilst in the sessions were not successful and putnparasibly ill at ease.
CCCalsospecifically identified

atask sorting words into describing, action and object words was difficult for families from
an EAL background or for parents who may have lower levels of literacy U

Tutor observations of the chil@® v[e pS$S idEntifiecethat they were longer at the end of

the course compared to the start of the course. Whiig may indicate direct evidence of

impact fromtheZ 8} %o 3]% [ Vv Ju% E}A ]Jvs E- $EvE &]|SApoEUEPU (

caution in using this data to confirm this. Researcheestion whether other contributing

factors hadan impact on this result. For example, the childrenlddave been:

X more reluctant to speak in the first session, du¢h® unfamiliar setting and people
around them.

X conscious of being watched or observed by the tutors

x influenced by the emotional and/or behavioural reactof their parents to being
observed

x feeling more comfortable/familiar in the setting andnmat ease to speak by the sixth
session

By using a prescribed scheme, there was a need tovftile direction/planning provided,
which left the CCCs less opportunity to be responsiserake adaptations according to the
needs of their groups. Although there were changes mdtviog the completion of a
cycle in agreement with Elklan, CCCs were not able te desksions to change or adapt the
sessions at the time. Day (2013) clearly identifiesieed for responsiveness to individual
needs and realities, practical help and maximum fleyiko really support working with
parents and familieslt is also notable that despite investment in @@mmunication
Champion training and procurement of the WellComm Too#lgburces, the CCCs played a
secondary support role in these HLP sessions, wigclalaly, they had the skill and
knowledge to lead.

The talking tips offered through this programme were noguaito Elklan and are freely
available through a variety of media including
X the WellComm resources (The Big book of Ideas and igs) ¢
x The Communication Trust web based resources (The ComnmiCatst 2020a)
X The suite of very well organised videos and downloadiatalanation and activity
leaflets produced by East Coast Community HealthcaerBp@&d Language Therapy
(20204, 2020Db).

Parental feedback in the form of evaluations conduchadng the final session was
overwhelmingly positive, indicating that during the(sixthree) weeks, their confidence in
supporting their children with developing their language increasecEighty four percent
of parents from the three cycles gave feedback.
Between 95% and 100% found the course helpful in:

x changing the way they talk to their child,

X stopping and waiting so the child could take the lead,
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Comments from parents who spoke to researchers include

NSZe+ v (8 peXSZe vavaluableopportunity from me and himto focus
M <y SE}%E EX

N JE3S¥ u[Tuord CCGQ] VIAX

M%o | VP§ Z (Hklan tutor/ Speech and Language Therapist] has helped me with
( QP *epE X

NFAvu ] - v BVMSEV Guv u §PAZuFu §ZIX
NA P (BZ%®6 JA XFe u u @& vi§ AZS ue+ QuP§ ZuX

Whilst the findings for these relatively short coursesiaitially positive, it is long-term
change that is desired. As Law et al. (2017) explaiplysoroviding the training to parents
does not mean that the strategies are regularly emalsistently put into place in the home.
Law et al. (2017) also note that, as time progressesdbds of the child may change or
develop such that the support and strategies thmeg parents use may also need to change
and develop. There is a strong case from Law et al7)281developing longer and more
lasting relationships with these families and ensutiag there is effective monitoring of the
Z]o E V[e %o EIPE ¢« 3§ J(( E vE P « N SPJEVIXupuv]

[« S dm]many ways to accommodate this by inviting paremtsther CCC led events
and maintaining contact through weekly e-newsletters &ggendix 6).

Although the first cycle of the HLP were well attended of the parents continued to
engage with initiatives led by the CCCs. One reasonisanty be that by the end of the
JUE- §Z . Z (A Z}v }((] 1 EBuU 8% AEVEE3§}U ps v} E Ppuc
led initiatives that would engage these groups ongalla basis. CCCs had also not engaged
these parents in the Facebook closed community grdapsontrast, by the autumn term
more initiatives were in place and invitations tm j@CCs prior to or after the HLP were
made; more parents had also joined the online comitylgroups.

Evidence from parental comments were very positivaiahttending additional initiatives,
as the children and parents themselves had staiddulild friendships/familiarity up within
the group and they felt they wanted this to continue.

Evidence from one of the CCCs who led a Story-walk in thamtg¢um, highlighted the
importance of the established relationships in engagiarents. Whilst she invited parents
from both the first and second cycle of the HLP, oatgmts from the second cycle chose to
attend. This could have been a result of not havingsaablished relationship with this
particular CCC. However, this may not have been tlyeconkributing factor as the CCC
explained that they also took place at differing tirmad days and many families did have
other commitments.

Beyond the HLP and for those in cycle three who werblena complete the sessions face

to face, CCCs maintain the support for families througlergdised and more tailored advice
over the phone and via email as the Case Studyosviestemplifies.
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Case Sudy 5: Working with parents over time/beyond the course
Remote Approaches

Weekly play ideas across a theme were put togethan ie-newsletter and sent to parents
with whom the CCCs had been working or started working (Gendix 6 ).They were also
sent to the Home-Start coordinators to share with sté&fb continued to work with
vulnerable families. They were designed to overconaiaty of potential capability and
opportunity barriers, explained theCCs

‘General tips and strategies and activities that will be of value to all young children in
developing their communication skills and providing ideas for low cost and easy at home
activities for parentsto do with their children X

For those who had not been able to complete the HL&ttatace, the CCCs went one step
further and

dffered aweekly phone call to talk thoroughthe tips they missed (3 weeks) and a sheet was
sent to them explaining the talking tip. These sheetswere only sent to familieswho had been
part way through the training. Once the talking tips had been completed families were offered
the option of further tailored support or if they were happy then they would be on our mailing

P53 PEZ A 1€%CQ X

The CCCs valued hearing back from families they haderf@ a while and felt positive
about their role in supporting remotely.

it was great to link up with some families from previous round of Bklan and hear how they are
getting on and be again a source of support at atime when familieswere suddenly in isolation
and home X

Effective engagement and response came when the CC@daihair emails and comments,
using their knowledge of the families. For example:

Mow about a nursery rhyme bag t choose a bag and decorate it or a small box or basket. Put
inside propsfor different rhymesthen as a family you can use it to sing rhymes and songswith
dndy. Yau can probably find plenty of objects around the house t plastic sheep =baa baa black
sheep, but you could make some with Daniel tega sparkly star, the paper plate dock! Daniel
could make some shakersto put in too so you can have bounce and rhyme at home! [sic]

CCCs received positive feedback from these correspoadgen

4 have had two parents request the play dough recipe, other parentslet me know their child is
enjoying outdoors, water play and one family | know tried the regrowing [sic] ideaswith a
range of vegetables. | have alsobeen sent a photo of a child proudly showing off the chocolate
cookies from our play sheet. _
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Emails and newsletters were designed to signpost psiterda variety of other sources of
ideas and support. In addition, CCCs were

H rring all families back to our Facebook pagewhich is our other source of providing ideas
V euFP eF}ve @ ulg <X

Researchers have identified that whilst there was soatidnale for procuring this provider,
(as the CCCs were unknown at that point and it ensureyidenced based quality assured
programme to be delivered consistently in each ofwttaeds), this approach does not offer
value for money in the long term.

The Home Learning Programme is clearly a strong initfatigipporting parents
developing their interactions with the children arsloeenabling social learning opportunities
and providing a milieu for community building. Howewesearchers feel strongly that there
are services, resources and expertise locally thaltldoe more readily and effectively drawn
upon in order to plan and co-ordinate these sessiorfuture. It is also our belief that the
recommendation within original proposal, of a Home LiegrRrogramme (Appendix 1) with
alonger duration, would be wise to follow in future. To enablationships to build more
effectively; the sense of community to become strongignin the participants of the group
the CCCltutors to more effectively monitor the progrefsgavents and children over time;
for parents to embed the strategies they are beingaghand for the children to develop
more confidence in their speech and language skills.

Inclusion oSpingboard boxes

Number of CCCs involved: 4 Number of participants: 88

Costs (additional to the time of the CCCs): £12,6535t per parentl144

Although the original proposal suggested this as arsginitiative to support parents, the
Springboard boxes were included within the HLP initialivey were delivered as

*u S v8] o ZP](S[ ~ o BEP }A& JwOdVv]vPr 1% pGWl]sS ahd %o C }|
activity cardst see Appendix 7 ) to parents who attended at least &b the HLP sessions

with their child and include resources that havemavailable during the sessions. At a cost

of just under £150 each, it is hard to see how themdd ever be sustainable longer term.

However, there was some hope at the start of the redeé#nat gaining parental feedback

could help in determining the resources that pasef&it most engaged their children.

Fifteen parents from the HLP were willing to give feedbadke Springboard boxes, so it is

1((] o3 8} E A vC 0 *3]vP }v pe]i e $SEZ e RIEWEZ % E
limited data. The item, which featured most in feedbaegks Playdough, with a third of
parents identifying it as the resource that theildnjoyed the most and the resource that
encourages the most communication from their children
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On top of the cost of the box, the size and weight wfeiant that it could not be handed

over to the parents to take away on the last dayhefLP. Instead, a CCC had to undertake
a visit to each home to drop them off in the subsegueeeks. This made it an additional
time burden to the CCCEBhe parents and families from the third cycle of the, Mibtich was
completed remotely, had at the point of this evalaat not received their Springboard boxes
due to Covidt9

Although CCCs reflected on the fact that they thoughirntbentive was what drew parents
into the programme, there is not sufficient evidence aglothis up. Feedback from parents
after the first two cycles of the HLP resulted in pasemdlicating that they found some items
useful and others not sbdepending on the interest of their child. We coudtt@ude that

the value for money has not been demonstrated hera that potentiallya smaller gift,
potentially of one or two items from the box, choserthy parent and child would have
been enough

Direct comments to researchers from pargexposed mixed views. Some indicated that they
did not need or did not have space for sadarge quantityof items; others were keen to

know when it would be delivered. One parent ex@ditinat she would keep one or two

items and donate the rest to her pre-school who hadrbsuch valuableupport to her

family. The data for this not conclusive.

Researchers question the longevity and impact ofaglysoach upon the community as a
whole. In this case, eighty-two families benefitted fitbim substantial set of resources
There are alternative approaches that could havenb®elored and this may have
distributed the benefits even more widely.

i AAcorn,

iﬁTa[csl{/p& a =

5:9 One-to-one work

Number of CCCs involvéd Number of participant&:78
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Costs (additional to the time of the CCCs): £1786Guveth resource) Cost per pardiit0

Why use this initiative

The Department for Education (2018) identify a multitofibarriers that parents face,
particularly with reference to improving the homerl@ag environment and many of these
act as a barrier to attending interventions, initras or local support groups. Barriers exist for
many in even leaving their own homes, leaving theratistland vulnerable (Home-Start
Norfolk 2019). Axford e&tl. (2015) showed evidence of how other programmes used a
individualised approach to support parents. They&wthat printed materials and other
resources that help parents and practitioners gaiovdedge, led to practitioners including
key messages into normal conversations and intenagtivith parents in practice settings,
and positive impacts on parerfiateraction with their children. CCCs themselves imaet
many parents who do not fit the criteria needed for #pecific group based Home Learning
Programme or CCC led events being offered (e.g. age oftiohihdy of sessions) through this
project, therefore needed to include an individuadisnitiative.

What happened with this initiative?

One-to-one occurred face to face and via telephone or esgiport with the CCCs using the
WellComm pack resources, ideas from their Communictatamng and freely available
activity ideas found through trusted online sour@sh as The Communication Trust
(2020a) website. In phases31this support was offered to families where the CCCs fat th
targeted support was required by the parent and ¢hilat where the HLP groups were either
inaccessible or inappropriate for the family.

CCCs also used this approach to supporting families fuotive the specific one-one
support had improved parental interaction with thelrld or once a parent had completed
one of the other initiatives, such as the Home LearRrogramme. Parents throughout the
%Z o Z A E JA A I9C33 Go[ZA]AZ «uiRa, links and3ddipes.
(see Appendix 6)

In Phase 4 onm-one support has been offered to all those who hadsalyebeen identified
as needing support as well as those expected to begadart in the # cycle of the HLP.
Newer referrals from local partners have also beenenthtbugh Phase 4, where support so
far has been exclusively through remote options at@tephone or via email.

Prior to lockdown telephone support was only being iole for six families and email
support was only being given to seventeen families. Hexvas Covid-19 affected initiative
delivery, these numbers rose dramatically

At the point of data collection;
45 families were receiving telephone support (a thaewes fold increase).

62 families were receiving email support (just over thaad a half times the original number
of families being supported in this Way
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This initiative may have seemed insignificant in Hréex stages, with so few parents being
supported in this way. However, these particular arstances highlight the importance of
being prepared to work in a range of ways and showskilighait these CCCs had in adapting
their approach to continue their support for famsljgarticularly in light of the Home
Learning Programme tutors/organisation not being ablkeatosfer their coaching online.
CCCs devised specific newsletters that addressed Kiegdips, which parents on the HLP
would have received in their final sessions. CCCsnpeglsa range of ideas for parents to try
out at home and tailored support for individual faeslwith differing needs (see Appendjx 6

Targeted schools and settings also received CCCs ynoetinsletter to share with parents.
(see Appendix 3)

Analysis of impact

Case Sudy 6: Supporting individual needs
Gemma

The first time the CCC met Gemma, she was at a CCC Conmewvent for the GMOTFW
group (See Case Study 8). The CCC explained how shetstarted

~Xgive tips and see if any attending families would benefit from additional support. Once | had
chatted to this parent (Gemma) and she was asking for more guidance about how to support
her baby's speech | asked her to complete an expression of interest form, gave her our team
details and arranged to phone her to arrangeameeting. _

The CCC was aware, as with other drop-in sessions ttiat a&public space and gathering

of parents, there is little privacy to share conseand organised a meeting. The CCC noted,
the “nitial meeting allowed me to find out from this parent alittle of her ssory _UMum has

various strugdes herself and she knows she wasn't initially in a good place to be a parent but

she wantsto do what she can now X

Whilst Gemma was proactive in asking for help througlCB€, she had been made aware

(2 & Cl[® %}S vS] 0 *% Z Vv uBAPWPZ (- ko Gt jas o X
motivated but had capability barriers.

‘She said she would like tips on how to help her baby as although he isjust about to reach his
first birthday the health visitor sayshe shows a delay in his development X

The CCC knew that she was would have to workmoee A]$Z §Z]« die & agesolZ
baby[ ¢ S$Z e Lkearning Programme was not designed for pre-verbal ehildr

The CCC was also mindful of the range of needs that Gerasented with and
commented,
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Aelt this parent would really benefit from alittle time spent with her now while her baby is
still only one, it might help later prevent there being speech delay Y_

4 also wanted to support getting her to other groups, it was decided in afollow up phone call
that we would meet in the town centre at Millennium library for a chat and ideasand then |
would accompany them to baby bounce and rhyme at the library. _

The meeting in this case was not straight forward, engydiaihe CCC,

‘Meeting up was difficult, she cancelled afew but | think it wasn't because she didn't want to
meet, the baby was poorly, she had to goto another meeting etc. but we kept rearranging until
we found atime. _

Patience and perseverance paid off and meeting fatact gave the CCC an opportunity to
model interaction techniques and give Gemma a fewlsimgsources to share with her
baby.

Ve only had one face to face meeting but | was able to give her afew ideasto try at home
and some printed talking tips for babies aswell as gift abook start book which mum really
appreciated and | modelled how she could use the book with her baby. | also gase her some
bubbles and demonstrated using those. _

The CCC made recommendations for groups that might sugpaontna in interacting with
her baby and was pleased to repoihe now attends bounce and rhyme run by GMOTFN X

Subsequently Covit prevented any further facm-face chatsbut the CCC talks to Gemma
on the phone every couple of weeks and sends aeswia emalil to try with the baby.

The CCC reflected on families like this, where they dbtrbe HLP which is aimed at 2
years old +.

2would like to have aresource to pass on to parents of little babies. | have been using online
resources etc. and put thingstogether but | think | would like to devise talking tips for babies. |
often meet parentswith little babies at bounce and rhyme too and feel alittle ill equipped with
appropriate resourceswhen their babies are actually at the ideal agewhere we can make a
difference by supporting parentsto help them boost their children's early speech X

The @seStudy6 above exemplifies how important the ot@-one work has been for the

CCC, in order to cater for the needs of the parergy titave met. It demonstrates the need

for CCCs to be knowledgeable and adaptable to the citamees and people they meet.
Whilst this approachu C U}E ]Jvs ve]A (E}u 32 §Z]E]JAEN 0 S]u U
relatively low additional costs, and in the case wipsnents do not fit the group learning

criteria, oneto-one work has been an essential initiative, thahore recent circumstances

has been the broadest base of their work.
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5:10 Gmmunity events kd by OOC

Number of CCCs involved: 2 Number of particip@dts:

Costs (additional to the time of the CCCgL6£ Cost per parent: £9

CCCs developed a number of different events, some regeadre frequently than others,
for target parents. These events were largely centredtorybooks and activities across a
range of settings. Whilst engaging parents to interact thigir children, this also offered the
CCCs times to talk to families and introduce themsetegpromote their work and find
families who would be suitable to work with the CCCs further

What happened at thesaitiatives?

Lunch in the Libraptook place in local libraries and was open tpaiénts in the area. They
were advertised locally with leaflets, posters anatigh Facebook. These were one off
events available to all in the area with an aim getrand greet parents in the locality,
encouraging all to engage with books and the libradypaomote the CCC project. A story
was read or told by an invited storyteller and thenwedinked craft activities were devised by
the CCCs for families to engage with their children. Masdalso provided for families.

Story-walk$ook place in local parks and included parents wheawaown to the CCCs and
had been invited. The CCC also visited the parlkeidays prior to the event and invited
families who were there. The CCC also invited parertg wicinity to join the group on the
day. These were weekly events available to anyotieiarea, but they also offered
opportunities for the CCCs to maintain already estiabdl relationships. It also aimed to
encourage all to engage with books and promote langupgertunities outside. The CCC
based activities or games in the park around a bebich was also read to the families. It
was open to more adaptation depending on the condg#tiand families that attended.

Story-sack workshowgere small group activities that took place over therse of three
sessions. Attendance at this was by invite from thésCResources were provided for the
parents to build a story sack around the theme pbdpular books and learn how to engage
their child with activities around the theme to imoppe communication skills.

GMOTFW parent evewtas offered to the parents supported by this group across the whole
of Norwich. This was run asgtay and play } E Z] & }*%%e * |1} & entral location, during
which the CCCs led play activities, circulated aneldatkparents about talking tips and how
they might be able to help. The benefits of this amnshthrough Case Study 6 above and
Case Study 8 below.

Analysis of impact

These initiatives were a useful vehicle for building reteships prior to the HLP, continuing
the support for familiesnce the HLP had been finished and for enabling the @Gdmntify
individuals who would benefit from orte-one support.

The timings of these affected how many families atten8etiool holidays were the most
well attended sessions, although the Christmas hobtiayved less engagement from
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families, perhaps due the range of other commitmeht families have at this time of the
year.

The cost of these events per participants was lowjtbsitdifficult to calculate the impact on
parental skills given tireone- off nature. The benefit of these events is seen vitveyp are
considered as part of the wider offer. The following chgdies exemplify the benefits of
these initiatives.

111l r'r-v—
. ! ] & %

L
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Case Sudy 7: Promoting the project through community events
Lunchin the Library with Emer

CCCs lead a number of these events in the localiéibrdr was advertised to encourage
children of all ages to atten®n speaking to those who attended, to find out how thegrd
of the event, there was a range of responses: leaflets their school, library, playgroup,
and the bounce and rhyme group as well as looking oriG€ were pleased thail
avenues of advertising had been successful _

CCCs had reflected after previous events and it haegti¢hem to plan for some of the
practical elements. They explained.

e have extended the session recently from one hour to hour and ahalf tthisgivesmore
time for the activity and allows some flexibility for arrival times. _

The focus for thiZunch in the Librargvas on theElmer[story. CC& had considered the
opportunities that this particular story and craftiaities would lend to vocabulary
development and interactions with the children,

Ave modelled use of the words while we were collaging with the parentsand children
together. In the story time, we encouraged children to name colours, name animals and then
forthesong t Zv 0% VEP AEYY[ oIl Zo®& § }vEFPS & |GAv] X

These open events offered opportunity to meet new pte@md families. The CCCs recalled,
%nly 2 out of the 12 familiesthat came were already known to us. _

This is an important aspect of the CCC work, aswisatlie CCCs to share what the project
has to offer families and address some of the potebaatiers that parents face.

e were able to use the event to promote what we do t Sbory-walk group started again the
following week from Earlham library and familieswere v8 &3 v i} vivPpeX

As the Library servede Z « [ (}E ol ]
CCCs and continued to house a drop-in N
session, the CCCs used this opportunity
create a reminder and promote future
use of the library.

e made alargecollageHmer and it is
now in the library with asignthat says
who the CCteam are and what they can
offer alongwith contact details. Good
visual advert aswell as nice for children
who made it to come back and visit their Hmer and so encouragelibrary visits. _
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Case Sudy 8: Leading an event hosted by others
Get Me Out The Four Walls event

Considering a variety of ways to build and sustain n@skith parents and partners has
been an objective of the CCC work alonggifle JvP v A Z An@etidy §réups or
individuals. Connecting with charity organisations\asidnteer groups who particularly
support isolated or vulnerable parents, was one apph taken to achieve this.

Coordinators publicised and let parents know abow session; on this occasion, thirty-two
parents attended the two-houZ]e }A E]vP SE e+udSession. § %0 C|

A met parents| have not come across at other sessions. Thisisagroup that supports parents
strugding with well-being/ mental health possibly post- natal depression etc. so it isa very
welcoming environment for vulnerable parents although asopen to all the drop-insare a
diverse group of parents. Seemsa good place to find parentsthat we have strugded to meet in
our other outreaches. _

TheCCGet up and ran the activities (parachute games, singimgynursery rhymes) for the
morning with the focus on messages about importancdayf with babies. However, this
also gave rise to sharing information about upcomirenesv

4 was modelling use of descriptive language etc. | was also promoting upcoming lunch in the
library and Sory-walksinviting families and giving out leaflets as well as discussing the
[HLF course if appropriate _

When service providers and agencies connect, famédie®e directed and supported
effectively. This event led to a number of familiesigginr accessing support as seen here
and in Case Study 6.

T hefirst family to arrive said they had
been referred to the C&team by their
health vigitor the day before (the
referral wasin when | gat back to the
office) so | was able to spend time with
them, tell them about what we could
offer and they were interested in the
[HLFcourse. _

eeeee

Theysigned up to attend [HLF] sessions &
Y. It was good to be able to talk face to
face and spend time with them. _

5:11 Gommunity/volunteer group support
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Why use this initiative

Drawing on a range of literature and their national/eyrof church leaders across the
denominations, Biggs et.al (20IBghlighted that over half of all children in Englandewe
accessing some form of parent toddler group via chegddpportunities for both the
children and the parents to develop life Iskitultivate community bonds; grow friendships
and improve their own personal well-being were iderdifis key featureShey go on to
make clear recommendations for churches to encouragkegraw their capacity to facilitate
a parent and toddler group Ws Z]v ]S «ag &(bdity 6f people committed to long-term
engagement in support of sociali* §] iggs-et.al 2015 p3).

With this in mind, taking time to visit church based graums volunteer led and community
groups of a similar nature, offer&@CCsnother gateway to parents within the community
wards.

What happened at this initiative?

Number of CCCs involvéd Costs (additional to the time of the CCCs): £0

Two CCCs took time to regularly attend a variety of groulgsvii¢hin local community
centres, church halls and Early Childhood and F&wmilyice Bases. They offered to lead small
activities or

Analysis of impact

Similarly, to the CCC led events abdivese initiatives were a useful for building
relationships and knowledge within the community, poting the project and identifying
families who may benefit as exemplified below.

Case Sudy 9: Promoting the project through community groups
D] Z ¢3Cv WC

Finding ways and places to meet familiethentarget communities is an important part of
the CCC role,

"Zel  @ovPE%GE § oluuwRCE C viu G(AevS @Ju S}v
childminder on my visits, a mixture of mums and Dads and some grandparents. Average
attendance wasapprox.8-ii ( ulg X

The purpose of attending local groups is to promotevibek of the project and invite
families to the Home Learning Programme or other CCC latse¥e additional benefit of
attending a volunteer led group like this woaldobe to help these groups and their leaders.

4 suggested specific activities | could offer the group and we chose what would fit in with
< (EBv[+(the group leader) ideas already so the activities linked to key timesin the year: spooky
painting, messy play, snow sensory treasure baskets canvas %ojvivPX
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Understanding the range of language rich activitiesghpport children in their
development, the CCC can add value in the form anetyaf activities she brings to the

group.

NAjpo o}d FIEV V¥EN ¥} v 00§ EJue YKwould be goodtodo a
G WlveZ QP }}He %] o +Z CER AGy & § o} EEX

NVl Bl uBEVSE E Z}pS§ Z « JuuwECRE®Y Z E] + }SZA¥C
can support the families coming to their group with the activities and resources they put out
each week, for some of these children not attending another setting this could be particularly

Ju % & vaX

Providing opportunities for the children was a staytpoint, but having a medium through
which to start conversations with the parents was inguat: With careful thought regarding
the type and nature of the activity, the CCC ensunatighe could have time with parents as
well as the children.

NCluA<Zu |l uCviasS ACAE Zloo v }%v \ded and allowmean
}pEEVECS $0 § & %E&S }WSAZCUC SACA o v (BVPEZ JEZo[ %0 Z

and languagedevelopment. _
Communicating this to the parents required a rangappiroaches,

NZ A %S Aev §veF %S} S gvP] the activity explaining the benefitsto the

Zo®EXN }IVEZVI Z %@®E&FPE ¥ u pwoe/ FAZ JESVIVIZ uXZA o}
begun to try and talk to the parents at snack-time when they are with their children so | can
say (nane)redlyloA ¥ %pv3g C

Three parents contacted through this group signed uphferthird cycle of the HLP

~dA} of these parentsfirst attended the Sory sack workshops. | was able to get to know
parents over repeated visits and build up trust. When it wastime for (the HLP) to run the
families | think trusted me more X

After regular visits and encouragement, engaging two s come to Story sacks
workshops at a library which was not their nearest eesnod then to attend the HLP,

NYfelt like astep forward after failingto engagefamilies early on. _

Relationships and trust have grown with the group leadexspmviding opportunities to
engage them with other initiatives and involve thersustaining the focus on quality
opportunities for interaction.

4 appreciate the warm welcome | get from Karen and she wants me to do return visits. The
group leader isinterested in coming to our cascade trainin P_

< ®visdearly well respected and works hard for her local community, familiestrust her, she
isakey person to be involved in the legacy of our work. | imagine she will be running this group
for many more yearsto come X
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5:12 Social media
Why use this initiative?

Dver the past decade a range of media-based methads been developed to provide
information to parents during the first few years of.liféese media-based models are
underpinned by recognition that parents need goodrmiation about the perceptual and
communicative abilities of their baby, and theierak a parent in promoting
emotional/social, communication and cognitive skill;fants and young children. The
provision of information in new and accessible formatimed at meeting the needs of busy
parents for whom traditional sources of knowledge (e.g.reddd families and community
supports) have declined as a result of wider sobmhges to the family and working life.
(Axford et.al 2015 p34)

Axford et.al (2015) succinctly make the case for theotigesll-constructed content shared
through social media for supporting parents in devielgpheir skills. This is backed up by
Department for Education (2018) who explain that prelmjirevidence from a campaign in
the United States shows that this approach shows pronfitsey go on to discuss the
importance of keeping messages simple, issuing thentarggand using imagery and video
content and ensuring that it is inclusive to adirbicy levels.

Whilst Facebook (( E+ p]ev ¢ o v }EP v]e S]}volands 202@iPiseS ZE Z|
recognised that it takes time to build and develelationships required for groups and/or
]Jv JA] p o 8} Z>]1 [ Zz*Z & [ v VvP P A]8Z C}uE % P X

Interestingly, Feehan (2020) notes that engagement nages to be significantly higher on
Instagram compared to Facebgbkwever during Covid-19 they have decreased. In this
same period, Facebook and Twitter activity has neeshconsistent with pre-Covid-19 data

Taking on board consideration
for the target audience may
influence the decisions leaders
make in which social media
forum to use. Khoros (2020)
indicate in their demographic
guide that not only the numbers
of users differ between forums
but so does the percentage of
users in differing age bands, the
time they spend on the forum
and the devices they use to
access social media.
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What happened at these initiatives?

In Phase 1, CCCs set up a Facebook (FB) page witiFeloslkdok groups for each of the
Home Learning Programme Centres. This was the only onlime float CCCs gained
permission to employ as part of this project. We addreach of these separately below:

What happened with Facebook Closed Groups?

Membership and activity in Facebook Cbsed Groups

Closed Number of CC( Number of Number of postg Number of new
group members Parent memberg in May members in May
One 1 1 0 0
Two 1 4 0 0
Three 1 6 0 0
Four 1 9 0 0

Five 1 0 0 0

Six 1 0 0 0

Figure 11Membership and activity in Facebook Closed Groups

Uptake by parents to join these closed groups was stemsly low and they were not an

effective strategy to support and engage parents. feuntiore, parents did not choose to use

the forum as a space to communicate with one another.

Analysis of impact?

We have not been able to establish first hand why pgarkave not chosen to join the closed
groups, there are factors® E JvP Zu u
may feel less comfortablé tZ]oS §Z
name and description GE

E - Z [idups Witis whieh tBrget parest
§ Eu Z 0} [ "UEB e3P B} e%ME ] A
vi8 § 00 ~ o} U_ us Fe@urédbef aodosed Ale] o X
group include: (1) new members must ask to join or bigad by a member, rather than just

adding themselves; (2) only current members can seedhtent of group posts; and (3)
only current members can see the group in their Nevesi Fe

These groups were formed by the CCCs and not the paremséivesk dZ Z}Av E[ }E

administrator of the group in this case was the CCGZentB, therefore needd to be

approved to join, which may in itself offer a barriedéxiding to apply With the CCC as an
admin member of each group, this was not essentiallgsed space just for the parents, but

an open forum with the CCCs in attendance. Without angifgpacentive or need for the

parents to join at the start, the membership apgiions relied upon curiosity and goodwill.
Given what we do know about barriers to engagement aadithe it can take to build trust
and relationships, it is not surprising that parentre not quick to sign up for this initiative.

What happened with the main FB page?

In the early stages, the page was managed by the tekimg turns to put up content, which
was relevant to the target audience. In the wintet 20, responsibility for managing it was
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taken on by one particular CCC who had an interest inefing the online opportunities.
The detail of this can be more clearly seen througle Sasdy 10 below. As more time was
allocated to this initiative, posts became more tagand strategies were employed to
(WESZ & 8Z ZE& Z[ }( 8Z }vs$ % & JandZoionurtt)plartneiss Z

The following data was drawn from the Facebook Analytoal t

Engagement and Reach of CCC Facebook content
June 2019-September 2019
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mmm Engagement over 28 Days: Number of people who clickedeRdge.

mmm Unpaid distribution over 28 Days: Number of people whd hny content from or about the Page
enter their screen through posts, stories, check-ins, $aafarmation from people who interacted

with the Page
Total Reach over 28 Days: Number of people who had artgrtoinom or about the Page enter

their screen.

Figure1l2: Facebook page: Engagement and Reach of cauteat2019-September 2019

Engagement and Reach of Facebook content
October 2019-January 2020
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mmm Engagement over 28 Days: Number of people who clicketl@Rag

0]

mmm Unpaid distribution over 28 Days: Number of people whad content from/about the Page enter
their screen through posts, stories, check-ins, sociatinétion from people who interacted with

the Page
Total Reach over 28 Days: Number of people who had artgrioinom or about the Page enter

their screen.

Figurel3: Facebook page: Engagement and Reach of caheat2019-September 2019
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Engagement and Reach of Facebook content
February 2020-May 2020
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mmmm Engagement over 28 Days: Number of people who clickedeRdge.

Unpaid distribution over 28 Days: Number of people whd aAny content from or about the Page
enter their screen through posts, stories, check-ins, $acfarmation from people who interacted
with the Page

Total Reach over 28 Days: Number of people who had artgrtointom or about the Page enter
their screen.

Figurel4: Facebook page: Engagement and Reach of caheat2019-September 2019

Analysis of impact

Data provided by Facebook Insights above show a nuohlreteresting trends.

The number of people who have content from the pageimer@ase significantly with
VP P uvs]v 3Z (JEu }( Z+Z E]vP[@@® ZpAljov®[*uhow (EJuU E }( }
Figures 12, 13 and 14, above each show that even with aregeeof only twenty-two people
engaging with the page, there can be demonstrative asgs in the numbers of people that
the CCC content reached in total. When researchergtbbéck the page, we were able to
identify a number of strategies that the GB&d employed.

The surges shown early in the project (Figure 12) insAR§A9 were prompted by making
additional links to the posts and by creatidg A v§e+[ §Z E }u PTheSeZwebé alBo
promoted and shared by wider groups. At the end of ALZQE9, the postalsoincluded a
numberofo} o v ZS @ashtagsP [

#norfolkandsuffolklookforabook #readingrocks #norwidh#morwichopportunityarea
which was a particularly effective strategy for increafirgeach of the content.

This trend is mirrored across the phases, where welsgdhe total reach of the content is

directly related todnpaid distributiof C PE}u% U }E v SA}EIl % ESv Ee «Z
content This has been a useful strategy used in order to dgheacontent of the page

across the social media community.

We can also see there are longer durations of tinfégnres 12 and 13 where the reach is
below 100. In contrast, Figure 13 shows improving tref@mngagement and reach. This
relates to the management of the page and time alleddad CCCs to work on it as detailed
in Case Study 10 below.
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https://www.facebook.com/hashtag/norfolkandsuffolklookforabook?source=feed_text&epa=HASHTAG&__xts__%5B0%5D=68.ARAMoIzczU9pruIH2qAkLesytALc4DXpG9ZVOyFWbthWOcc_K_m4m9O8GqBieepgWdJmh-20-EjYyTvdpBYeBOhB4CB8jBCuktEYmDTk6gvMlfFpMUZj0keBMVgNygTKiLDYpjoSpwl-j_E-zH8il_DAVJe9FTvMOOn0MQXJVmwblOTV0WByoM-VWhmsr8CpdNeNE7Ba6P_eLjiNzLxJ64zZtFR06y91UjBA09BR7y8p5nm8QhMAyQec8jQQnRYmWMmJWhgJJsS39fu7RTSvGdkQahCh1O__kXCLJsaju_yH2IIHvvdASAyA3TWYcr3vCJbd9KVviME66-6SkLsuw3Y&__tn__=%2ANK-R
https://www.facebook.com/hashtag/readingrocks?source=feed_text&epa=HASHTAG&__xts__%5B0%5D=68.ARAMoIzczU9pruIH2qAkLesytALc4DXpG9ZVOyFWbthWOcc_K_m4m9O8GqBieepgWdJmh-20-EjYyTvdpBYeBOhB4CB8jBCuktEYmDTk6gvMlfFpMUZj0keBMVgNygTKiLDYpjoSpwl-j_E-zH8il_DAVJe9FTvMOOn0MQXJVmwblOTV0WByoM-VWhmsr8CpdNeNE7Ba6P_eLjiNzLxJ64zZtFR06y91UjBA09BR7y8p5nm8QhMAyQec8jQQnRYmWMmJWhgJJsS39fu7RTSvGdkQahCh1O__kXCLJsaju_yH2IIHvvdASAyA3TWYcr3vCJbd9KVviME66-6SkLsuw3Y&__tn__=%2ANK-R
https://www.facebook.com/hashtag/norwich?source=feed_text&epa=HASHTAG&__xts__%5B0%5D=68.ARAMoIzczU9pruIH2qAkLesytALc4DXpG9ZVOyFWbthWOcc_K_m4m9O8GqBieepgWdJmh-20-EjYyTvdpBYeBOhB4CB8jBCuktEYmDTk6gvMlfFpMUZj0keBMVgNygTKiLDYpjoSpwl-j_E-zH8il_DAVJe9FTvMOOn0MQXJVmwblOTV0WByoM-VWhmsr8CpdNeNE7Ba6P_eLjiNzLxJ64zZtFR06y91UjBA09BR7y8p5nm8QhMAyQec8jQQnRYmWMmJWhgJJsS39fu7RTSvGdkQahCh1O__kXCLJsaju_yH2IIHvvdASAyA3TWYcr3vCJbd9KVviME66-6SkLsuw3Y&__tn__=%2ANK-R
https://www.facebook.com/hashtag/norwichopportunityarea?source=feed_text&epa=HASHTAG&__xts__%5B0%5D=68.ARAMoIzczU9pruIH2qAkLesytALc4DXpG9ZVOyFWbthWOcc_K_m4m9O8GqBieepgWdJmh-20-EjYyTvdpBYeBOhB4CB8jBCuktEYmDTk6gvMlfFpMUZj0keBMVgNygTKiLDYpjoSpwl-j_E-zH8il_DAVJe9FTvMOOn0MQXJVmwblOTV0WByoM-VWhmsr8CpdNeNE7Ba6P_eLjiNzLxJ64zZtFR06y91UjBA09BR7y8p5nm8QhMAyQec8jQQnRYmWMmJWhgJJsS39fu7RTSvGdkQahCh1O__kXCLJsaju_yH2IIHvvdASAyA3TWYcr3vCJbd9KVviME66-6SkLsuw3Y&__tn__=%2ANK-R

Whilst the closed groups have had little to no impacparents, the Facebook feed at its
peak in May 2020, engaged 105 people over the pefi@® days resulting in ungphi
distribution to 964 Facebook feeds and reached al toit 966 people. Given the broader
accessibility of social media than physical postésadlet advertising, this format goes
beyond the remit of supporting families within the fowards of Norwich.

Given the prevalence of social media today, dewedpa strategy to promote an
}JEP v]e S]}v[e U o« P Je Ju%e}ES vS H&EZ]e%ovSX s A UWOP e C
other Opportunity Areas, such as Derby who havebawed it with the tago v ZPalk [«

E C[ 8} P 8 uv]A E+* 0 u ** P «Gus w3} BZE%ju ¢1E u EI § 37 ]d
events and services. Local paremt Z]Jo Z E]SC 4A'ZS &}pKRL g ooe[ ] Vv}SZ &
good example of an organisation that makes initialacnwith parents successfully through
social media and shows how it can be used to reatpanrticularly to parents, who are
struggling with mental health difficulties

There is still potential to explore the wider offer otlbthis social media platform and otlser
further. For example, for a relatively small cost, a FaceBagkeS }pupo v (]S (E}lu Z }}
which would widen the distribution and reach.

Strategies such as timings for post need to regularlyitored and researched, particularly in
the light of changing home and work circumstances. #(2020a, 2020b) has looked at
statistical data to determine optimal timing for poston Social media and has written about
the changes that have occurred since Ca¥9d-

Case Sudy 10: Providing an online platform
Facebook

When the CCC project began, the Facebook page was gunsdslity of the whole team
and any of them who had content would add it to the paievasadow start but we had so
much other stuff to set up in those early u } v&Ze _recalls the CCC.

By September each CCC took responsibility in turnveeek but as the CCC comments,
Zonsistency was lacking between the posts. _

By November, one CCC had capacity and an interesteadull responsibility for the page
content and started to consider a strategy for imgmgvengagement and reach.

WH o/ u o IS8 o u@EE EVASVPEZ u § Z] [}pdEP XBA « 0 E @}V
that | needed to have time to give to it [Facebook Page]. _

In January, it was agreed that the CCC would have dedlizate Initially the focus was on
considering the strategy for timing posifie CCC explains the approach,

Awas thinking about our audience and when they migh § 3A }vE %P YHor example
may have some time in the day when their children are settled for a nap. Haygroup or nursery
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group leaders may be [more active] later on after they had finished their group work XY
needed to post more than once a day and the content could have a different focus X

The main Facebook feed was developed greatly oveseFhand 4 of the CCC project, due to
the strategic approach and more regular postings. iDEspving no specific marketing or
social media training, this CCC has increased bothutinbers of people who see posts from
this page and those who engage with the posts significantly

The focus on content matter and supporting others tkenlinks and take opportunities that
are already available online led the CCC down a vafieyenues.

‘Sories are such alovely way to engage children and we know how important it is, so | trailed
linking up with story- 3 @vPA }e}vdv X§+ v] ¥vP§ A 3ZAIZ ¥ |EZoU i3 o}
showsthem (parents) waysto do this X

Nolvau F&ZVPA (T Gt Jo[AZ1ZZ A ¢} u vCJu% \dfreeactivity
ideas. _

On reflection _the CCC commentedike anything, it takestime to create your networks,
dvl «M know thisisimportant, | met a parent through social mediawho was asking about her
11 [*% ZUpEZ S}viv 0 §u FvPpd%dith 3 parentsand 2 of them come to the
Hklan course. _

4 have been posting links to online stories on youtube etc. and have added a quick activity
suggestion to each post. These are at 9.30am to give familiesthe whole day to listen to the
story and try the activity if they want, we hoped to become part of family routines. _

5:13 Online information materials
What is this initiative

This initiative started after the enforcement of Cov@didckdown measures, when fate-

face work was no longer possible. The CCCs were diredtetphtproduce materials to

support a joint project with a variety of departmemtghin Norfolk County Council, called

the Zd ol weWry CdampaignThe objectives of this campaign align with those of

the CCC project building parent confidence and motivation, informarg supporting

§Z usd} A 0}% UJE pv Ee3 Vv JVvP W Zpo%d} eBIugdds E v[e 0 VP

The CCCs undertook a variety of roles in the projegtiding content writing, visual content
production publicity and communications.

Content produced has potential to be a sustainabl®\aluable resource, particularly if
advertised and distributed effectively across all ages) organisations, departments, schools
and settings, groups and charities who work or supportifssrof young children.
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Part 6;: Emergent themes

Researcher debriefings and the use of the criticaldrtbroughout the process helped
researchers to examine how thoughts and ideas wereviegoas the project developed. The
thematic analysis of the data contributed to undarsting of different perspectives,
generating unanticipated insights and providing a cermptcount of the successes of the

project. The themes presented in this section coote to the understandi® }( ZAZ §
AYEIs[ v E ]v v} % E3] pyo E }E E }( Z] E E ZCX

6:1 Empowering families

Whilst the main impact of the CCCS work \vas v S} uv]( *S]Jv Z]Jo E Vv[* *%o
language and communication development, it is clear the main thrust of their working
has had to be with the parents and carers of thosklen, and for children of this age the
EE&] &~ 8} §Z] vv}s ]+ v3véPRo Jiegds }Rargidtal Badifess,
]o]3C v }v(] Vv ]V ep% %o} E 3]A Po k% ey @aspedts titet @CCs
recognised as key factors of success.

Furthermore, a key point from the NOA initial laaisultation at the very start of the NOA
plan was that parents vocalised the lack of supgartips in the area for speech and
language needs. Parents recognised their need for suppd would have welcomed such
an offer. The nature of such support groups is notifipd¢and it is evident that even if such
support groups had been made available, there remanyncomplex barriers to parenf
possible engagement with them.

However, one of the thematic threads that revealslitdirough the qualitative data, and a
subtheme to the idea of parental empowerment, is thgportance of parent-parent
interaction and support.

In early CCC reflective notes (October 2019), theretaes of parents supporting each
other in coming along to groups and drop-ins, musingt®tenefits of developing
community belonging, of parents and children learningfeach other, and of helpful
developing friendships between parents and betweelu@En:

Ky (UJGCAZ EZ %ESA A€ ZECAIZ p@ ves }(¥Z ZoU
made alot of progress by the end; the child was interacting with mum more
because she was giving him more attention, so the messages have really helped
¥ &

WEschool has reported noticing changeswithin friendship groups because of the
course [HLR, two non-verbal children were then playing together more at pre-
school and consequently their parentsthen started doing activitiestogether
outside of the course or pre-school. Smilarly, two children who had difficultieswith
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social interaction bonded and then spent the whole day together at the zoo on our
o &}v X

These are interesting notes, recognising the importaricGmotional safety for parents and
children attending the groups, of peer support, and edithe collaborative nature of
learning itself. When planning initiatives, this evigesigggests that supporting factors from
peers, to facilitate engagement, are perhaps as ingporio consider as support offered
from a professional.

Further evidence of thissubZ u U }( % & vSe Vv (]SS]JvP (E}ue VZ }SZ EJ[-
supporting each other in their learning, was noted @CC reflection on two very differing
HLP groups within the second HLP cycle. The initialgéthbeen that the first group with
more than twice as many parent and child participgatl parents and 14 children), had
created an atmosphere that was too busy, in comparte a calmer, less well-attended
second group (3 parents and 4 children). It KadSA €FEZ v it wasastrugde to have
VipZdu § E Z A E%E/Su}EZ viv XHowever, this view changed when the
same CCC reflected on the positive value of parentapareeractions, as opposed to parent-
CCC interactions.

NY &I & § o  EA GUlE BV }v¥ (B }pE ¥ (&
group], the parents had a better experience because they could see and interact
with other families and see others making progress with their communication skills.
Additionally, the mix of parents meant that the shyer parents were encouraged by
the confident parents resulting in there being more conversation and putting the
shy families at ease, which ensured that they returned for the next sessions.
Whereasthe second group of parents have had a different experience. The small
number of parents has meant that the atmosphere hasbeen dightly awkward at

Ju cU%0 ] @ cu}e3} (¥ %o®&D> E<HS <] X

It appears that that there may be value in focusingvider relationship building within the
services provided by the CCCs, both for parents arahfloiren. Recognising that informal
networks are important sources of support for pareatsi

a focus on parent-parent peer support could faciitat
positive engagement with services by some families who
may otherwise choose not to engage, and offers some
possibilities for a legacy to the project in the fahsupport
groups and friendships.

A finalsubtheme under the notion of family empowerment
is about listening to what parents say and sharing the
E *%}ve] ]0]SCW % E vSe <« % @ES[v C
report by the Foundation Year Trust et al. (2018) lggtdi
that parents welcome knowledge and expertise from
professionals, but they also want their own views and
knowledge taken seriously. Case Study 11 explores an
example of how important that recognition of partnersisip
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Case Sudy 11: Parents & partners
Katherine

Kaherine is the mother in a family referred to the C{L&Ssbefore the COVID-19 lockdown.
This prevented the parent-CCC relationship from deireddp person, yet still support was
provided via a number of approaches. Initially, &atie was able to speak through her
concerns about her child on the telephone, allowimg€CC to gain as much information as
possible about her concerns. Targeted support vialeand further phone calls offering
advice were used over the subsequent weeks.

After a number of weeks of support, Katherine felt thex child was speaking more clearly
$Zv (JE X *Z (08 E eepE 3Z Y0 BEE YeHp FA|SZ} Z E Z]o
speech. The CCC working with Katherine notik % *VPY Z S& &Z (@ ¢( 0 & SZ
is seeing improvement in her child, she reportshe istalking more and that his speechis
o (HEK

The CCC reflecteddZle €A eeu V& JAVE & o oo } (& Z (u 198 GVPE |EAV
child. In our current role, we are mainly fadilitating and signposting parentsto useful
information. It is hard to coach or meaningfully changethe way parentsinteract with their child

S %G poGE UJCA El vE XE J( B3 IAY - ¥ S¥ CA EXFA ARX

However, the CCC also recognised the challenges of refylathejv [+ }#&edback and

assessment of her child®@Fu AB.Ev A IVIAZ 3PV} A G PEXWES

often under- or over-estimate the ability of their children. [It is] important to ask targeted

guestions, be clear with parents about agerelated expectations and ask parentsto give recent
AUYe} (X JEZo[* *%o | VRS VIVRU S X

It is unknown if this parent had alternative optianglaces to go to for support. Yet the
positive impact that occurred with the targeting of CQgpert indicates a usefulness of their
position and level of intervention with this familytlais time.

The CCCs comments reflect the difficulties with physaiathnced professional relationships

with parents and children. However, when this is receghiattempts can be made to break

down these physical problems. When trust and confidémoeeate change is unequivocally

%0 O Jv % E vSe[ Z v U %}4r3]A0 ZvVvBZ]= =2}p0 % E }PvVv]e
foundation on which to move forward with future work for athiiees.

6:2 An inclusive gpproach
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MZ 8§ % E vSe } ] UJE Ju%}ES vS $Z v AZ} % E vie E _
(Sylva et al. 2004, p.pb7

Research tells us that parents are keen to help tteidren learn, that they welcome more
information, v. 3Z & ]e Z<]PVv](] V3 * }% [ $}AADPEALIARZ(E§Z30AvZ}u
learning approaches (Hunt et al., 2011; The Foundaiams Trust, 2018). Yet we also know
that for disadvantaged families, SLCN are often jusbbaenumber of complex needs that
these families might be dealing withwide range of difficulties could present, in areas such
as physical and mental health, behaviour, relatigpss attachment and loneliness, work
stress, unemployment, housing issues, educati@ratyy and numeracy, amongst much else
The barriers to successfully supporting their childroanifest in many complex ways
(Foundation Years Trust et al., 2018) angltiterefore necessary that any practitioners
working with families within the community had awareness of awareness of potential
difficulties if they are going to engage successfully with f&rilies. The recognition that a
% E v v 38} Z A §Z ]o]13C ¥} oufivePpmenthbefse ajyihing

else can progress in a home environment is vitad Eoncurs:

ZdZ €& ]* *3EIVP E 0 3]}VveZ]%S* A %v E (S RSV %o

% E vSe[ Z 03Z]wP Avo8Z |E Z]o & v[e }us }EPX W}o] ] * &)
%}}E E Z]Jo & v[e }uS }u o E ug«Epoo]tage &yide -p

E VP }( Jeep » s Z * % E v3ePo G BI}VP @&}O]S]AVeZ] %o V
§Z Z}u o Ev]vP VA]JE}vu vEX[ ~&] 0 U TiiiU % X3¢

In their review of interventions with families, Axfotdak (2015) noted that programmes

focussing on parenting practices and parent-infantrattton had an impact o ] u %o & } A
parent-child relationships, reduced parental streisgproved parenting attitudes, more

positive parenting, less punitive parenting, increaggtdal stimulation and warmth, and also

positive child outcomes in areas such as languagéamavion E X[ ~ A (2CE5 p3HX oU
&UESZ Eu}E U AZ]o+8 DIEE]+[ ~iCi1A]S23%|PZoCuAQ oY «Evo ( u
Al3Z lu%o £ v U 5Z (]v ]JvPe (EJFUASY t€estimwhpn¥% E « %o
considered in the context of wider community and famidyking:

The multiplicity of needs and problems meant thatpdenasks were difficult
and professional interventions that did not dispayroader understanding of
family life were problematic. Families relished thiphieat built bridges for them
to services, and understood, for example, that misggubintments may be a
symptom of need and not simply a cause of problems.rgViagended
understanding of the family and family life was evidéfi@imilies valued this
approach. ~D}EE]*U T1iTU %o XTifie

Examples of the positive impactZ ~u ] S]JvP Jv(op v  }( (U]JOoC *pu%o %} ES _
p.47) also comes in two recent reports on the Homet gragramme (Warner, 2019;

Sugarman and Chadasama, 2019). Using HbfetE S [+ tratiy® flata, it is shown that

nearly 95% of parents suffering with mental health issav improvements after following

and completing a Home-Start support visit programme. lntost stressed families, high

rates of improvement were recorded in 96% of those faisolgtion, 94% of those
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experiencing low self-esteem, and 95% of those copirfigméintal health issues. (Warner,
2019)

The CCCs recognise that, as in the Home-Start exampteydtinkihad the potential to

impact on all families in all circumstances. Whilstahsays in the home, some of their work

with local support groups has been valuable intheS AS }( *u% %} ES]VP % E vSe]
to enable parents to be in the best possible posito support their child.

The following reflective notes are examples of the CCCgmisotgy the needs and barriers
that might be in place for these families. In the fiss€CCC considered the barriers for
families, particularly those that are working with atleeganisations for additional complex
reasons, noting that a referral for SLCN may not beriopity:

NZ EZA  vviE @EXAlpo d FIVIAAZ! }IVIAY 3%
families they [Home-Start] support have multiple needs and that the child (Bv[
speech and languagewill not probably have been the reason for their referral and
support from Home-Start. That these families are often sodially isolated and the

%@E&FPZAuUu vE3aZ &Jepolv §3}( o X

NdZ « }v Duu /A « }v G bout comingwasreferred by a health visitor
and | had been on ahome visit to meet her prior to the course and hopefully
reassure her and be a familiar face. She was also due to come with afriend but

A 1i&Z (Ev }pov[s}u XA cAE% « §seethismum came anyway
and although she found the group difficult due to the social aspect, in particular the

J®3Ju UZ u T}BHZTA IF|AAE 0§ @X

NZ } o BFveZz S}VA i /( de%E ou § (AZE E o} verEEL]e
week 1 which | like to say isa getting to know you week but then we get our

@} &Y » BEZ Zo®& v EAGEWPZVP }AVU }V[EEvI & )
A o}uVRUEZVI 8 }po %aS( uld }(( JulvP  IX

"dZ)e POH%v} S}vau  Sthe social needs of familiesin the area they provide a
healthy snack for everyone t alwayslots of fruit and after every session familiesare
given abag of fruit and other food to take home. They do mealsin the school
holidaysetc X

An example of the CCCs engaging with local groups that sgppagptex family needs is their
linking up with the family support group' s D KpusS dZ & Jjhi&Eis taroiofexnal
support group createdd ensure that no mother, father or carer feels al@mal isolated at
homeafS E sZ |E&SZ }( $Z ]E& infarheal @ciaMnjedts,(théegradp gives parents
the opportunity to meet other parents, in the béltbat such support helps aid stabilisation
of mental health.

A further example is an organised zoo trip that a CCC wabaotgt in her reflective notes
afterwards. She recognised the need to build confidem¢ke mothers attending sessions
and events. With this particular zoo trip, there wascaigoon maternal mental health and
bonding of children and parents, which felt successfildrcontext of this event.
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The value of expanding, encouraging and supporting paremébence and aspirations is
Z]PZo]PZ8 Jv 8Z Z ]P ,}% ¢ P &USIAB][ZE BQES -z} pv®Yi T8 i3
support disadvantaged families in helping childrenough the home environment to be
schooE CX dZ & %}ES U}veSE S 7% 8 SC WUSBEPvP( %BWZE vS
lous]ivyY ZJo E v v v }ul <]PAVM]IVVvEZ% B}BEZ+00 VP]VP

]JE pued v o v (MESZ Eu}lE "V RWId] v3ABYE 3Z]oZFPYZ 3 v
showed the most progress - including those whose patexis mental health problems and
were coping with complex and multiple disadvanta¢®éoung, 2013 p.4)

Cl[e ~TiiTe }vlus@Eatesthis theme of inclusive family practideattit is more helpful
tofocuson( u]Jo] [ *3E VP3Ze « }%%}e 3§} Mv}Aov Pdfeuliize]3CU
but not beingo C 3 E }3C%] 0 }E puvzZ o% (no AE AZIE" 3} B v¥Z P
families. Knowing that one style of initiatide] oo v}3 (]§ ooU o]«perspecies} ( ujo] o
and experiences, and adopting an approach built eridba thate 1 %0 %} ES ] v}S }v ZS8}]
(ulo] U ps ZA]3Z] gre dhke¥E cComp@nentsdaf effective inclusive ines.

e NS C iITW "Uu%o%}ES]VP % E vS[e VvV o
Sarah

Sarah was identified as a highly anxious person, a parentfiwti® it difficult to
engage with professionals for fear of herself or her child ¢pgiriged.

One CCC ag¢a %o V] Z 08Z A]*]3}E 8} N & Z[* Z}u BZu%}v PE u v
invitation of the health visitor. However, Sarah found the visheémverwhelming

and had to leave the room, although she did request a leafldefidor her to look at

in her own time.

Following a further phone call to offer reassurance about thrse at a time when
she was not so upset, Sarah agreed to, and then did, attend theroent of the HLP.
After one group session, in which Sarah chose to leave slightyyceee to her anxiety,
she reflected with the CCC that she finds the social part diffieuself, and that she
does not go to groups because of that. Despite her anxietyaritst week, Sarah had
been surprised at how much her daughter had appeared to ethje@ysession, and she
had beenMupZ & @Z veZ FpPZSeZ Ajpo X

The CCC reflected on the difficulties and balance required &r lsigh resource

(time) attempts to engage families/ $Z]vl &} ipes Z A <}u IPE}uv }us sz
family you are visiting and maybe their concerns, willhays help you find the best

approach. Referrers often give just a few minor details on ttegerral form but a

phone chat beforehand would help. | have rung referrergeav times since this to

chat about the family before | make first contact and that definitelhelps.
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YP]JA v 8Z (]Jv o }us }u [/ 8Z]vl 8Z Z}u M|%JBudv Ao 8} AZ{-Z
% E VS o «Z Z « P}v }v 8} ]JvE B § AJSZ peX_

6:3 Trust

NdZ @& o0 8]}veZ]% SA v % E vheheatofeffetliedlv E |-

e« EA] « 3} ]JVA}OA % E v3e D\C3@ |@EV]ZPX ®INEe UEE vs AZ}
lacks the confidence and trust to access servicesjrig a warm and positive

relationship with a practitioner can be the bridgeatailable help and

]v(}Eu S]}erts,~28Q9, cited in Hunt et al., 2011).

A high proportion of CCC reflective notes noted trust esrnerstone to effective
relationships developing between themselves and fasnilunsurprisingly, built into those
reflective responses was the notion that one of the feetors for such trust to develop was
the building up of relationships and having time é&peated meetings:

NAe 083PESIVIA%ESIAE X & AR v o WhaEdY

NZ u}E/ABEZ u}E/P 38 know the parentsthe chatting becomes more
VIOV ¥Z C Eoee % }(AZG u Z B

N ZvI B oZ[ Z °ju Ju 3P33IVIAu Bv o Z@® }u §
the group, she does appear to find social situations difficult but she came and was
e AZVA Z § v oB@EA IX
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NZ u}E/ABEZ ul}E/P33§ IVIAZ %®&3¥ ZEWP }u ~u}E
VIEV ZC Eoee Wby }(AZG u Z E

NYEJul o GZ3§ VPP %E3UZ Cv  § Z A Jvperson contact
Eo@}¥Z B Z CA}V[E VPP AZGQu v Z3}w §vAe Juvz
®bCAZv( F( }v8 SpvB%ee] 0X

This theme, of personalisation and of a developindadioaship-based approach, of families
knowing who the CCCs are and feeling comfortable in tlataes$hip, was revealed in a
number of places, including in this reflective notewttihe CCCs social media use:

"D}e3% %0 @2 Z A V& AZ%EBV ¢ JVEVEAERSV C¥
team, addressing parents/ carers, especially those with photographs of trips,
outings or of the C@team members at events and groups.

These tend to be shared and commented on, and the reach increases greatly asa
EpaX

Frequency of contact is specified as afd& }( sy ¢ Jv t Ev EJ[* T1i0 E %} ES }\
of the Home-Start national volunteer programme. Looking@anature of the support and

the rate of improvements in parental mental healihd thus potential improvements for the

children in the family, findings concluded that therenfrequent the contact (in this

particular context, home visits), the faster the imgnment. Interestingly, this report also

detailed that longer home visits correlated with sloweprovements overall, although did

balance that with recognition that more complicatethiiy circumstances, hence the longer

visits are likely to be a factor here.

Case Study 13: Building relationships
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Preparing for the Home Learning Programme

One particular example of the impact of effective retaghips building by the CCCs was shown
in improved attendance at the HLP between cycle 23fsde Figur20). As cycle two started

in early October, CCCs had little time after the sumiaéiday period to identify and sign
families up for the group based sessions.

In contrast for cycle three, CCCs started had more twonidentify families and organise
opportunities to meet with%e & vSe Jv }E €& S} ]| SwthécaaSE€&E ve]S]}iv][ }v

The conversion rate of those who continued forwards doeas and complete the course
(albeit an interrupted one) was increased where the CGLZiCehtablished a relationship with
the parents beforehand, perhaps through visits to Bpopommunity groups or events.

CCC reflections noted the importance of having budséhtrustworthy relationships well
before an HLP course began:

N &l po oZ[ Z Ju Ju §P33IVIAu Bv o Z@ }Ju 3 ¥ RE%
€ W}«

N VINEP (ulde A2 AEZVINPI( IVPE ,5W§ }u YXe ACE o
relationship prior to the course whilst also giving them a worthwhile activity that they could
do/use between now and then X

M o}vd SARZ(ulde3&E AZ%VE)(Ju CEZ JHEESWA -« 1 §3&E

and this enabled the CCteam § u | <Ju }w v AR Z %E3Y dZ VH o

attendance was higher [on HLP3] than on HLP 2 when many familieswere signed up just aweek
(EEZ JpE SE <} Z V[3Z Zv $u 8}v (¥ X

"ZC u }vE (JGS, SWsession] ... and it was good that | had already met them 1:1 five
times before the course started so they both felt really comfortable with me and at ease with
& v AR vl hpEX

Faceto-face contact with potential parents before the firsssion of a HLP can help to remove
any negative expectations of the programme before comnmmeeog and enables families to
begin to feel comfortable, heard and reassured byGRs.
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6:4 Syle of event and location

The CCCs prepared and led a variety of different eaadtsessions to help them reach and
engage as many parents as they could. These were nhevaviting degrees of success, and
many CCC notes focus on their reflections of what workddvaat might have worked
better.

Subthemes here include notions of feeling safe and of effeaise of the outdoor
environment and physical spaces available.

The research literature shows that the ability to camicate, for us all, is dependent on the
social and emotional as well as the physical enwiemn, and so the inclusion of this theme is
important here.

Whilst leading a parent and child Story-walk event atatal park, one CCC reflected on
the different needs of children in the outdoor envineent, the opportunities it offered her
to work with families and her response to that:

NZ %EZ e v] 0GuStthereisagreat logthat | take a cover for and the
children like to climb on it and sit down while we read the story together looking at
the book as| tell the story. Then there are natural areas where we can get amongg
¥ e v 0} RECE @}V cADe¥ vie %WC EX

NP} §P3%ES v Zo®}SGEZ®A 6 v Zv @ G X
N Zo®&AZ A § %G] &

3 }(}9%93&v]§ * § model to parents how to use new vocabulary in afun way
te.g. being giants and climbing beanstalks t lots of giant voices and stomping aswe

ZvE & & &uJI, 1 Vv o 1A % ]| aC¥%¥%do ®EX

Difficulties were also reflected upon:

N§}e ]Gicult aswe do not know numbersfor these events. It can be quite cramped
V& o oJvKv Zo A3 Ju(QE o ALY GA v IENEZ E
and so he sat with his parent on the edge of the activity but his parents were taking
him the craft thingsand so he accessed it in away that he was comfortable
AIZYAZ *%0 } QUBAZSGU v } W&WIEZ EA - Zol}v %EApe
occasion whose parent said that he had also found it too crowded (we use the

Zo@®[-d BE E v ]5]¢ Eiped but nexttime could move the largebook
containersthat divide the areato give usalittle more room). _

We have already touched upon the importance of famfleling safe, comfortable and at
ease. Awareness of physical and emotional barriatséimilies might have should be
reflected upon and all efforts made to remove them. Tlganceptions about the library
identified in Part 4:7, being one example of this.
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6:5 Hfectively reaching families

Raising awareness of who the Community Communications Girengere and the services

they were providing for parents and children was tyeanitical in engaging families with

these services. Even where families were aware of the @d@ise services offered, there

were likely to be multiple reasons why they stilymat have engaged with them. These may

have included, amongst others, the use of altereagiervices, geographical barriers to

acces§VvP 3Z epu% % }ESU % E vSe[ }Av wbw EEovE+[0AFEI JuUli]Su v3e

Communication was key. In one reflective note, a CCSdeoed the difficulties that arose
when trying to ensure communication strategies with fesiand pre-schools were most
effective. In this instance, her time was not welisgd and she wrote:

NA «puv @& ]u%dEsion (from the setting)that there would be lots of parents
attending this coffee morning and therefore assumed it would be in abigger room
and | could go around and talk to some of the parentsindividually.

However, because it wasin such atingroomav ¥ EA @&/[S v}pFZ Z |&Q E
everyone, it became a very awkward situation as there were 4 adults (and 2 little

Jvee v ZCZ vV vZo0Z&/Awo JuvPU} B(&d /A

VE VP}v & JE}VA E FveX

In another note on attending a community session:

NZ %oESPA EVISEE3%EPU I (ZUAE C E ZE
themselves (on maternity leave) so | felt that althoughit was good that they knew
IS A S Z 668Z JEZo Evfs ~> EUSA « 3% XEv]elvP](/ 2d tried to tell
them more about it.
Next time, | would make sure that the setting had advertised the fact that | was
gaingto attend, and | would also try to ensure that the setting had chosen some
B @ 3% E&3[X

In comparisonof a similar session in a different location, the s&¢C noted:

NZ v v oAecA EE B} e &Z o §VPA -AEUE 3JA

and had chosen specific parentswho they thought would benefit from the drop-in.

They had called all of the parentsthat morning to ensure that they would come in
v & v X(As detailed in Case Study 4)

This personal touch, of phoning parents individuallyvite them and perhaps reassure
them, is evidence of the analysis and distinctioadeel between the effectiveness or not of
a time-consuming activity that yields positive ressudr a less time-consuming activity that
yields pooer results.

Further difficulties with communication also becamelent within this theme:

79| Page



Mu }H(EZ %EPZAJu vC}lv G }ISZIEZQoE ¥ 5 B3
related to speech, language and communication so this makesit difficult to answer
Fo cpoFveUedo ] aAZ v¥ide (@&u X

NENI ju }EZ %ED>Z ( ®3A A} (Z IEZo[* Ad% vi§
the views of the staff at the setting, so when amember of staff wasin the room, it
u BedPg AIA E(CZ %E3 S 30 }%vE }IS¥ [E}v @EX
(Case Study 4)

Moreover, of the difficulties in reaching families thatre simply exacerbated after lockdown:

ANelUv }(UCU}E VPP % ®E&®}veZ » Zbu telephone number, no
email, or Facebook, or mobile phone so it has been really difficult to stay in contact
AZZu « &QpurZz/ v oZ ulZ EFv[S ACE v ¥ (ul€ vCmks
§VGE PvIEVCH(IHE ACZ 31 A X

N ®3Z ulu VEB( od A EipSEE p VPVGE Fv v ZAF
that can already be found online so for thisjob to work effectively, it is essential to
have that 1:1 contact AJZ %.E/®}v ER0E PUZ @B ¥ CA}V[3

VPP X

Further notes commented on the misconception thiee CCCs had stopped working during
lockdown, and whilst leaflets advertising their contingngport were distributed widely
several weeks had perhaps already unfortunately bestrhere.

Some reflective notes revea the difficulties the CCCs faced in articulating the eabér

their role and what it was that they were offering. Theirgue-3 AJ+3]vP Z }uupv]sC
uupv] S]1}v Z ditke,)whdn used to introduce themselves, sometimes latked

clarity and definition that the target families needed:ngage them. Parents and groups

were less likely to engage in something that they coatdunderstand or for which they

could not see aeed A clear offer is required, as uncertainty or compjeisinot conducive

to engaging people.
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6:6 Kills far family and community working

Interpersonal skills

Early years practitioners need to be well trained lmowledgeable, and there are important
interpersonal skills that contribute to their compecy. Sullivan (2015) surmised that
confidence in early years staff is key to engagingfaiitiilies enabling them to supposll
families in ways that are informed, objective and calm

The CCCs reflective notes were a mix of confident and manuatives of times when they
felt they had made positive impact, alongside stoofeservousness and frustration at, for

£ u%o U v Z AlA &in[ aod c@hcEnS th&Ethéy or their structures naytoo
AY((] 13pe . off-IBESB]VP . 8} ( u]o] alsoreflEcti@ns én tlieir own capacity
in the role. There was recognition that some of theirkweas pushing their own personal
development, and that some situations they foundntiselvesn were socially daunting,
especially for anyone in the role wivas not a parentFurthermore, reflections and data
revealed differences between the ways that families engjagth individual CCCs. This was
perhaps due to the CCCs different skills and levetnfilence in engaging families and
effectively building relationships. Despite this, tbgearchers note that the CCCs were
reflective and aware of their different individualesigths and to this end, they appeared to
support each other well and work effectively as a teaih

AstudybyD}E E]e *uPP ¢ 5Z § (u]Jo] » "A wg @EEEY( SFIME0ES}0]S
(Morris, 2013, p.205). It implied that professionalsudd hold a deeper, more open and

more respectful understanding of the nature of familtest they work with, and qualities

such as empathy, patience and honesty would allpbement such understanding. Feeling

confidence in your own knowledge, abilities and skéllso surely an essential part of that.

The CCCs recognisand reflected on others whose approaches they valaed,there was a
clear sense of wanting to learn from other professiota$evelop and refine their own
practice with families:

~E/]o ®ADE%RS Vv AIGGZ EGJE @ o }uupviCamilies
trust her, she isa key person to be involved in the legacy of our work. | imagine she
will be running this group for many more years to come, these volunteers have a

GVP ACE 55 ((Iv opodp@E & < }v[Spep aCZ AX(Case Study 9)

A AP YE] VAR ] eJoju %BpE vIHZ §u VO & e ee]ve

themselves but | value her experience and as a speech and languagetherapist she

is better placed to recognise the children in the group that just need this

generalised support and those that might be presenting with issuesthat are gaing

to need speech and languagetherapy input in the future. I rely on her expertise to

help think about signposting and where to direct these families once they have
Ju%es }pE}uEX

A o Yactitioner | learn alot from the way she [the storyteller] delivers stories. |
have worked with her in the past on anumber of collaborative projects so was very
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confident to book her for thisevent. Ste isvery animated, she moves around and
gasdown § ¥ Zlo®&/[-0Ad¥Z ElV} }}I vV A VZEY ¥ Zo®
S0 it isa very personal communication, she used her whole body and facial
expressions, she speaks quietly but then alters her voice and volume for her
different characters, she isfunny and engaging and children and adults respond

LAY Z E AEBDX

In terms of wider skills needed for tB&CGole, there are examples in the reflective notes of
gaps in specific skills, knowledge and/or experiengéhdfmore, because such gaps were
not immediately plugged by additional training, itkdome to fill those gaps and overcome
those hurdles

It was clear from the reflective notes that the CCCe wewsud of their work on the
conference and its evident success. This wad¥felt amongst them, as none had had prior
experience or knowledge of events planning and orgaorsati

It was also evident to researchers, through a serie@mgoing conversations with a number
of people involved in the project, that the peer/pat ambassador idea initially stalled due to
lack of certainty and knowledge in how to approach it¢kample, how to recruit parents

for the role). Once more awareness of the community fandily needs was in place; more
confident ideas about this were able to be formulatédt by this time, the CCCs found that
other barriers had unexpectedly appeared, such@srig time to build relationships and,
more specifically, knowing that they could not begiy surch recruiting activity because they
would not be in role as CCCs long enough to professi@mallproperly support and embed
the peer ambassador role in the community. Thusidlea of parent ambassadors was
never realised.

Community knowledge

Many reflections by the CCCs centred upon the impogai knowing the local area and the
community in which they were working. Indeed, when theyamn in their posts, the initial
strategy had been that each CCC would work with andosufamilies within a particular
ward area that had been assigned to them individuAliythe project progressed, this was
amended due to the limitations of this approach,sas the recognition that parents may
choose to access parent and child groups beyond thgrgpbical ward in which they lived,
and because this became a restrictive factor in @ffetharing of workload. Despite this
recognition that the geographical boundaries were aistgpoint that required flexibility,

the CCCs continued to acknowledge the usefulness oklomaledge, and the need to tap
into effective sources of local information and alneaa!l established local support.

One CCC reflected:
NZ (&%} % AZ} A EE asZ G4uos e A EZ ¢ o EES (Z C

were able to give us some local knowledgeabout the areas and what times parents
are around so that we could come and set up in the library at those busier times.
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They also signposted parentsto us and our drop-ins and would sometimes call usif
they had a parent in the library who wanted to contact us X

Another noted the difficulties that their lack of knodde of the local area presented in
making the best use of their time:

N e%vS QS}(Ju S¥ PwhPH(EZ %H Su JvPu vC
professionals; some of those have not proved that useful throughout the project. In
hindsight it may have been better to be more selective about who we were linking
up with. However, it is difficult to do thiswhen you know little about the

1@ vk §veAZl EAJEGVPNE E E X

Further comments highlighted the difficulties of beingeobat an office a distance away
from their specified wards, as well as the challengésang so many office-based tasks in
Phase one

NZ EA E§}u vCu FPU % ] v ¥ (&( Au}vize (¥
project. Too much time was spent at a range of meetingsand it was not the
Spe }(Fp@Eu X

NSA}po ZA v AEI €pe (o v Ju -savingif these meetingshad
taken place prior to our appointments, thus enabling usto start our work
with familiesalot sooner. _

Egecially during this first phase of the project, th&C€@cknowledged that limited time was
spent being present within their wards, and they reéldcon how difficult it was to build

positive relationships with families without being alolenake themseh «  Z( u]oJn@® ( |
their areas. A stronger presence in the communitgraearlier stage would perhaps have

been beneficial.

Adaptability

The CCCs showed great adaptability, perseverance amssiovfalism in their roles. They
recognised the requirement to be flexible and respan$d needs as they arose, and they
spent much time trying to orient themselves to thailes and what might be possible within
the period allocated to the project. They worked \aslia team and their own personal and
professional development was evident as the projesgpessed.

Yet alongside this, they acknowledged missed opporegnitrustration at disabling
procedures and barriers in areas such as admitistranetworking, changing remits and
foci. The lack of initial grounding of the project, andgito do much of this alongside
immediate work within the community, produced someentainty and challenge. Tveob-
themes emerged in interviews with the CQs temporary nature of therole and the
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project as a whole; andthe Il }( & Jv]vP v Z A]JvP §)}Both@theddv 37 i} [
produced challenges in a role that was constantiyvavg.

In contrast to the Communication Champions Projeceresimvestment largely centred on

training existing early years practitioners, @€(roject fell foul of what the Early

/v EA v3]}v &}pv 8]}v ~1iioe uy]Em]U AZEZ}EEA]E §Z § Z A !
time to set up are withdrawn as the funding endéat has been clear from the start is that

this knowledge of the short-term nature of the CCCs hastty affected the implementation

and engagement with initiatives by both the parentstmers and the CCCs themselves.
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Part 7: Recommendations

Recommendations are based on this evaluation (qudingtdata and qualitative findings), in
addition to observations by the research team dyiactivities and events and relevant
research literature. The recommendations are preseérs principled approaches, with

more specific examples of recommended actions usdtlsbrate as necessary. They are
intended to form the foundation ofrg strategic approach moving forwards, confident in the
notion that these core fundamentals are grounded inewvi@g and theory.

A recent evaluation of the national voleet-led Home-Start support programme recognised
that

MO 8TA v (1] v8 % E}AT]IVVEY «u%e%i Y @ E 8] ajos E
importance in the age of austerity, especially whesdanahe UK, this had led to

the widespread reduction or withdrawal of a range of jpusrvices for families

and childrenX(Sugarman and Chudasama 2019 p5)

In light of the effects that are no doubt impactingand being felt within our communities
during and following the Covid-19 pandemic, this staterfeels all the more pertinent. A
subsequent report (Warner, 2019) also identified thatstivolunteer projects can make a
valuable and unique contribution to achieving pesithild outcomes, they are not a
substitute for support from paid professionals. Thauraf the support of the CCCs has,
perhaps, bridged some of these boundaries, and retiogrof this is paramount when
considering sustainability and impact factors.

Recommendation 1: Abalanced drategic gpproach

The CCCs belonged both to a wide-reaching outspread netivorganisations and people
supporting families in their geographical areas, as wed a tiered vertical network of
support for SLC development in children. Their role thasgfore, situated in a complex
location within that, and thus required clear pasiing, marketing and structure to ensure
clarity of role and the most opportunity for impachis clarity was elusive at times, for all
partners. Whilst we recognise that there is meriamapproach that is responsive, flexible
and swift to adapt, there are also challenges thatipatthis way of working, and this is
perhaps especially so in a short-term project of Huale.

We suggest that any similar role or offshoot of the miogming forward would benefit from
areposiion to ground the work within what is already available, #vad a shift in balance to
a more fixed strategic approach from the outset wowdddbneficial. Time and focus are
crucial elements here. Effective notions of the tireeded to embed strategies and to gain
long-lasting impact, as well as time to monitor progmsfamilies and children or to
effectively adjust support offered, are key requirensemue diligence for monitoring
progress and impact long term must be part of thattetyer plan Alongside that, a keen and
unwavering focus on the intended impact (in this ckeethe community and home learning
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environments, for early (pre-school) children) shouldustained and not shifted at all
junctures or possible divergences.

Recommendation 2: Train local partners

All practitioners working in roles with families anddren in the community require a clear

skills set that will enable them to make the mogpat. We IV}IA §Z § 3Z % E v3e[ Jv(o}
is key to closing the attainment gap, and thereforaiaderstanding of families and their

possible or likely needs sits alongside, and natvihehe knowledge needed of specific

intervention support for children (in this case SL@ldgwment).

Conferences and cascadiigraining is a cost-effective and far-reaching apprahahcan
support all those involved with supporting familieghwioung childrent volunteers and
professionals. The value added impact here stems émsuring there is a stronger universal
offer to parents and improved quality of pre-schoavpsion. Training that supports parent
partnership, as well as background theory and cleaaguagfor practice about HLE and SLC
development, would be most beneficial. Training shailtolv practitioners to begin with,

and then buil }vU % E vSe[emé&tagifysconfident non-judgemental relationships
with families to be developed and sustained.

The use of parent ambassadors offers further potentiagéod impact. If parent
ambassadors are trained to use everyday opporesit» chat to other parents about

Z]lo G v[e "> A 0}%u vd v §Z EWPE $3 % JEESP 3} % ES]
groups, they could help to build bridges between faméies professionals/institutions.

Any training or upskilling of practitioners in thealocommunity or of parent
ambassadors/champions requires a strategic appragdobe monitoring and support to
ensure longevity and continued impact.

Recommendation 3: Empower families

A YWHhen parents believe that they are capable of pasiparenting, and that
their actions will positively affect theiiz ] o behdiour, parents are more likely
8} /AEZ] 185 %}*]13]A % @vicEaR201q p2edK  ~

Transference of knowledge, responsibility and capacéy to families, as well as community

workers and volunteers, who work directly with those fiasi offers the most scope for a

longer-term legacy in the community. This will helptive families away from reliance on

others to support them and ensure that even withaytaid professional in the CCC role to

Pul V *U% % }ESU ( uJo] » E uv]BZ}v@E %8} §d]SIC }( $Z |E& Z
development themselves.

tZ]oe3 §Z E A E ]v]3]ambssadors/ppENtZI%ossE}E [ 3} }u
reality, these were never established, which was pesistyort-sighted in terms of realising
longer-term impact, as parent-parent support hasrbshown to be important. A focus on
parent-parent peer support could facilitate positerggagement with services by sem
families who may otherwise choose not to engage, and dftere possibilities for a legacy
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to the project in the form of support groups and frienigish If such wider peer support

services are part of a strategic plan moving forwdreke should be an emphasis on seeking

the voice of service useseek]vP % E vSe[ A] A« \anonmgoing pahv $upport

group to help shape future services. Not only do paresgsire unhindered accessibility to

quality universal information and resources ahjo & v[e "> A 0}%u v3U <}u Alpu
likely require a clear referral process to addiiosupport should they seek it.

Recommendation 4. Hfectively reach families

Families are more conducive to receiving supporttakfitting from it if they feel valued
and listened to rather than judged, and as in thiiated notes from the conference:
partnership with families is about doingth, not doingto. A focus on building trustworthy
relationships - and recognition of the time that tinay take for some families - is crucial for
uj]o JvP  ¢SE}VP %0 S(}E&uU S} AE $Z%BEE X Fo [E\\WbpHohiEE v(v P X
is difficult, or circumstances do not allow, then effieetcollaboration with local community
groups can give further access to some families, andgheach should be employed
where appropriate to do so.

In terms of publicising offers and finding ways to engagéiéanrom the outset, there are

lesson that have been learned from initiatives withima CCC project. Clear simple messages,

free of jargon need to be publicised through a wideetarf outlets or avenues. This also

v « §} ujvs ]Jv U vepE]VP SEISGZVE FYNEEPPpO [ ]SZ E % Z
virtually.

Recommendation 5: Invest in existing savices and use existing resources

We have already highlighted, in 7:4 above, the impagaof making best use of partnerships

within the community, and this can be extended tdude the wider best practice and

wealth of resources that already exist in the pubdimdin. For example, SLC resources

developed by the Norfolk Family Information Serviear@adily available online and further

E 035 E *JUE + (}JE A 0}%]JVvP (PEJ A B} W]VRA3%IB]P0 (0 § vV
ZApuu E 5 ol 3]A]SC % I[ Eluupy]3}3(lv AEFEu3IZ A ]88 X dZ E
also a CPD short course on SLC development on the @aratian Trust website, which is

suitable for all volunteers and practitioners workivith young children. All of these

resourcescanb ps]o]e v 8Z & ]e v} v §} djEluplichters §Z AZ

A further consideration is the high cost of using a fgicampany to deliver training or
support, such as the HLP, when that could be delivereall} by simply ensuring training and
confidence to do so is adequate. Whilst we recognigettiere were benefits in bringing in
an external provider, we have also recognised the loogeassociated with doing so, and we
suggest that the CCCs themselves had the trainingbaablkinowledge that placed them in a
prime position to lead such initiatives.

Signposting and connecting-up of existing servicesrigmlcelement of community and
family support working, so that family needs and referaa¢ dealt with most effectively, and
in a timely way.
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Recommendation 6: Facus on emotional readinessin parents and in children

in order to have a meaningful impact on the HLE, ppyoach must understand
v ¢ | §} E + SZ E E] & - Hepartmént %ar EBucadiorK
2018 pl8).

There are many barriers that parents face to progi@drhome learning environment
supportive of communication development. These bestiieclude capability, opportunity
and motivational factors. There is a growing body of eciel¢imat suggests supporting
parents should be part of any wider approach to improutcomes for children from
disadvantaged backgrounds (Hunt et al., 2011, Field,)) 2@ygestions include that
initiatives or interventions for any aspect of impgrdschool readiness should not be
exclusively focused on the child but should aim farave interactions between children,
parents, peers (and teachers.) The CCC project hasdweitken that notion to some extent,
but there is perhaps room for clearer recognitionto$ factor, for longer-term impact.

Furthermore, whilst the primary focus of the CCC ptajas to support SLC development in
children, the relevant research literature cleanlgicates that the approaches that
practitioners take to support children in develgpianguage and communication skills
VV}s ]* v8§ VPo (E}u 3Z v E3¥[*Aud¥%v Dd]o % ]3] « 0}VvPs
Thus, despite there being such complexities aroundiiem®and language, any practitioners
working with children and families should be clear ftbenoutset of (1) what their goals are
for the programme (i.e., develop SLC development, increg@®mnt engagement) yet still be
mindful of (2) how to develop and support emotional wetigevithin those families. Both of
these priorities will ensure the most benefit is galifirom the initiatives offered.
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Part 8: Conclusion

The impact of the CCC roles has been far broader thattexp The legacy of their
work by providing CPD, cascading of training and contripto the Talk and Play
Everyday project will continue after their contracésse. Most notably evidenced
through the case studies was the profound impact @sé¢hfamilies and professionals
that CCCs worked directly with, particularly where @tstiips were built and support
was continued over time.

It is clear that trust and building relationshipshivitthe community, both professional
and parental is the platform on which any initiativesinstart. In the case of families,
this can only come from gaining anderstanding dboth strengths and needs, moving
away from the stereotypical deficit view of disadvantdgge , understanding and
identifying the potential barriers; supporting paretisovercome theseA key
%% E}Y Z }Y( ZZ}A 3} & Z[ % E vE]glipewhh aFaige GEloZd% Vv
leaders, volunteer organisations, community workeus lzealth and social services,
who provided a trusted partner and access to familiesugh a variety of avenues.

Similarly, we must be wary to avoid believing the onisgption that everyone who
works with children and young families understands tamsupport them with their
children[« }uupv] <sKillswr that they do noalsosuffer with barriers to
engagement. Training and upskilling all of those who wolkpaitents of young
children (voluntary or paid) ensures a consistencyexsage and offers an opportunity
to reach a wider range of families. Prioritising transuch as the online
Communication Champion training, is an excellent appr@mvercoming barriers of
access.

Successful work with families recognised the needs ofthethdults and the children,
accommodating and supporting both. A key strengthis) vas the adaptability and use of a
range of approaches to tailor the support in a way wikiich the parents could engage. In
addition, key to this success was recognition thatgérsonal social and emotional needs of
both the children and the families were directly didko their ability to engage and
communicate. This has never been more relevant thaimg the current ongoing conditions
and uncertainty brought about by Covid-19.

Making change sustainable requires empowerment of fsrtidi know the issue, ntd
rely on outside help and to make changes themsebseproviding them with
knowledge, agency and peer support.

There were some high levels of investment in inigatihrough time, finances and/or the
training given to the CCCs. An example of this, the Hoanrihg Programme, was highly
invested in through all three modes, but this did necessarily ensure that the initiative had
the highest level of impact or represented the bestie for money and could be better
managed in future. In other cases, such as the developaie social media presence: little
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time, no finances and no training was given to a medhanhas potential to reach further
and wider than any of the others.

Clarity of strategy and focus on making best use of camavesting in local expertise,
resources, training and services is a key pringty for decision makers and local
leaders. The case studies exemplify what has worked wlithimitiatives but there is a
feeling within theCCQeam and the researchers that this project had/oehlly started
to gain confidence and momentum, that the dang#r&hort-termismlare very
present, and there is much more that coblkelexplored to develop and improve the
initiatives on offer.

Critically, the CCC project, alongside the priority+mtevork partners,Z Z u%]}v [
the cause and aimed to raise both the status offaeds on young Z]Jo & v]|-
communication with the communities. They strove, as The Communication Trust
articulatedUget people on board, make things happen and maké&ex@hce (The
Communication Trust 2020b1y).

Local decision makers should identify who will chamgiencause aall levels going
forward, to ensure that this work, along with the féiedi and services for children in
the critical pre-school years and their familieg, @ot withdrawn, diminished or
forgotten; rather that the legacy and focus of thislwitark is sustained and continues
to improve lives and make a difference.
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Part 9;: Gossary of terms

CC Communication Champion; someone who is an Early Yetng geactitioner and has
undergone Communication Champion training

CCCCanmunity Communication Champion; employees of Norfolktyddouncil to work
across a variety of settings and in the wider communitvork towards achieving Priority 1
of the Norwich Opportunity area; to improve earlyep® language, listening and
communication.

DfE Department for Education.

BCES Early Childhood Family Serviedters support to 0-5-yeawlds and their families in
Norfolk.

EEFEducation Endowment Funal) independent charity dedicated to breaking thi lin
between family income and educational achievement.

BF Early Intervention Foundation; a chadtyampioning and supporting the use of effective
early intervention to improve the lives of childimd young people at risk of experiencing
poor outcomes.

Hklan: a Speech and Language training proviplercured for the CCC project to plan and
lead the Home Learning Programme.

EYFS:Early Years Foundation Stage; the stage where a dhftlysars old; standards for
learning, development and caage set out for all schools and Ofsted-registered earlysyea
providers, including childminders, preschools, nueseand school reception classes in
England.

FIS Family Information Servicgrovides free, confidential and impartial advice gaalance
on funded early education and childcare, home legraind related services in Norfolk.

GMOTMW: Get Me Out The Four Wallsyegistered maternal mental health charity based in
East Anglia that offers informal social meets arouedctiunty for mothers, fathers and
carers to attend.

HLP. Home learning Programmagroup based initiative to support parents interactinthwi
their child.

LTad: > S[+ S ol ;%anhe of the Home Learning Programme produced by Elklan.

MAP. part of a national network of youth charities suppdrt®/ Youth Access; working to
improve services for young people; getting involvatational campaigns, such as around
youth mental health; developing new services, suabnéise support.

NOA Norwich Opportunity Area.

Spingboard Bax : A gift of play resources given to parents who atterated completed the
six week Home Learning Programme (see Appendix 7).
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SLCSpeech, Language and Communication.

SION: Speech, Language and Communication Needs; an umbretlaééined in the Special
Educational Need v ]+« ]o]SC } }(CMdien af younty people with SLCN
have difficulty in communicating with others. This mapéeause they have difficulty saying
what they want to, understanding what is being said tartloe they do not understand or
use social rules of communication. The profile foryweaild with SLCN is different and their
needs may change over time. They may have difficultyonigh some or all of the different
aspects of speech, language or social communicatidiffatent times of their liveX _

Ward: a local authority area, typically used for electaiposes.

92| Page



Part 10. References

All Party Parliamentary Group on Speech and Langutfigelies (2013)The links between
speech, language and communication needs and socididrigage Available at
http://www.rcslt.org/governments/docs/all_party parliamengagroup on_slcn_inquiry re
port [Accessed 04/07/20].

Arens, E. (2020dhe best times to post on social media 2@2@ilable at:
https://sproutsocial.com/insights/best-timds-post-on-social-media/(Accessed: 6/7/20).

Arens, E. (2020Jow Covid-19 has changed social media engagereailable at:
https://sproutsocial.com/insights/covid19-social-neghanges/(Accessed: 6/7/20).

Arnold, X ~7ii6e Zt}EI]VP A]SZ % & v3e AZ}BEM SIA @Go@BN]E }AE
Whalley, M. and the Pen Green Centre Téaah) /VA}0A]JVP % & vse Jv $Z JE Z]o «
learning (3'ed.).London: Sage, pp16-135.

Asmussen, K. Feinstein, L. Martin, J. Chowdry, H.)) @@L8dations for life; What works to
support parent child interaction in the early yeaondon: Early Intervention Foundation.

Axford, N., Sonthalia, S., Wrigley, Z., Goodwin, A., QGlsdésjornstad, G., Barlow, J.,
SchrademMcmillan, A., Coad, J. and Toft, A., (2015) The besstaoime: what works to
improve the quality of parent-child interactions fr@mnception to age 5 yearSarly
Intervention Foundation: A rapid review of interventibosdon: Early Intervention
Foundation.

Bandura, A. and Walters, R.H., (15a¢ial learning theoivol. 1). Englewood Cliffs, NJ:
Prentice-hall.

Bercow, J. (2008) The Bercow Repbnteview of services for children and young people (0-
19) with speech, language and communication neddginghamDCSF-00632-2008
Available at:https://www.education.gov.uk/publications/eOrderingDowadéBercow-
Report.pdf(Accessed: 15/2/2Q)

BercowJ.(2018 Bercow: Ten Years on: An Independent Review of ProvisiotdienGimd
Young People with Speech, Language and Communicatids iN€&agland_ondon: ICan
charity. Available atvww.bercowl0yearson.confAccessed: 11/2/20).

Biggs, A. Miles, J. McWilliam, A. and Green, R. (EB&5inpact of church based parent and
toddler groupsAvailable athttps://jubilee-plus.org/docs/Report-The-Impadt-Church-
Based-Parent-And-Toddler-Groups-June-201%Aciessed: 6/7/20).

Blandon, J. (2006 p IJvP 8Z S@E v X[ tZ 8§ v 0 « 8Z8P AZy &E ] A v
childhood to succeed later in life@eds: Department for Work and Pensions.

Bloom, L., & Beckwith, R. (198%nlking with feeling: Integrating affective and linguistic
expression in early language developmgdbgnition and Emotio3(4), pp.313t342.

93| Page


http://www.rcslt.org/governments/docs/all_party_parliamentary_group_on_slcn_inquiry_report
http://www.rcslt.org/governments/docs/all_party_parliamentary_group_on_slcn_inquiry_report
https://sproutsocial.com/insights/best-times-to-post-on-social-media/
https://sproutsocial.com/insights/covid19-social-media-changes/
https://www.education.gov.uk/publications/eOrderingDownload/Bercow-Report.pdf
https://www.education.gov.uk/publications/eOrderingDownload/Bercow-Report.pdf
http://www.bercow10yearson.com/
https://jubilee-plus.org/docs/Report-The-Impact-Of-Church-Based-Parent-And-Toddler-Groups-June-2015.pdf
https://jubilee-plus.org/docs/Report-The-Impact-Of-Church-Based-Parent-And-Toddler-Groups-June-2015.pdf

Bonnetti, S. (2018).he Early Years Workforce: A fragmented Piduaredon: Education
Policy Institute

Cross, M. (20043 hildren with Emotional and Behavioural DifficultiesGomdmunication
Problems: There is Always a Reakondon: Jessica Kingsley.

Day, S. (it Z2Zd Eue }( vP P u vS[ v}S ZZ[Educdtind PsyZh8leg@Env s« |
Practice 29(1), pp. 3&3.

I3A] U DXU ¢ Z EU :X:XU WGEY wandyamd®en 2kksr B.L. X2010)
Zracing changes in families who participated in the hstag-parenting program: parental
sense of competence as mechanism of chdryevention sciencé1(3), pp.263-274.

Denham, S. A., McKinley, M., Couchoud, E. A., & HAI89R) Emotional and behavioral
predictors of peer status in young preschooletéild Developmen6l, pp. 11451152.

Department for Children, Schools and Families (2668l and Emotional Aspects of
DevelopmentAvailable at:
https://dera.ioe.ac.uk/2539/7/ey sead train _hb 0070808 d&teld.pdf(Accessed: 4/7/20).

% ESu vs (}E B 3]}v ~1iiTe[*8 SRE}ECELE 1 BELIYE 5]}v "8
Available at:
https://webarchive.nationalarchives.gov.uk/2013040d834/https://www.education.gov.uk
/publications/standard/AllPublications/Page1l/DFEABA012(Accessed on 16/7/20)

Department for Education (201 7prwich opportunity area: delivery pl#&vailable at:
https://www.gov.uk/government/publications/social-motytand-opportunity-areas
(Accessed: 9/3/20).

Department for Education (20170nlocking Talent, Fulfilling Potential. A plan for impgpvi
social mobility through educatiobondon Available at:
https://www.gov.uk/government/publications/improving-sakemobility-through-education
(Accessed: 9/3/20).

Department for Education (20178}jatutory Framework for the Early Years Foundation.Stage
Available athttps://www.gov.uk/government/publications/early-yearstfaation-stage-
framework-2 (Accessed: 2/7/20).

Department for Education (2017@pportunity Area selection methodologyailable at:
https://www.gov.uk/government/publications/social-motytand-opportunity-areas
(Accessed: 28/5/20).

Department for Education (201Bhproving the Home learning Environment: A behaviour
change approacBFE-00332-2018.

Dixon W.E. Jr. and Hull SmitW, X U ~ fliinks Be@veen Early Temperament and Language
<p] ]S MerfikPalmer Quarterlyd6 (3) pp. 41440.

94| Page


https://dera.ioe.ac.uk/2539/7/ey_sead_train_hb_0070808_Redacted.pdf
https://webarchive.nationalarchives.gov.uk/20130404110654/https:/www.education.gov.uk/publications/standard/AllPublications/Page1/DFE-00023-2012
https://webarchive.nationalarchives.gov.uk/20130404110654/https:/www.education.gov.uk/publications/standard/AllPublications/Page1/DFE-00023-2012
https://www.gov.uk/government/publications/social-mobility-and-opportunity-areas
https://www.gov.uk/government/publications/improving-social-mobility-through-education
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/social-mobility-and-opportunity-areas

Dockrell, J., Ricketts, J. & Lindsay, G., (20d@yrstanding speech, language and
communication needs: Profiles of need and proviBiepartment for Children, Schools and
Families.

Dowling, M. (2014 }uvP Z]Jo & v[*s W E+}v oU "} 1 o v#"u}s]}v o
edition). London: Sage Publications Ltd.

Early Intervention Foundation (2018galising the Potential of Early Interventioondon
Early Intervention

East Coast Community Healthcare Speech and Language T{2&2@y)How you can help
right nowAvailable athttps://salt.ecch.org/parents/how-you-can-help-rightvw (Accessed:
3/7/20)

East Coast Community Healthcare Speech and Language T{2&2qy)Top tipsAvailable
at: https://salt.ecch.org/parents/top-tips(Accessed: 3/7/20)

Education Select Committee (2099 report t Tackling disadvantage in the early years
HC1006

Field F. (2010yhe Foundation Years: preventing poor children becguorgadults The
report of the Independent Review on Poverty and Life &srHM Government.

FoundationY (E« dE&u+SU E S]}v o Ravor@ Lu¢sacylldist arid Peeple (2018)
Home Matters: making the most of the home learning envieory Available at:
https://www.ncb.org.uk/sites/default/files/field/attachmefiLE doc.pd{Accessed

11/7/20).

Freehan, B.2020 Social Media Industry Benchmark repaxailable at:
https://www.rivaliqg.com/blog/social-media-industry-benchmark-repo(tAccessed: 6/7/20).

Gordon R. (1983Rn operational classification of disease preventublic Health Reports.
98, ppl07t109.

Goswamil. (20159 Z]o & v[e }PV]3]A A 0} %o.uCandbridge:>CandBndgeP
Primary Review Trust.

Gross, J. (2026)olistic Development and Vocabujdngerview presented as part of a series
on Speech, Language and Communication at the EarlyS(eansit online. Available at:
www.earlyyearssummit.coifccessed: 6/@0).

Hernandez, D. J. (201Double jeopardy: How third-grade reading skills andrpove
influence high school graduatio®ibany, NY: Annie E. Casey Foundation. Retrieved from
http://files.eric.ed.gov/fulltext/ED518818. pdf

95| Page


https://salt.ecch.org/parents/how-you-can-help-right-now/
https://salt.ecch.org/parents/top-tips/
https://www.ncb.org.uk/sites/default/files/field/attachment/HLE_doc.pdf
https://www.rivaliq.com/blog/social-media-industry-benchmark-report/
http://www.earlyyearssummit.com/

(U ~ThiTe ZdZ % 1(] 18C }( VA}E}vivya]o % (Soye v((WS-
A} po EC A 0}%u vs A] €hiddevelopm#at4(z),p.1368-378.

Home-Start Norfolk (2019 , } u-start Norfolk Annual RA] A 116 Avélable at
https://homestartnorfolk.org/wp-content/uploads/2020A0ANNUAL-REPORT-2018-2019-
1.pdf(Accessed: 13/5/20).

Hordern, J.,2013 & productive system of early years professional dpweént[ Early
Years33(2), pp.106-118.

Hunt, S., Virgo, S., Klett-Davies, M., Page, A., andJA@&1 1Provider influence on the
early home learning environment (ELHEpartment for Education.

| Can (2020Communication Champion trainirvailable at
https://ican.org.uk/communication-champion@Accessed: 5/7/20).

lonos (2020Yhe most important social media platforms at a glaAsglable at:
https://www.ionos.co.uk/digitalguide/online-marketing/sdemedia/the-most-important-
social-media-platformg/Accessed 16/7/20)

Khoros (2020Jhe 2020 Social Media Demographic Guigeilable at:
https://khoros.com/resources/social-media-demograptyagde (Accessed: 5/5/20).

Laevers, F. (1994¥he innovative project Experiential Education anddgs@nition of quality
in educatiofU Jv > A dDefiRiXg and Agsessing quality in early childhood eidncat
Studia Paedagogicadeuven, Leuven University Press, pp.1150-

Lane, C., Prokop, M.J.S., Johnson, E., Podhajski,Neathan, J. (2014). Promoting early
literacy through the professional development of presat teachersEarly Years34(1),
pp.67380.

Law, J. Charlton, J. Dockrell, J. Gascoigne, M. M&Kemd Theakston, A. (20E&yly
Language Development: Needs, Provision and Intervémtipreschool children from
socioeconomically disadvantaged backgroubdsdon: Education Endowment Foundation.

Law, J., Rush, R., Schoon, I. and Parso@809.Z D} o]vP A o }l%nguage o
Difficulties from School Entry into Adulthood: Literdtgntal Health, and Employment
Kus }u, 3qurnal of Speech, Language, and Hearing Res&af6)),pp. 14011416.

Melhuish E, Gardiner J and Morris-g.i i 6Study of Early Education and Development
(SEED): Impact Study on Early Education Use and Cbdch€sitip to Age Thré&esearch
brief 2017. Available at:
https://assets.publishing.service.gov.uk/governmentapls/system/uploads/attachment _d
ata/file/627108/SEED Impact at age 3 Research Bri¢Apdéssed: 2/7/20).

Melhuish, E. and Gardiner, J. (20%8)dy of Early Education and Development (SEED): impact

study on Early Education Use and Child Outcomes up tousgeéos DFE-RR843

96| Page

Eo


https://homestartnorfolk.org/wp-content/uploads/2020/04/ANNUAL-REPORT-2018-2019-1.pdf
https://homestartnorfolk.org/wp-content/uploads/2020/04/ANNUAL-REPORT-2018-2019-1.pdf
https://ican.org.uk/communication-champions/
https://www.ionos.co.uk/digitalguide/online-marketing/social-media/the-most-important-social-media-platforms/
https://www.ionos.co.uk/digitalguide/online-marketing/social-media/the-most-important-social-media-platforms/
https://khoros.com/resources/social-media-demographics-guide
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/627108/SEED_Impact_at_age_3_Research_Brief.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/627108/SEED_Impact_at_age_3_Research_Brief.pdf

Morris, K. (2012¥roubled( u]o] *W Apov E o (ul]o] [ A% E A] ,vpee[}( up
Child and Family Social Wdai& (2), pp 198-206.

Norfolk County Council (2028prfolk InsightAvailable at
https://www.norfolkinsight.org.uk(Accessed: 4/5/20)

Nutbrown, C. (201Zyoundations for quality: the independent review of ealthg&ion and
childcare qualificationsCheshire: Department for Education

Pascal, C. and Bertram, A.D. (eds) (18f@&ktive Early Learning: Case Studies in
ImprovementLondon: Hodder and Stoughton.

Rescorla, T., Gail S, Ross, G, and McClure, S. R20@tiage Delay and
Behavioral/Emotional Problems in Toddlers: Findings fwmo developmental clinids
Journal of Speech, Language, and Hearing Res&8ar¢h) pp1063 1078.

Z}A U DX >X ~Tiile Z o}vP]8pu ]Jv o [MAu3}P]EC) uwpf chilo |E } o
JE & <% Z ]v A} po EGChild Pevelptnend®Z @Y pp.17674.

Social Mobility Commission (2016) Data for the Socialliydhdex. Available at:
https://www.gov.uk/government/publications/social-motytindex(Accessed: 15/07/20)

Social Mobility Commission (205tate of the Nation 201Fifth state of the nation report.
London: UK Government.

Social Mobility Commission (20Bxate of the Nation 2018-19: Social mobility in Great
Britain.London: UK Government

Sugarman, P, and Chudasama,2019 Volunteer-led family intervention: the UK Home-
Start programmeHome-Start UK. Available hattps://www.home-
start.org.uk/Handlers/Download.ashx?IDMF=dca2e218-da66-4854856b229d967
(Accessed: 11/07/20)

Sullivan, J. (201Successful Leadership in the Early Yeanslon: Bloomsbury.

Sylva, K., Melhuish, E., Sammons, P., Siraj-Blatdhéord, Taggart, B. (2008he Effective
Provision of Pre-School Education (EPPE) Project: Foral Remlon: DfES and Institute of
Education, University of London.

Tait, C. and Prodger, A. (20Ie many different ways we involve famikeg /v tZ oo CU DX
and Pen Green Centre Team(eds)A}oA]JvP % E v3e v §Z ]&Kn@jledgE- v[s o «
Sharing Approach '¢3d).London: Saggp.116-135.

d pu} % pU DX ~7iioe ZD 3§ Ehidlangudgevelpjorto@(ASZ Jv Z]o & v[
A} po l&Quage Learning and Developméid (4), pp. 4296.

97| Page


https://www.norfolkinsight.org.uk/
https://www.gov.uk/government/publications/social-mobility-index
https://www.home-start.org.uk/Handlers/Download.ashx?IDMF=dca2e218-da66-4605-8d92-a356b229d967
https://www.home-start.org.uk/Handlers/Download.ashx?IDMF=dca2e218-da66-4605-8d92-a356b229d967

The Communication Trust (28 Written evidence submitted to the Education select
CommitteeLondon. Available at:

http://data.parliament.uk/writtenevidence/committesdence.svc/evidencedocument/educ

ation-committee/life-chances/written/83928.htnfA\ccessed: 5/5/20).

The Communication Trust (203@&esources for parentgsailable at:
https://www.thecommunicationtrust.org.uk/resources/reseas/resources-for-parents/
(Accessed: 5/7/20).

The Communication Trust (203@ommunication Champion Toolkitailable at:
https://www.thecommunicationtrust.org.uk/media/156700/1.dommunication _chamption
toolkit 1 .pdf(Accessed: 8/7/20).

Trentacosta, C.J. and lzard, C.E. 2&@0F)v EP E&S v Z]Jo & v[e u}S]}v
predictor of their academic competence in first grgéenotion 7, pp.77-88.

Warner, N. 2019 The nature of home-visiting supports and improvemermsational well-
being for HomeStart parent€ardiff University briefing paper: Home-Start UK

Weisleder, A.and& Ev o U X ~TiiieX Zd ol]JvP §} oZVy® |(EPeriestes

cSE VPEZ Ve % E} ++]vP v Pgjohologichl SCieq@EIR )X pp. 2143-2152.

Young, E2015)Big Hopes Big Futudldome-Start UK. Available https://www.home-
start.org.uk/Handlers/Download.ashx?IDMF=77b6bb23-20db-Beda-97f584a5a73e
(Accessed?/7/20).

Ju% S

Zimmerman, F. J., Gilkerson, J., Richards, J. AtakiyiD. A., Xu, D., Gray, S., and Yapanel,

U. (2009)Zeaching by listening: The importance of adult-childemations to language
development Pediatrics 124(1) pp. 342-349.

98| Page


http://data.parliament.uk/writtenevidence/committeeevidence.svc/evidencedocument/education-committee/life-chances/written/83928.html
http://data.parliament.uk/writtenevidence/committeeevidence.svc/evidencedocument/education-committee/life-chances/written/83928.html
https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-parents/
https://www.thecommunicationtrust.org.uk/media/156700/1.1_communication_chamption_toolkit__1_.pdf
https://www.thecommunicationtrust.org.uk/media/156700/1.1_communication_chamption_toolkit__1_.pdf
https://www.home-start.org.uk/Handlers/Download.ashx?IDMF=77b6bb23-20db-4e1e-ba6a-97f584a5a73e
https://www.home-start.org.uk/Handlers/Download.ashx?IDMF=77b6bb23-20db-4e1e-ba6a-97f584a5a73e

Appendix 1

Original proposd and OOC project response

Original proposal Phase 1 Phase 2 Phase3 Phase 4
Sart of the CCproject | Satusin Satusin March Satusin
November 2019 2019 June 2019
Spring/ summer 2019
Autumn/Winter Soring 2020 Summer 2020
2019
2 year project duration 18 month project No change No change CCC contracts end

August 2020

EIF/EEF Evidenced home
learning programmes (HLP)

Pilot Home learning
programme by well

HLPplanned to
run four times for

3 cycle (spring 2020
started but

4t cycle adapted by
CCCs as Elklan

identified reputed Speech and each of the four | interrupted unable to deliver
Language training Norwich wards. 2 HLP remotely.
provider chosert Elklan| Cycles complete
Z> §[« § ol § ,} (Spring 19 and
autumn 19)
HLP duration 12-24 weeks HLP duration 6 weeks | No changet 6 HLP for 8 Cohortt3 | HLP for # cohort of

proposed

chosen

week programme
delivered to 2

cohorts of parents
and their children.

weeks delivered as
planned prior to
lockdown. Remaining
Z8 ol]vP 8]%o°
support delivered by
phone and email.

parents not
delivered by Elklan
CCCs working with
parents one-to-one
over the phone and
via email.

Each CCC will work with a
target ward

3 CCCsiin place. Each
focussed on work withir|
a target ward (1
covering 2 wards
temporarily)

CCCs working in
pairs - schools
team and
community based
team. Each CCC
working with2
wards

As before 2 teams
with particular focus
as well as joint
projects such as
Communication
Conference

CCCs working from
home due to Covid-
19

Also undertaking
work for a jointZ d
v Wo C[ %@

Each CCC hosted by local
library, nursery or childrv [ ¢
vVEE + SZ JE ZZp

All CCCs based at
Woodside Community
Centre hub for
administrative tasks.
> ] E CE] o He -
Ive[

No change

CCCs increasing
presence in
community groups
and centres.

New schools offer
developed for schoolg
team.

All CCCs working
from home.

Join CC for communication
champion training and become
part of network

As proposed

As proposed

As proposed

As proposed

CCCs will make introductions
with parents least likely to

As proposed,

As proposed
Meeting parents

As proposed Meeting
parents in community

As proposed

engage with support from Meeting parents in in community buildingst libraries, Contacting new
Z]lo & v[* VSE <U| community buildings | buildingst schools, community | referrals via phone
referrals libraries, schools, libraries, schools, | centres etc. and email.
community centres etc.| Community
centres etc. Home visit
CCCs will work towards 4 stag{ CCCs Working CCCs Working CCCs Working Work on stage 1

with parents:
1 -Introduction and sharing of
opportunities and resources

effectively with parents
on Stages 1-3

effectively with
parents on Stages
1-3

effectively with
parents on Stages 1-3

and 3 continues
remotely.
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2 - Encourage/accompany
parent to group sessions at the
base for that neighbourhood

3 - Coach and support parent t
implement strategies in the
home

4 - Encourage parent to act as
an ambassador to friends and
family, through real-world or
online social networks

Opportunities for
linking up with
parent
ambassadors in
other community
initiatives being
explored.

Stage 4 not
developed.

CCCs will simultaneously gathg
feedback from parents at each
stage to inform a study of

the barriers to taking up these
kinds of interventions

what works in encouraging
these families to engage

N/A

CCCs using paiten
questionnaires to
identify target
audience views

Strategies (phone
calls and emails)
to identify
barriers, so far nof
effective.

CCCs using edited
parent questionnaires|
at the end of 3 HLP

Feedback gathered
from voluntary and
community
groups/workers
regarding barriers

Feedback received
via email and
phones from
parents.

CCCs create a sharing platforn
on social media to connect
target parents who participate
in the programme

Facebook page started.

Closed groups
established for each
cohort attending HE.

All CCCs
contributing and
taking turns for
responsibility in
posting and
maintaining this
main feed. Closed
group take up
limited.

1 CCC identified to
develop a more
regular, responsive
and strategic
approach to main
page feed. Closed
groups advertised but]
take up still limited.

CCC Social media
focus on main page
feed. Objective to
provide resource
links information
and support for
parents and
practitioners.

CCCs organise very local
NE% E]v o (JE &

Focus initially on
recruitment for HLP.

Local experiences|
being explored
and started.

Small range of local
experiences being
delivered.

Local experiences
not possible due to
lockdown.

Staff profile of CCCs: level 3
education, experience of
working in similar communities

Not all CCCs have
experience of working

in similar communities.

No Change

No Change

No Change

Training int interview skills,
local EY/child development
referral and support structures

All CCCs Training: Comm Champibavel 3; Elklan co-tutoring; Safeguarding; Autism
awareness; information security.

Individual CCCs: Communication Friendly spaces; Caught or targtecting with nature

Understanding of referral systems established.

No further training

300 families directly supported
by CCCs to at least stage 1 ovj
2 years, 70% to stage 2, 60% {
stage 3, 20% to stage 4 (60
ambassadors)

374 families directly supported by CCCs to stage 1, 18@ (afilies to stage 260
(69%).families to stage Mo families supported to become ambassadors

32 programmes run over 2
years, assumed take-up = 640
parents

16 HLP programmes run over 18 months, take up 8sare

Additional CCC led events resulted in take up of 80 parents

A report to inform greater
understanding of the barriers t¢
participation in intervention in
Norwich, and the strengths anc
challenges of using different

AZu o (JE §Z]- §C%

Interim report delivered December 2019

Comprehensive evaluation report completed and delivered2029
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Opportunities to connect 25 0 ambassadors recruited or connected
parent ambassadors to Norwic|
school and PVI setting
Communication Champions
Network

A platform for parents to share| 6 Facebook closed groups created, 20 parent memberssaali6 groups.
strategies and experience with

peers No new posts or members in the last month(May 2020)
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Appendix 2

Gonference Agenda
4 Norfolk County Council PN
. . . i1 =8
Communication Champions Conference Ageri{x w”w.
08:30Arrival ONp[grlt’tmyl ’\:rell

Registration/Workshop Sign Up/Refreshments

09:00Becky Taylor, Head of Delivery for Norwich and Ipswich OppnitiyiAreas, Department for
Education
Introduction to the Communication Champions Conferent8, 20

09:15Elizabeth Jarmayinternational Learning Environments Expert and Award-Winning
Authowww.elizabethjarman.com
Part 1Getting the Environment Right for Children and Families: Developing t
Communication Friendly Spaces Approach in your Context.

10:00Break
Refreshments available in foyer

10:30Elizabeth Jarmayinternational Learning Environments Expert and Award-Winning
Authowww.elizabethjarman.com
Part 2 -Getting the Environment Right for Children and Families: Developing the
Communication Friendly Spaces Approach in your Context.

11:15Tim Eyres, Head of Integrated Commissioni@ildren's ServicedNorfolk County Council
The Early Years Transformation Academy

11:30Start Allen, Head Teacher at Mile Cross Primary School
The Communication Champions Network and the Development of our Hub SchanlgfSet

11:50Ashley Cater, Communication Champions Project Manager, NorfolknGoGouncil
Workshop overview - sessions, times and locations (see over page)

11:55LUNCH
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12:45 t Workshop ROUND @2:45t 13:15)
13:20 t Workshop ROUND @.3:25t 13:55)
13:55 t Workshop ROUND @.4:05t14:39
Return to Auditorium

14:40Stuart Allen, Head Teacher at Mile Cross Primary School
Welcome back

14:45Mark Burns Director Plus One Learning and Author of Three Best-SgBooks on
Learning, Including 'The Learning Imperatiéhner at the Business Book Awards 2019
The Learning Imperative

15:45:}Zv E}Ao CU , } u 8]}v Z] A u \Service, NaBotk@CozntyE » |
Council
Closing thoughts and raffle

16:00Close

WORKSHOPS

. Building Rapport with Reluctant Children
Watson Room
Delivered by: Communicate; Emma Ferris

. The Home Learning Environment and Parental Engagement

Franklin Room

Delivered by: The Community Communication Champions; Liz Hughes, Rlagans and Oliver
Joyce, Norfolk County Council.

. Using Picture Books to Stimulate Conversation in the Home arehoob
Crick Room
Delivered by: Norfolk County Council Library Service; CarolinerBai&riet Cox and Helena Last

. Partnership Working
Wilkins Room
Deliver by Action for Children; Cathy Barber and Cheryl Morris

. Changes to the Referral Process for Speech and Language Therapy

Auditorium

Delivered by East Coast Community Healthcare (ECCH) Speech aradjedrigerapy Service; Ali
Howell and Claire Taylor
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Appendix 3
Monthly e-newsletter produced for settings to share with their parents.
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MAY 2020 TALKING TIP

N ewslette r Thinking Time
As adults it’s easier for us to process
The Community Communication language we have heard and to make a
Champions team are working with the response.

schools and settings in the Wensum

. . - Children take longer to understand what
and University areas of Norwich to

has been said to them and then to decide

support parents and carers with their what action should be taken e.g. what to
children's speech, language and say or do, so it is really important that you
communication development. give your child time to think before

repeating what you have said.
Although we have had to make some

changes to our work due to COVID19,
we are still here to give you some tips
and activities to help your children's
development whilst you're at home.

7 seconds thinking time is a good amount of
time to give a young child.

LISTENING &

We hope you enjoy this month's tips, ATTENTION ACTIVITY
activities and advice, and if you would
like some further advice or support
please get in touch with us - our

contact details are on the next page. It's a game that children love to play but it
also helps to get them to focus on what
you're saying and to follow your
instructions.

Try playing Simon Says!

It's also a great way to help younger
children learn the names for different body
parts, "Simon says, touch your nose!"

r Norfolk County Council
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RECIPE

Ingredients:

175g plain flour

75g butter/margarine - cut into small pieces
115g grated cheese

Method: 1 egg - beaten

1. Preheat the oven to 200C/400F/Gas Mark 6

2. Put flour in a bowl, add butter/margarine and rub together using your fingertips.

2. When the mixture looks like breadcrumbs stir in the grated cheese.

3. Keep 1 tablespoon of egg separate. Stir the rest of the egg in the pastry mixture. Mix until you
have a smooth dough, adding a little water If It's too dry.

4. Knead the dough and then roll out into a rectangle. Brush the remaining egg over the dough.
5. Cut the dough into strips (about 7cm by 1cm).

6. Bake for 8-10 mins on a greased/lined baking tray until they are golden brown.

7. Allow to cool slightly and ENJOY!

Cheese Straws

EVERYDAY ACTIVITY

Children are very inquisitive, and you can encourage this by having fun
with some everyday activities whilst also building your child’s language.

Why not try a colour themed bath time?

Decide on a theme, such as the colour orange, then take a walk around your house together
collecting lots of (waterproof) items that are orange coloured. (e.g. coloured toy brick, plastic cup,
toy car etc.) You could even add a small slice of fresh orange to the bath water if you have some so
that you can talk about the orange’s texture and enjoy the smell. This would help to make this
experience multi-sensory.

Then enjoy a fun orange bath whilst talking about the different items you’ve collected with your
child —do they sink or float? Do they fill up with water? This is a great chance to use some different
language and learn colours.

r Norfolk County Council
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NURSERY RHYMES & SONGS

Nursery rhymes can be a really good way of engaging your child, as the simple rhythms are easy
for them to follow and actions can be added to make them more exciting.

Don’t worry if you don’t feel entirely comfortable or confident straight away, or if you don’t
know the words, there are lots of online videos you can sing along to. The BBC have some great
examples on their website.

Ten in the Bed

https://www.bbc.co.uk/teach/school-radio/nursery-rhymes-ten-in-the-bed/z7bnmfr

Have a go at singing ‘Ten in the Bed’ — or have a listen to the video linked above.

You could develop your song time further by making some nursery rhyme baskets filled with
different toys or objects to use whilst singing your rhymes. For example, you could find 10 toys or
objects and lay them next to each other under a blanket as you sing ‘Ten in the Bed’.

MESSY PLAY

What you need: Method:
Oobleck Comflour 1. Mix 2 parts cornflour to 1 part water
Water

2. Add food colouring or paint if you

want to add some exciting colours
Oobleck is a non-Newtonian fluid. That means it sometimes behaves as a solid and sometimes as
a liquid. But even if you’re not interested in the science behind it, it’s still a lot of fun and is a

highly enjoyable activity for children who like goo.

You might want to play around with the ratio to get the right consistency- it should form a tight
ball of dough when you compress it in your hands, but ooze out like a liquid when you relax your
fingers. Obviously, get your little one to help in the making of the Oobleck. Apart from imitation
skills, following directions and eye contact, you can also work on finger dexterity or trace shapes
and letters on a shallow tray, the possibilities are endless!

r Norfolk County Council
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HELPFUL LINKS

Below are some useful websites to visit, they
) contain lots of helpful tips and activities for
Ny you to try with your little ones at home!

Hungry Little Minds -
https://hungrylittleminds.campaign.gov.uk

f BBC Tiny Happy People -
https://www.bbc.co.uk/tiny-happy-people

ICAN’s Talking Point -
https://ican.org.uk/i-cans-talking-

i point/parents/

The Communication Trust -
https://www.thecommunicationtrust.org.uk/r

esources/resources/ resources-fo r-pare nts[

Norfolk County Council's Family Information
Service Facebook -
https://www.facebook.com/NorfolkFIS/

Your local libraries have Facebook pages too
which they are still updating with lots of new
information, make sure you check them out!

Mile Cross Library -
https://www.facebook.com/milecrosslibrary/

Earlham Library —
https://www.facebook.com/earlhamlibrar

CONTACT US

We'd love to see some of your creations
and hear about the fun you have whilst
doing these activities so please send us an
email or a Facebook message if you
manage to give them a go!

Follow us on Facebook

@Community Communication Champions
We post daily with fun things that you
might want to try at home with your
children!

5
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Shools and Settings Gfer 2020: Early Years
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Required engagement

1. Parental Support Drop-ins:

We would like to give the parents at your setting the opportunity to have an informal
conversation with a member of the Community Communication Champion Team about any
concerns they may have regarding their child’s speech and language development. The team can
give parents advice on typical communication development, effective talking tips and strategies,
games and ideas for use in the home learning environment and much more. The team can also
offer parents the opportunity to engage in Elklan ‘Lets Talk at Home’ training with their child
and/or discuss creating a package of 1:1 support.

As a setting, we would kindly ask that you provide an area for one of the CCC team to be based
and that you promote this drop-in to your early years’ parents. The duration of a drop-in session
is typically 1 hour at either pick-up or drop-off time and we try to hold these sessions on a
monthly basis (depending on take-up).

2. Request for Support Referrals:

As a setting you can refer families to the Community Communication Champion Team for extra
support around SLCN. This support can be tailored to the families’ individual needs and focus on
different areas of communication. As above, the CCC team can work with parents on a 1:1 basis
to coach them in using effective talking tips and strategies, share simple SLCN based games and
activities for use in the home learning environment and offer parents the opportunity to engage
in Elklan ‘Let’s Talk at Home’ training with their child. The CCC team also run a range of groups
and events for families in the local community, therefore they can support parents to access
these groups with their child. Lastly, where necessary, the CCC team can conduct a WellComm
Speech and Language Assessment of a child and provide the parents with follow up activities
that they can do in the home. The CCC team will work to monitor the child’s progress alongside
the parent and provide feedback to the setting where requested.
In order to fulfil this ‘required engagement’, we would like to ask your setting to refer 2 suitable
families to us each term. In return we will also provide your setting with a free story sack!
To refer a family, a ‘Request for Support’ form will need to be completed with the parents’
consent and sent to the CCC team. A member of the team will then aim to be in contact with the
amily within 7 days of receiving the request.

—s Norfolk County Council
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3. Information Table/Noticeboard and/or CCC E-Newsletter

The Community Communication Champion Team will help your setting to create a speech,
language and communication noticeboard or table, in a parent-friendly space within your
setting. This space would house information about, and contact details for, the CCC team plus
other relevant information about speech, language and communication development and local
groups and events. This space could also be used to share a new talking tip with parents each
half term and promote any related school events.

For those parents that may not have sight of noticeboard/table top space, the CCC team will also
be producing a half-termly e-newsletter for settings to share with their parents via their website,
online channels or own newsletter. As above, this e-newsletter will inform parents about the
CCC teams news and upcoming family events, plus sharing talking tips and ideas that they can
use in the home.

Optional extras

4. Support with Speech, Language and Communication Events

The Community Communication Champion Team would really like to encourage all local schools
and settings to strengthen their offer to parents by setting up and/or organising an SLCN focused
group or event. This could range from a half termly story café to a weekly stay and play session
at the setting. Either way, we are keen to get settings thinking more about their approach to
parental engagement and how this could be improved.

As a result, the CCC team are offering to support local schools and settings to set up and initially
run an SLCN event. As you see in the ‘rewards section’, the £500 reward fund could be used to
support this. Therefore, to give you some initial ideas, we have provided you with a list of local
practitioners that are able to run parent and child sessions in your area. Please talk to your CCC
team member about your options.

| Norfolk County Council
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5. Communication Champion Network Meetings

As you may already know, the Norwich Opportunity Area has chosen 4 settings from across
Norwich to become Communication Hubs. The purpose of these hubs is to act as local centres of
excellence around SLCN and continue to drive this conversation forward. From September 2019,
the 4 hubs have taken over the running of the ‘Communication Champions Network’ and they
are now looking to expand their networks to include more local schools and settings. As a
member of the Communication Champions Network, you are invited to attend a network
meeting once every half term to build professional relationships and share best practice with
local colleagues; plus, through attending this meeting, your setting becomes eligible to benefit
from a range of fully-funded training. Currently, the hubs are focusing on providing free Sign
Along, Word Aware, Elklan and Talk Boost training. If you would be interested in attending your
local meeting, please speak to your Community Communication Champion.

Hubs:
Mile Cross Primary and Catton Grove Primary (North Norwich Partnership Hub)
Lionwood Infant and Nursery School

Lakenham Primary School

Peapod Preschool

Norfolk County Council
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Reward

In return for your engagement with the above, your setting will be gifted £500 to spend on any of
the options below.

The options below have been chosen as they each help to promote ways in which parents and staff
can support speech, language and communication development in the early years. Where possible,
we are keen for you to use this money to prioritise the improvement of your parental engagement
approach as we know that this is an area that often receives little funding. Nevertheless, if you do
feel that your setting already offers a significant parental engagement package around SLCN, please
take a look at options 2 and 3.

This incentive expires on 27'" March 2020. To sign up, please complete and return this form to
Following this your local CCC will arrange a follow up meeting with

you to plan next steps.

Once your setting is enrolled in this offer, engagement with the CCC team is expected to last until

the end of the academic year 2020.

1. Parent/Child Activity Sessions:

With the primary focus of our work being on increasing parents’ knowledge, understanding and
confidence to support their child’s early speech and language development, we have provided you
with a list of local activity providers who run sessions for parents and their children within schools
and settings. The CCC team have previously worked with each of these providers and have rated
their sessions very highly.

Lawrence Bradby — Sainsbury’s Centre for Visual Arts.

".KSession focus: Encouraging speech, language and communication through storytelling and
play.

Vorking in family groups using familiar day to day objects, Lawrence supports children and their
ents to co-create worlds in which narratives can emerge. Parents/carers are encouraged to work
ime scale as their children and explore communication via multiple forms.

Y Norfolk County Council
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lan Brownlie — Freelance Artist

Session focus: Encouraging speech, language and communication through music, song and
storytelling.

lan can provide a combination of participatory music making, song, story and tactile making for the
parents and children at his sessions. lan’s sessions promote communication between the parent and
child within an expressive and creative environment.

Lindsey Symington — Early Years Home Learning Advisor, Norfolk County Council

Session focus: Encouraging speech, language and communication through sensory
exploration.

Lindsey would tailor a session to your cohort of parents, taking into consideration their children’s
ages; working with themes of discovery bottles, treasure baskets and sensory sessions. This session
would then be delivered by our CCC team.

Please note that other providers are available and will be considered if sourced by the setting.

Activity Description Price for 1 Mileage Cost Number of Families per
hour session session
Lawrence Bradby Art £60 None Up to 15 children plus
parents
lan Brownlie Music £100 45p per mile Up to 15 children plus
making/song parents
Lyndsey Discovery £50 n/a Up to 15 children plus
Symington/CCC bottles/treasure parents
baskets

2. WellComm Assessment Toolkit:

WellComm Toolkit provides settings with a standardised way of measuring children’s speech,

ge and communication development between the ages 6 months and 6 years old. The

anying Big Book of Ideas then provides practitioners with a range of level-specific follow on
ions to support the child’s continuing development. More information on this toolkit can be

w Norfolk County Council
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~found here: https://www.gl-assessment.co.uk/products/wellcomm/ Please note, WellComm is one
- of the accepted assessment tools for speech and language referrals to ECCH.

If you would like to purchase the WellComm Toolkit with your £500 fund, the Norwich Opportunity
Area will also fund you an additional £31.50 to purchase the WellComm Wizard online data
collecting tool too, allowing your setting to easily create SLCN data reports and monitor children’s
progress. In return, the Norwich Opportunity Area would kindly ask that your data is shared with
them through the Wizards cluster reports model until August 2020.

WellCe

[
[ Description Price
WellComm Early Years Toolkit (6mths — 6yrs) £449 toolkit
+ 1-year WellComm Wizard license + £82.50 wizard = £531.50

3. Training -

East Coast Community Healthcare (ECCH) and Norfolk County Council’s Early Years and Achievement
Service, both offer a wide range of SLCN training opportunities for early years practitioners across
Norfolk. Please use the links below to explore what CPD opportunities are currently available:

East Coast Community | https://salt.ecch.org/training-courses, Please note: The costs are displayed on the

Health (ECCH) individual course pages.

Norfolk County https://www.schools.norfolk.gov.uk/Early- | Please note: The costs are displayed on the

Council Early Years years-foundation-stage /Workforce- individual course pages.

and Achievement development/NCC181500 Booking for NCC courses may require access to
| Service (NCC) the ‘Provider Portal’.

. Other-

e any other SLCN related suggestions that you would like to use your funding for, please

= Norfolk County Council
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Memorandum of Understanding

[ insert school/setting] agree to the following CCC

engagement opportunities:

(Please tick as appropriate)

Drop-ins Essential (where the
setting has space)

Referrals Essential

E-newsletter Essential

Notice Board/Information Table Essential

Support with SLC events Desirable

Communication Champion Network Desirable

Provided the options selected above are adhered to between the date of sign up and the
end of the academic year 2020, the Norwich Opportunity Area agree to fund your setting
£500 to spend on one or more of the below incentives:

(Please tick as appropriate)

[Lawrence Bradby - Art

lan Brownlie — Music Making/Song £100

Lyndsey Symington/CCC — Discovery Bottles/Treasure Baskets £50

Other — Please detail

Norfolk County Council
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Appendix 5
Qovid-19 update to Shools and Settings dfer 2020: Ealy Years
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Appendix 6
Weekly e-newsletter produced for parents.
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Appendix 7
Soringboard box resaurces
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